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Abstract

The purpose of this article is to examine the philosophical foundations of education and
apply it to the police education and training in Turkey. In this article, first, the assumptions
of two major philosophies of education: idealism and realism are reviewed. Four elements of
education: the aims of education, the role of the instructor, curriculum, and the status of student
are discussed. Next, the structure of police education and police educational institutions are
critiqued. Finally, the author offers a research question and suggests a scientific research with
regard to how to improve the quality of police education and identify the aims and the needs for
a better police education and training in Turkey?
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EGiTiMiN FELSEFiK TEMELLERIi VE TURK POLIS
TESKILATINDA EGIiTiM VE OGRETIMIN INCELENMESi

Ozet

Bu makalenin amaci, egitim ve ogretimin felsefi temellerini inceleyerek, Tiirk Polis
Teskilatina uygulamaktir. Bu amagla, ilk olarak idealizm ve realizm felsefelerinin egitim ve
ogretim ile ilgili varsayimlar: tartisulmaktadir. Egitimin dort bileseni: egitimin amaglari,
ogretmenin rolii, miifredat ve 6grencinin konumu, bu béliimde detayli olarak incelendikten
sonra, Tiirk polisinin egitimi, egitim ve ogretim kurumlarimin yapisi tartisilmaktadir. Son
olarak, Tiirk Polisinin temel egitim ve ogretiminin kalitesinin artirilabilmesi icin yapilmasi
gerekenlere dair bazi tespit ve onerilerde bulunulmaktadir:

Anahtar Kelimeler: Polis 6gretim ve egitimi, felsefe, idealizm, realizm, miifredat.

1. Introduction

The role of education for humankind is undeniable. It is through education that
humankind can be able to attain perfection. Just as individuals can attain perfection
through learning, an organization can do so when the members of an organization can
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develop the capacities to rely on knowledge; knowledge that comes not only from
personal and professional experiences, but also from systematic research.

Although police education has been extensively discussed and analyzed in the
U.S., it has been to some extent a neglected issue with respect to systematic research
and analysis in Turkey. The author of this essay approaches the subject from a diffe-
rent perspective and discusses the philosophical foundations of police education. The
philosophical foundations of education aim to go to the depths of police education
and propose a model that is ideal for police officers which will increase both their
effectiveness on the job and the quality of police services provided to citizens. When
dealing with the philosophical foundations, one must not neglect the four dimensions
of education: the aims of education, the role of the instructor, the value of curriculum,
and the status of student (Ozmon & Craver, 2003).

In the sections that will follow, each of these dimensions is discussed in relations
with police education and training and a clearer perspective regarding police educa-
tion and training in Turkey is presented to readers. In addition, the structure of the
Turkish National Police’s (TNP) personnel and the models of police education and
training in Turkey are presented. The last section provides implications regarding how
to improve police education and training of TNP.

2. The Need for Philosophy of Education

The word philosophy comes from a Greek term and literally means “love of wis-
dom.” There are different uses of the term of philosophy today. For example, in daily
language it is used to refer to one’s values and beliefs, “a philosophy of life,” or some
guidelines and standards that govern a business or an organization, “a philosophy of
organization.”

On the other hand, philosophy is defined as “the study of general and fundamen-
tal problems concerning matters such as existence, knowledge, truth, justice, beauty,
validity, mind, and language” (Ozmon & Craver, 2003, p. 2). It is a careful inquiry
about ideas, traditions, taboos, and ways of life styles. What distinguishes philosophy
from other approaches is that it is a careful and systematic application of thought and
reasoning on a phenomenon. Philosophy can be used to study anything in order to
obtain knowledge about the matter of interest. However, the quest for philosophy does
not assure that people will be better educators, but it does help people to think more
clearly on their specific problems. By a dedicated study of philosophy, educators can
learn and gain insights about educational problems and suggest solutions for these
problems.

With that said, philosophy provides educators with important tools that we can use
to better and more clearly understand the nature of the world or the phenomenon of
interest. Philosophical discussion of education, in this regard, could help clarify our
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thoughts, give a greater perspective to think about police education, and provide a
foundation to determine what the objectives of police education should be and what is
it that is the most ideal police education.

