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Article Info Abstract

Good quality guidance services that will be provided abused and neglected children,
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who come from poor socio-economic status in their early childhood years, will

Article history: increase both the children’s and their families’ life quality and indirectly contribute to
Received 17 November 2015 social structure. Without investigating the contributions of counseling services to the
Revised 04 April 2016 education and development of children in preschool education, the abolishment of
Accepted 06 June 2016 counseling services in preschool constitutions has been on the agenda. Thus, in this
Online 17 June 2016 research preschool institutions’” administrators and teachers’ perceptions of preschool

counselors have been examined. The survey model has been used for the research.
Keywords: The research sample consists of 43 preschool institutions managers and 211 preschool
Preschool education, education teachers. To reveal preschool administrators’ and teachers’ perceptions
Preschool guidance services, about school counselors, “School Counselor Perception Scale" has been used, which
Preschool institutions” administrator was developed by Mamett (2008). The results of the study have revealed that

preschool teachers and administrators, who meet with school counselors more
frequently, have a better perception about school counselors. Preschool teachers and
administrators think that the most important tasks of school counselors are individual
guidance, group guidance, orientation programs and participating in classroom
activities. Administrators and teachers have low expectations regarding administrative
duties, discipline and keeping student records from school counselors.

Okul Oncesi Egitim Kurumu Yonetici ve Ogretmenlerinin Rehber
Ogretmenlerin Rollerine iligkin Algilarinin incelenmesi

Makale Bilgisi Oz

Erken gocukluk egitimi doneminde dezavantajli konumda olan g¢ocuklara yoénelik

DOI: 10.14527/pegegog.2016.020 ) o o . . e
verilecek iyi bir rehberlik hizmeti, bu durumda olan ¢ocuklarin ve ailelerinin yasam

Makale Ge¢misi: kalitelerini arttiracak ve dolayli olarak toplumsal yapiya olumlu katkilarda bulunacaktir.
Gelis 17 Kasim 2015 Okul dncesi egitimde rehberlik hizmetlerinin egitime ve gocugun gelisimine katkilari
Diizeltme 04 Nisan 2016 arastirlmadan rehberlik hizmetlerinin okul 6ncesi egitim kademesinden kaldiriimasi
Kabul 06 Haziran 2016 giindeme gelmistir. Bu nedenle, bu arastirmada okul 6ncesi egitim kurumu yoneticileri
Cevrimici 08 Haziran 2016 ve okul 6ncesi 6gretmenlerinin rehber 6gretmenlere yonelik algilarinin ne yonde

oldugu incelenmistir. Arastirmada tarama modeli kullanilmistir.  Arastirmanin
Anahtar Kelimeler: orneklemi 43 okul 6ncesi egitim kurumu yoneticisi ve 211 okul 6ncesi 6gretmeninden
Okul &ncesi egitim, olugsmaktadir. Okul éncesi kurum yéneticileri ve égretmenlerinin rehber dgretmenlere
Okul 6ncesi rehberlik servisi, yonelik algilarini lgmek igin Mamett (2008) tarafindan gelistirilen “Rehber Ogretmen
Okul 6ncesi kurum yoneticisi. Algi Olgegi” kullanilmistir. Arastirmanin sonucunda okul éncesi kurum yéneticileri ile

okul Oncesi ogretmenlerinin rehber 06gretmenlerle goriisme sikliginin  rehber
dgretmenlere ydnelik algiy etkiledigi goriilmistiir. Ogretmenler ve yéneticiler, bireysel
rehberlik hizmetini, grup rehberligi ve oryantasyon programlarini, sinif igi aktivitelere
katilmayi rehber 6gretmenlerin en 6nemli gorevleri olarak goérmektedir. Yonetimsel
gorevler, disiplin, devam kontroli ve kaydi ise en disik beklentiyi olusturmustur.
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Introduction

Preschool education should provide all children counselor services (American School Counselor
Association, 2003; Gerler, Edwin& Robert, 1991). Considering the hardship of counselor services for
disadvantageous children and their families, counselors may need support of other education partners
regarding this issue. Thus, it is very important to build cooperation between counselors and
administrators making policies at schools, and preschool teachers, who educate children at classroom
environment and observe the needs of children closely, and also families who have the opportunity of
observing their children in home environment and being aware of their knowledge, skill and talent. It
shall not be easy to reach the targets set out for student success unless an effective cooperation is
established between these partners (Gibbons, Diambra & Buchanan, 2010).