2.1. Idealism

Some major characters of Idealist philosophy are Plato (427 BC — 347 BC), René
Descartes (1596 —1650), and Immanuel Kant (1724 —1804). The main conception of
idealist philosophy is that the world we perceive is not the real world. That is, the
idealist philosophy assumes that there are two separate worlds: world of experiences
or quantities and world of ideas, images, or meta-physics. The world of experiences
is the world in which we live and experience everything in its imperfect condition.
Nothing is perfect in this world. For example, what we perceive as beauty, honesty
and integrity or physical realities are the unreal shadows or reflections of their perfect
forms or images existing in the world of ideas. In other words, everything in its perfect
form exists in the world of ideas or images. The only way to get from world of reali-
ties to world of qualities is through education (Souryal, 2007).

The epistemology of idealist philosophy holds that we, as humans, can know abo-
ut the meta-physical forms and ideas that are beyond our senses/experiences by rea-
soning and thinking. These qualities cannot be knowable by the means of senses. In
contrast, everything in the physical world can be knowable by our experiences, but it
must be viewed with suspicion as the empirical truths are relative to individual” sen-
ses or experiences. Thus, the absolute truth about physical reality cannot be captured
through our experiences, but through imagination and rational insights as our sense
of the external world is simply the construction of the mind according to Kant (1781).
To idealist philosophy, the basic aim of education is, therefore, the development of the
mind, the ideal person, so that the person can understand his position in the cosmos
through contemplation, imagination, and rational insights. The ideal person would be
also aware of divine laws of the physical reality.

When idealist philosophy and its approaches to education are applied to police
education, police education and training should be designed to develop general know-
ledge of many disciplines for the student, such as basic science courses, history, soci-
ology, and psychology so the student can have a general understanding of people and
groups. To the idealists, the curriculum is subjective and normative. It would stress
the mind as the mind is superior to any subject matters. It would also stress morality
and spirituality of person, and Fine Arts. Therefore, the curriculum of police educati-
on and training should include traditional liberal arts and other scientific areas, from
history and sociology to sciences in criminal justice and criminology that address the
problem of crime and its control (Sherman, 1978).

The role of student to the idealists is to deal with symbols, concepts, and ideas
through studying literature, history, and philosophy. The student should train the mind
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and develop strong character and personality. The student is also provided visions and
dreams so that he/she will have desire to ask “why.” The role of teacher can be charac-
terized as the method of Socratic teaching. The teacher is not the lecturer, who comes
to the class and just lectures, but rather, it is who asks questions, talks to students, and
opens discussions to inspire student’s imagination and critical thinking (Ozmon, &
Craver, 2003).

The quality of faculty to teach in police schools should one of the paramount prio-
rities of school administration, because the higher the quality of faculty is, the higher
the quality of students will be. In Turkey, there are generally two types of faculty in
police schools; scholarly faculty who come from neighboring civilian universities as
part-time instructors and police-experienced chiefs and practitioners who at the same
time work in these schools.

The biggest drawback for the part-time scholarly instructors is they do not have
a fully-developed understanding of and objectives of police education. As for the se-
cond group, police-experienced instructors usually lack scholarly training in arts and
sciences; however, they do have a lot of experience in policing that could balance the
absence of scholarly training. Police-experienced faculty members generally rely on
anecdotal knowledge accumulated during their police career. Although this teaching
method is so valuable that it conveys the complexities and realities of police work, the
method might lack conceptual and logical framework, which are important to deduce
insights from. Knowledge that comes from experience and systematic research should
be combined to improve the quality of police education and the quality of the faculty
members.

One efficient solution is to have faculty who have both professional experien-
ces and scholarly education. Researchers stressed this issue in the 1970s in the U.S.
for police education, and thus, some police education programs required professional
experience in policing for employment as faculty (Sherman, 1978). In this context,
the fact that the TNP is sending police practitioners for graduate education abroad is
admired by many in the U.S. and interpreted as an impressive attempt in the pursuit of
upgrading the system and becoming a “learning organization” (Palmer, 1998). Police
practitioners who complete their doctoral degrees inside or outside the country consti-
tute great opportunities for TNP to be utilized. These practitioners who combine their
professional experiences with scholarly activities can be appointed to police educati-
onal institutions. Thus, TNP should continue sending police practitioners for graduate
education abroad and use them wisely and effectively. For instance, TNP should treat
these police-experienced scholars as a resource for upgrading the faculty members
and improving the quality of police education, as well as for developing systematic
research in the area of policing and controlling crime. Research in these areas could
enhance policing and contribute to crime control in Turkey.
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2.2. Realism

Some major characters of Realist philosophy are Aristotle (384 BC — 322 BC),
John Locke (1632 —1704), and Bertrand Russell (1872-1970). Realist philosophers
are critical of the epistemology of idealism. That is, the realists deny the existence
of the world of meta-physics and accept only one world, which is the world in which
we live and experience everything as being real. The shift in the philosophy and in-
tellectual thought from idealism to realism in the 18" century gave rise to modern
science. Epistemology of realism is central to modern science through which man-
kind has discovered the ways in which the natural laws operate, and made incredible
advancements at almost every aspects of life, such as chemistry, medical science, and
astronomy. Modern science emphasizes empiricism in the discovery of the physical
world. That is, the means of senses: experimentation and observation are key methods
in acquiring knowledge about the physical realities. Our theories of realities must be
tested and knowledge and facts must be established through empiricism if they are to
have scientific value.

In this context, Babbie (2001) argues, “reasons have reasons, and our attitudes and
behaviors can be traced back through a long and complex chain of reasons that explain
why we have turned out the way we have” (p. 70). The scientific methods employed
today focus only on describing what is taking place, descriptive causal analysis, rather
than focusing on how and why these things are taking place, explanatory casual analy-
sis (Shadish et al., 2002), which goes beyond the occurrence or existence of the reali-
ties. Scientific work attempts to explain the relationship between the very immediate
cause and effect that is established by the principles of causality: temporal sequence,
statistical association, and absence of spuriousness.

Therefore, the real world value of the truth is different than the scientific value of
it. The knowledge attained through the senses/empirical processes is the approxima-
tion of the truth. The real world value of truth is virtually reduced to what empirical
methods establish. That is, the methods used in social science today are the same
methods used in natural sciences, called social positivism. When the shortcomings
of empirical methods and human fallibility (because all the elements of the research
enterprise are carried out by human acts) as well as all kinds of other contextual limi-
tations, such as time, money, and ethical considerations are considered, it is obvious
that the real world value of the truth can never be inferred or achieved with the scien-
tific research processes.

The question then is “How can we be sure and assess the value of the facts estab-
lished through empirical research?”” The answer is “thinking researcher.” That is, the
thinking researcher is the most important element of research processes because he or
she is the one who can think critically at all stages of a research processes and foresee
everything upfront (Schafersman, 1994). Therefore, we should be cautious about what
we can reach with empirical research.
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To realist philosophy, the main objective of education is adjustment. Adjust-
ment to the world, world of experiences, and conformity to the conditions and nature
of the world are the basic aims of education. Education should train students for a
job, such as police, doctor, or teacher. The curriculum is objective, descriptive, and
mainly quantitative. Police education and training should be designed to train the stu-
dent to develop specific skills and competences for practical purposes of police work.
Students of police education and training should receive courses for more pragmatic
purposes rather than normative and theoretical courses at abstract level. Students sho-
uld have opportunities of hands-on learning to improve and enhance their abilities to
apply these skills on the job.

The curriculum is designed to stress the formation of habits, skills, and knowledge
for a job. It is role-oriented. The role of curriculum for the realists is that subjects are
superior to man’s mind; thus, the subjects must be emphasized as the subjects repre-
sent the mind. The structure of curriculum is composed of concrete facts, job skills,
and the emphasis is given to practical subjects and areas. The nature of learning in-
volves direct and practical experiences, mastering facts, and accumulating knowledge
about the area. The student is viewed as one who has no knowledge about the subjects.
The mind is to be conditioned by knowledge for he/she could perform the job and
serve society. The technique for teaching is to take knowledge form teacher’s mind to
students’ mind. The teacher is a conditioner and a specialist molding students to adopt
a physical environment, very practical (Ozmon & Craver, 2003).