Studies in the relevant literature and field suggest that counselors working at preschool education
institutions do not have sufficient knowledge and experience to be able to work with children at
preschool education age (Akgiin, 2010; Aliyev, Erguner-Tekinalp, Ulker & Shine-Edizer, 2012; Gerler et
al., 1991). Furthermore, job descriptions of guidance counselors working at preschool education
institutions are not specified and thus this situation constitutes another problematic area that they
cannot conduct their jobs properly (Aliyev et al., 2012). The administrators, who are unaware of
counselors’ duties, expect counselors to do some affairs out of their professions as substitution,
following office works and warding at school (Mamett, 2008; Ross & Herrington, 2005).

Research findings indicate that counselors do not have sufficient experience and knowledge to work
with preschool age group (Akgiin, 2010; Aliyev et al., 2012; Gerler et al., 1991). Unspecified job
description of counselors working at preschool causes an obscurity regarding duties and responsibilities
of counselors. It may be stated that this obscurity may be the underlying reason for communication
problems between counselors, preschool teachers and school administrators (Aliyev et al.,2012).

High level of communication between school administrators and counselors increases children’
success and thus it will ease to overcome the difficulties (Finkelstein, 2009; Ross & Herrington, 2005;
Shaffner & Williamson, 2000; Stone & Clark, 2001). For accomplishment of counselor and guidance
program targeted at school, administrators as determining education policy and a decision maker should
be in compliance with counselors and they also should share perspective of counselors. This harmony
between administrators and counselors makes a substantial contribution to child’s success and
counselor services (Hackney, 1975).

Preschool teachers have some prejudices towards counselors. The studies conducted in the field
show that the work counselors realize do not mostly coincide with expectations of teachers and
teachers find the work held by counselors as superfluous and they also consider the counselor services
offered as inefficient (Gokgakan, 2008; Quarto, 1999). Raising preschool teachers’ knowledge on
counseling will excite teachers’ anticipation toward counseling milieu and therefore this will make a
contribution to counselor services in a way to work more functional (Akgiin, 2010).

If counselors are aware of school managers’ perceptions toward them, they will be able to see
consensus and conflict areas with school administrators and when they seek for support of school
administrators for studies that they want to do at school, they will consider these consensus and conflict
areas. This knowledge serves a favorable chance for establishing a good communication between school
administrators and counselor, creating an understanding between the parties and a good teamwork
(Zalaquett, 2005). Knowing perceptions of administrators and teachers of preschool institutions toward
counselors is beneficial for meeting the need for better counselor services in preschool institutions and
for establishing a proper counseling program for preschool education (Camadan & Kahveci, 2013).
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School administrators and preschool teachers will attempt to assign duties and responsibilities of
counselors, if they do not receive education about duties and responsibilities of counselors (ASCA,
2003). Thus some communication problems will be inevitable between these partners. This study is
considered to be contributory to minimize the communication problems between the partners.
Therefore perceptions of preschool teachers and preschool administrators toward counselors have been
examined through this study.

Method
Research Design

This research was designed as survey research among quantitative research methods. Survey
research method is used as one of the descriptive methods in order to thoroughly define and express
the case examined within the research for identifying perception of preschool institution administrators
and teachers toward counselors. According to Karasar (2013), survey method is based on the approach
describing the past or ongoing events as they stand without intervening.

Participants

Population of the research involves preschool institution administrators and preschool institution
students working at different kindergartens in provinces Ankara and Van. Sample of the research
composes of 211 teachers of preschool institutions and 43 administrators of preschool institutions
working at these schools. The preschool institutions, in which counselors work, have been preferred.

The distribution of preschool teachers and institution administrators by gender, which constitute the
sample of the study, is presented in Table 1.

Table 1.
Distribution of Administrators and Teachers by Gender.
Gender Teacher Administrator
n % n %
Female 14 6.60 15 34.90
Male 196 92.90 28 65.10
Total 210 100.00 43 100.00

The distribution of preschool teachers and institution administrators by occupational experience is
presented in Table 2. Preschool teachers’ graduation level is presented in Table 3.

Table 2.
Distribution of Administrators and Teachers by Occupational Experience.