3. The Structure of Police Personnel and Education in Turkey

There are two types of police personnel within TNP: ranking and non-ranking or
ordinary police officers. The organizational structure of police education and training
in Turkey reflects three main educational organizational units: Police College, Police
Academy, and Police Vocational Colleges as the sources of TNP personnel. The Police
College is not a direct source of TNP personnel; but rather, it is a high-school level
boarding school whose almost all graduates are admitted to the Police Academy. The
Police Academy is the source of TNP’s ranking police personnel, and there is only
one police academy in the country located in Ankara, the capital city. The Academy
gives a four-year undergraduate education and training both at theoretical and practi-
cal areas of policing. Upon completion of their education and training, the graduates
earn a baccalaureate degree and are sworn in as Deputy Inspector, the first and the
lowest rank in ranking classifications. The ranking officers until recently had the right
to get automatic promotion in every three or four years up to the rank of police chief.
With a recent change in the promotion system of the ranking officers, promotion exam
is required to get promoted to certain ranks though not required for each promotion
(Haberfeld, 2002; Yurdaer, 2000).

On the other hand, TNP’s sources for ordinary police personnel are Police Vocatio-
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nal Colleges. There are currently 29 of these schools spread across the country (Www.
pa.edu.tr). Police Vocational Colleges currently offer a two-year police education
and training whose graduates earn an associate degree upon the completion of the
program. These vocational colleges were offering a 9-month theoretical and practical
training until 2001 but turned into higher education in an effort to increase the police
officer’s levels of education in the country, and since then, these schools offer an
associate degree. The graduates are sworn in as ordinary police officers with no rank
or prospect of promotion. However, these officers have the chance of becoming a ran-
king officer through promotion courses offered occasionally if they are qualified. In
addition to these schools, there are also Police Vocational Training Centers offering a
6-month police education and training. Only bachelor degree holders are admitted to
these schools. The graduates like the Police Vocational College graduates are sworn in
as ordinary police officers and have the chance of becoming a ranking officer if they
pass the exams and complete deputy inspector courses.

Sherman (1978) argues “the quality of police education can be measured only in
reference to a set of objectives” (p. 39). The questions must be answered are what
are the purposes and reasons for having two different types of police personnel and
two different models of police education and training? What sort of police education
did founders of these two levels of police personnel and police education project or
envision for police? These issues need clarification so we can better understand the
nature of existing police personnel and education systems in Turkey and assess its
effectiveness whether the current system education system has achieved its intended
objectives.

Unfortunately, at least for now, there is a lack of academic literature to adequately
answer these questions. However, the history of police education shows, not to critici-
ze and discredit existing personnel system, that TNP’s current personnel and educatio-
nal systems are much like Turkish Armed Forces’ personnel and educational systems.
That is, the Armed Forces have three levels of army personnel, commissioned staff,
non-commissioned staff, and army privates. There are two separate models education
and training schools for the commissioned officers and for the non-commissioned of-
ficers as well as military training camps for privates. In the early times of TNP, police
personnel were selected among army privates who left from military and appointed to
different ranks by lottery. The earliest police school was created in 1907, Thessaloniki
Police School, and later Istanbul Police School in 1909 who gave basic police training
to the recruits. In June 1937 the Law of Police Organization was enacted. The Law es-
tablished the organizational structure, management, and police personnel systems and
the Police Academy in October 1937 and the Police College in June 1938 were estab-
lished to meet TNP’s need of police managerial personnel. Looking at these historical
facts it is assumed that police educational personnel system is copied or borrowed
from the Armed Forces at that time, which is still effective today.
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This creates some problems. Just to give an example, a young Deputy Inspector
graduated from the Academy is appointed into a unit filled with ordinary police offi-
cers with years of work experiences. He/she is expected to administer and supervise
the unit. After all, all kinds of inter-unit implicit and explicit conflicts and disrespect-
ful dispositions and expressions, sometimes verbal and sometimes behavioral, betwe-
en police officers and the new Deputy Inspector are exchanged. More experienced po-
lice officers, sometimes for testing purposes and other times for showing who knows
best, are often reluctant to make decisions or not willing to handle emerging situations
and confrontations. They let young Deputy Inspector make decisions and handle the
situation for the Deputy Inspector occupies supervisory position and the officers oc-
cupy subordinate. In this difficult working environment, young Deputy struggles to
make appropriate decisions and handle the particular situation in proficiency. Caught
in the middle of his/her supervisory position and not really knowing what to do in that
particular situation because of the lack of work experience, the new Deputy has to rely
on and apply his/her leadership skills and handle it with mastery.

4. Police Higher Education in Turkey

There is an assumption that the inadequate and imperfect police services provided
to citizens is due to the lack of quality in police personnel. Hence, researchers assume
that when the quality of police personnel is improved, the quality of police services
provided to citizens will also improve as these two components are highly associated
to each other. When thinking about improving the quality of police personnel one fac-
tor by itself, however, will not be sufficient, but there is no doubt that higher education
will play a fundamental role in this process.

Consequently, for ordinary police officers the duration of training has been exten-
ded from a nine-month course to a two-year vocational higher education since 2001.
This extension, I believe, was the result of a belief that the higher the level of edu-
cation for a police officer, the higher the quality of police service he/she will deliver
to the citizens. However, there are important questions that need to be answered. Is
higher education by itself enough to increase the quality of police services purveyed
to the public? Do increased levels of education of police officers increase the quality
of police services? What other factors might influence the quality of police services?

Sherman (1978) outlines the major factors that influence the quality of police ser-
vices negatively as follows: “conflicting public expectations for police behavior, ina-
dequate methods from achieving police objectives, police violations of the law, and
poor relations between the police and the public” (p. 19). These factors are related to
the structure and management of the police organization and the structure of society
that have little to do with the police who deliver police services. Yet, higher education
is proposed as a solution to decrease the above mentioned problems, and at the same
time increase the quality of police services.
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Philosophical thinking would help us to clarify our mind about police education
and clearly identify what goals are the most reasonably ideal and worth pursuing. The
transition to higher education in Turkey, by that I mean the transition to vocational
higher education for police officers, there are also important questions that need to be
answered regarding the quality of education given to the students in the higher educa-
tion institutions within TNP.

What changed in the content or quality of police education by converting the status
of police schools in 2001 from a nine-month vocational course to a two-year higher
education with an associate degree? Does higher police education provide more intel-
lectually rigorous, conceptually broad, practically improved education than before?
Are instructors consisted of more scholarly faculty? Do students in higher education
have better resources and conditions now than before?

Another issue we need to clarify is the goal of having vocational higher educati-
on for police in Turkey. Why do we have a two-year police education that offers an
associate degree to the students? What is the goal? Is goal to increase the numbers of
police officers with higher education within TNP? If so, currently there are about 10
Police Vocational Training Centers that admit bachelor degree holders. It seems that
Police Vocational Training Centers solve the level of education problem among ordi-
nary police officer population of TNP.

Research has shown the strong influences of socialization process and police oc-
cupational culture on young and new recruits in police work. For example, as Sher-
man provides, young officers who are idealistic and eager may be overwhelmed by
what they face with in the very beginning of their careers (Sherman, 1982). After a
new recruit leaves the academy, he will often be told on the first day by his senior
colleague to “forget everything that had been taught and I will show you how police
work is really done.” The socialization process has significant impact on new recruits.
Therefore, however many police officers with higher education are employed; other
organizational and occupational factors mentioned previously need consideration. Be-
sides, in-service police training should be consistently given to all officers after the
graduation from the schools.

Whatever the goal is in the minds of people who projected current police higher
education, it seems that the education system is currently serving to increase the num-
bers of police officers holding higher education within TNP. The question is why do
we admit high school graduates and give them a two-year higher education in police
vocational higher educational institutions? The irony here is that in Turkey, many
people who have Associate or Bachelor Degrees are unemployed -- at least based on
the news on TVs and newspapers. To give high school graduates a two-year higher
education means loss of time. Moreover, it is a costly option because it begins a heavy
burden on the tax payers. As Carte and Carte (1975, as cited in Sherman, 1978)
note, “the ideal police officer would be one who had already received academic tra-
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ining before he was recruited and who could be trained in the technical aspects of
police work after recruited” (p. 32).

Therefore, one solution can be to recruit these university graduates and provide
them with a one-year vocational course as Police Vocational Training Centers cur-
rently does. That way not only TNP will be able to select and employ from certain
majors or areas of need, such as accounting, law, or engineering, but also this method
of recruitment is less time consuming and less costly. Another important issue that
should be kept in mind is we do not enough number of qualified instructors to teach in
these vocational colleges in Turkey.

5. Conclusion

The ultimate question that must be answered with regard to police education is
how can we improve the quality of police education? As discussed above, police edu-
cation should carefully focus on each aspect of education: overall objective of educa-
tion, the curriculum, the instructor, and the student.

One efficient way to answer the question is to rely solely on knowledge that comes
from research rather than beliefs and opinions that are not supported by evidence and
facts. In order to achieve that, a comprehensive research study should be undertaken.
A study that values the opinions of citizens, and a study which takes their viewpoint
into account, faculty members both who have worked in the Police Academy and Po-
lice Vocational Colleges or are working in civilian universities, police administrators
and officers as well as the students in these schools and even prospective applicants
to the schools. The study should examine the each of the four aspects of education
discussed above.

For example, we have to have a clearly defined set of objectives of police edu-
cation; objectives that are close to an ideal but at the same time realistically doable.
Only then the quality and the effectiveness of it can be measured. As Sherman (1978)
notes, the effectiveness of any policy and program can be only assessed through the
examination of the objectives set before the implementation of it. We need to identify
what we expect police education to achieve for police.
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GENISLETILMiS 6ZET

Birey ve toplum hayatinin vazgegilmez bir parcasi olan egitimin ve medeniyetin,
toplumlarin gelismesindeki 6nemi yadsinamaz. Yiizyillar boyu hayat ve yasam iizeri-
ne fikirler ortaya koyan diisiiniirler ve felsefeciler, egitim tizerine de fikirler tiretmisler,
daha iyi ve gii¢lii egitim sistemlerinin olusmasina dnemli katkilar saglamislardir. Egi-
timin felsefesi gegmisten beri var olan felsefi diisiince ve akimlarin ortaya koyduklari
temel fikir ve diislincelerin, egitim faaliyetlerine uygulanmasi olarak tanimlanabilir.
Egitim felsefesinin amaci ise, egitim faaliyetlerinde goriilen problemlerin giderilebil-
mesi i¢in, egitimcileri felsefi ya da kritik diistinmeye sevk ederek, mevcut problem-
lerin giderilebilmesi yoniinde alternatif ¢6ziim Onerileri liretmek ve nihayetinde daha
etkili ve verimli bir egitim modeli ortaya koymaktir (Ozmon & Craver, 2003).

Bu makalenin amaci, egitimin felsefi temellerini inceleyerek, Tiirk Polis Teski-
latina uygulamaktir. Egitimin felsefesi ile ugrasmak heyecanli ancak bir o kadar da
zahmetli bir istir. Tlirk Polisinin temel egitimine 6zgii felsefi bir perspektif gelistirmek
iistesinden gelinmesi gii¢ bir bilimsel faaliyettir. Ancak, polis egitimcilerinin egitim
faaliyetlerini profesyonelce, daha etkin ve verimli bir sekilde yiiriitebilmeleri, kritik
diistinceyi isleterek mevcut problemleri tespit edebilmeleri ve alternatif ¢oziim 6ne-
rileri iretebilmeleri i¢in, ise egitimin felsefi temellerinden baslamalari kaginilmazdir.
Bu yolda insanlik tarihinde ortaya konmus biiyiik diisiince ve fikir akimlarinin ince-
lenmesi gerekmekte ise de, mevcut felsefi akimlarin tek tek incelemesi bu makalenin
kapsam ve 0l¢iitlerini asacaktir.

Bu nedenle, felsefi akimlar igerisinde en 6nemli iki felsefi akim; idealizm ve rea-
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lizm felsefeleri bu makalede incelenmistir. Idealizm ve realizm felsefelerinin egitimin
dort bileseni: Egitimin amaglari, 6gretmenin rolii, miifredat ve 6grencinin konumu ile
ilgili varsayimlar incelendikten sonra, Tiirk polisinin egitimi, egitim ve 6gretim ku-
rumlarinin yapist analiz edilmistir. Son olarak, Tiirk Polisinin temel egitim ve 6greti-
min kalitesinin artirilabilmesi i¢in yapilmasi gerekenlere dair bazi tespit ve onerilerde
bulunulmustur.

Plato (427 — 347 M.0O.), René Descartes (1596 —1650), ve Immanuel Kant
(1724 —1804) idealizm felsefesinin dnde gelen sahsiyetlerindendir. Idealizm felse-
fesinin en temel kavramlarindan bir tanesi, algiladigimiz ve igerisinde yasadigimiz
bu fiziki diinyanin gercek diinya olmadigidir. Idealist felsefeciler, fiziki diinyay1 tam
olarak olmasa da kismen reddederler ¢iinkii fiziki diinyada siirekli bir degisim, istik-
rarsizlik ve belirsizlik mevcuttur.

Bu nedenle idealistler iki farkli diinyanin varligini kabul etmislerdir. Soyleki, esya
ve varliklar tecriibe ettigimiz bu fiziki diinya ya da esya ve varliklarin asillarinin
bulundugu meta-fizik diinya - ki meta-fizik diinyada bir siireklilik ve devamlilik s6z
konusudur-. Fiziki diinyada tecriibe ettigimiz varliklar, meta-fizik diinyada bulunan
asillarmin (idea) birer yansima ve golgelerinden ibarettir. Ornegin, giizellik, diiriist-
liik ve sayginlik gibi kavramlarin asillari, en mitkemmel gekil ve formlariyla meta-
fizik diinyada bulunurlar. Bir diger ifadeyle, her sey en milkemmel sekliyle idea diin-
yasinda mevcuttur. Bu nedenle, meta-fizik form ve idealar hakkinda gercek bilgiye,
tecriibe ya da amprik yontemler ile ulagilamayacagindan idealistler bilgiye ulagsmanin
yontemi olarak muhakeme ve diisiinme giictinii kullanmay1 6nerirler.

Idealist akima gore, egitimin en temel hedefleri, meta-fizik diinyaya ait form ve
sekiller hakkinda bilgiye ulasabilmek i¢in insan aklini, muhakeme ve diisiinme kabi-
liyetini gelistirmek, karakter egitimi ve moral degerlere sahip ideal insan modeline
ulasmaktir. Idealist akima gére miifredat bircok degisik konuyu igermelidir; Srnegin,
sosyal bilimler, bilim felsefesi, psikoloji, tarih ve edebiyat gibi. Miifredatlar, 6grenci-
lerin diistinme, muhakeme etme ve problem ¢dzme beceri ve kabiliyetlerini gelistir-
meye yonelik olmalidir. Polisin egitimine gelince; egitimin amaglari polisin kendisini,
meslegini, mesleginin dzelliklerini, gorev yapacagi toplumu ve onun niteliklerini 6g-
retecek sekilde dizayn edilmeli. Miifredat bu amaglara uygun olarak psikoloji, sosyo-
loji, halkla iligkiler ve kriminoloji alanlarini igermelidir.

Idealist akimin 6nermelerinden hareketle, polisin yetki ve otoriteden kaynaklanan
giiclinii kullanirken, bireyin hak ve 6zgiirliiklerini ihlal etmeden, meslek etik standart
ve prensiplere bagli olarak gorevlerini icra edebilmeleri ve iist seviye etik duyarlilik
ve hassasiyete sahip olabilmeleri igin Etik dersinin miifredatta yer almasi kagimilmaz-
dir. Yanisira, polis ile vatandagin iletisim halinde iken ya da polisin gdrevini yerine
getirirken meydana gelen anlik olaylar karsisinda iist diizey ve gelismis bir karar alma
mekanizmasina sahip olmasi gerekir. Bu nedenle, idealist akimin nermeleri gergeve-
sinde polisin hizli diisinme ve muhakeme etme becerisini gelistirecek, olaylar karsi-
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sinda ¢abuk ve dogru karar almasini saglayacak konular miifredatta olmalidir.

Polis okulu 6grencisi ise kavramlar, fikirler ve idealar {izerinde diigiinebilmeli,
gliclii bir karakter gelistirerek toplumun sahip oldugu moral degerleri 6grenmelidir.
Polis egitimcileri de, Sokratik 6gretme yontemini benimsemelidirler. Buna gore, egi-
timciler sinifta konulart siirekli bir tartigma ortamui igerisinde, 6grencilere konu iize-
rinde sorular sorarak onlar1 diigiinmeye sevk ederek ve fikirlerini ifade etmeleri i¢in
onlara firsat ve zemin hazirlamalidirlar. Egitimciler az konusan fakat ¢ok konusturan
bir rol benimsemelidirler. Ogrencileri siirekli olarak “ neden ve nasil” sorularini sor-
malarimi saglayarak hayal giicii ve kritik diisiinme becerilerinin gelismesine katkida
bulunmalidirlar.

Bir baska en eski felsefi akim ise, Realizm felsefesidir. Idealizm gibi Realizm
felsefesinin de temelleri eski Yunan medeniyetine dayanmaktadir. Aristotle (384 —
322 M.0O.), John Locke (1632 —1704), and Bertrand Russell (1872—-1970) realizm
felsefesinin en taninmis sahsiyetlerinden bazilaridir. Realizm felsefesinin en temel
varsayimi, esya ve varliklarin insan aklindan bagimsiz (thesis of independence) bir
sekilde kainatta bulunmasidir. Egya ve varliklar hakkinda gergek bilgiye ulagsmanin
yolu, yine bu varliklarin ya da maddenin incelenmesi ile olabilir. Ornegin, John Loc-
ke (1632- 1704) meta-fizik diinyanin varligini ve bilginin dogustan insan aklinda var
oldugunu (innate knowledge) Realist philosophers are critical of the epistemology of
i dealism.reddeder. O’ na gore igerisinde yasadigimiz ve tecriibe ettigimiz bu diinya,
asildir ve biitlin varliklar asil sekilleri ile bu diinyada bulunmaktadir. Bu nedenle, esya
ve varliklar hakkinda bilgiye ulasmanin yolu, ampirik yontemler yani gézlem ve
deney ile miimkiindiir.

Realist felsefeye gore egitim ve 6gretimin en temel amaci 6grenciyi fiziki diinya-
ya, dogaya ve hayat sartlarina hazirlamak, kisaca uyum ve uygunluk saglamaktir. Bir
egitim-0gretim kurumu, 6grencilerini belirli bir meslek bransina yonelik olarak ha-
zirlamalidir. Miifredat ise betimsel, nesnel ve nicel 6zelliklerde olmalidir. Miifredat
teorik ya da normatif olmaktan daha ¢ok pragmatik ve pratik dzellikte olmali. Ogren-
cilerin polislik meslegine 6zgii kabiliyet ve becerilerini gelistirici sekilde hazirlanma-
lidir. Polis egitiminde miifredat; 6grencileri polislik meslegine, meslegin sartlarina ve
hayata hazirlayacak konulari igcermelidir. Miifredatta teorik konularin uygulanmasina
agirlik verilmeli. Ogrencilere teorik olarak gordiikleri konularin meslege baslamadan
once gercegine yakin olan sekli okul ortaminda uygulama imkanlar1 taninmalidir. Or-
negin, polis etik dersinde etik teorilere veya konunun felsefi yoniine agirlik vermek
yerine, bir polisin meslek hayatinda karsilasabilecegi muhtemel ya da gercek olaylar
esas almarak hazirlanacak senaryolar ile bu tiir durumlarla karsilastiklarinda sergi-
lenmesi gereken dogru davranig ve uygulama yontemleri 6grencilere 6gretilmelidir.

Son olarak, Tiirk Polis Teskilatinin temel egitim kurumlart olan Polis Akademisi
ve Polis Meslek Yiiksekokullart teskilatin memur ve amir sinifi ihtiyacini karsilayan
egitim kurumlaridir. Bu kurumlarda verilen egitim ve dgretim kalitesini en iist sevi-
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yeye ¢ikarmak polisin vatandasa sunmus oldugu hizmetlerin kalitesini de artiracaktir.
Bu nedenle, bu makalede egitimin dort ana bagligi olan egitim ve 6gretimin amaglari,
miifredat, 6gretim elemanlar1 ve dgrencinin rolil konular1 en eski ve en popiiler iki
felsefi akim olan Idealizm ve Realizm felsefelerinin &nerme ve tanimlarina kisaca yer
verilmistir. Daha sonra, Polis egitiminin temel amag ve hedefleri neler olmali, miifre-
datta yer almasi gereken konular, hem tam zamanli hem de yar1 zamanl 6gretim kad-
rosu ve 6gretmenin rolii ile 6grencinin rolii konulart bu felsefi akimlarin 6nermelerine
dayanarak polis teskilatina ve egitim-6gretim kurumlarina uyarlanarak yapilmasi ge-
rekenlere dair bazi 6nerilerde bulunulmustur. Okuyucu, bu genisletilmis 6zette kisaca
deginilen konular i¢in daha genis ve detayli bilgiye ana metin igerisinde ulasabilir.
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