Occupational Experience Teacher Administrator

n % n %
Less than 1 year 8 3.80 4 9.30
1-5 years 75 35.50 22 51.20
6-10 years 54 25.60 7 16.30
11-20 years 55 26.10 8 18.60
21 years and more 19 9.00 2 4.70
Total 211 100.00 43 100.00
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Table 3.
Graduation of Teachers.
Graduation n %
Associate Degree 13 7.40
Bachelor 187 88.60
Post Graduate 8 4.00
Total 211 100.00

The distribution of preschool institution administrators by duties at schools is presented in Table 4
which constitute research group.

Table 4.
Distribution by Duties at School.

Duty at School n %
Administrator 27 62.80
Asst. Administrator 16 37.20
Total 43 100.00
Instrument

“Counselor Perception Scale” was used as data collection tool and personal information form was
used covering the questions prepared for determining demographic specifications of work group. The
scale called “Counselor Perception Scale” used within the research was developed by Susan Mary Carr
Mamett (2008) on the purpose of measuring perceptions of administrators and teachers toward
counselors at the Pennsylvania State University. The scale adapted to Turkish by the researcher has
been made ready for measuring perception toward counselors. Exploratory Factor Analysis was applied
in order to find out whether the data obtained after the adaptation has validity or not. Compatibility of
data with AFA has been decided considering Kaiser-Meyer-Olkin (KMO) value. AFA has been done after
fixing compatibility of KMO value (.93). According to the results of factor analysis presented in Table 1; it
has been seen that the scale used is one-dimensional. Factor loads of scale materials are between .54
and .86 values. Total variance explanation ratio is 55.27%. Even though original scale has 3 dimensions
as “perception”, “cooperation” and “counseling curriculum” toward counselor, views of field experts
have been consulted at the result of emergence of one-dimensional structure at the applications and
analyses. Views of field experts have indicated that one-dimensional scale, which was emerged,
measured perception toward counselors. Cronbach alpha reliability level applied for entire scale that
aims to measure perception of administrators and preschool institution teachers toward counselors is
.95.

Procedure

The scale data adapted for measuring perceptions of preschool institution administrators and
teachers toward counselors have been gathered in Ankara and Van by the researcher. The scales have
been distributed to 400 teachers and 100 administrators at schools, who were involved in the sample
group, they were granted a certain time period for fulfilling the scales, and then the scales were
gathered by visiting the schools over again. Thus, the researcher has found opportunity to meet
counselors as well. 220 teacher scales and 45 administrator scales out of the total scales distributed
have returned. 9 teacher scales and 2 administrator scales have been extracted from the data, which
have been found faulty due to missing data. In total, 211 teachers and 43 administrators have replied
the scales completely.
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Data Analysis

The scales measuring perceptions of preschool institution administrators and preschool teachers
toward counselors have been distributed to teachers and administrators and the data gathered have
been computerized. These data have been analyzed through a statistic program. The data obtained have
been examined whether they have a normal distribution or not; Mann Whitney U and Kruskall Wallis
analysis tests have been applied for analyzing perceptions toward counselors in some variables since the
data do not have normal distribution. The frequency distribution and percentage changes within
findings of demographic information of preschool administrators and preschool institution teachers
have also been presented.

Results

In this part of the research, statistical analyses conducted have been discussed in accordance with
purposes in order to measure perceptions of preschool administrators and preschool institution
teachers toward roles of counselors.

Table 5.
Kruskall Wallis Table Regarding Perception of Contact Frequency of Teachers with Counselors toward
Counselors.

2

Counselor Contact Frequency n Mean Rank sd X p
Daily 95 123.45 4.00 19.30 .00*
Weekly 46 100.85
Monthly 21 75.45
When problem occurs 21 83.19
Never contact 26 86.40
Total 209
p<.05

By table 5, distribution of contact frequency of preschool teachers with counselors is revealed
whether it creates a difference or not in perceptions toward counselors. According to Kruskall Wallis
analysis results, difference between groups has been found significant. Examining the findings in Table
4, it is clearly observed that perception of preschool teachers toward counselors has significantly
differentiated in terms of contact frequency with counselors (X°=19.31, p=.00).

The source of the difference has been examined by applying Mann Whitney U-test over binary
combination of the groups in order to establish that between which groups this significant difference
exists. Table 5 presents significant differences between the groups.

Considering mean rank of groups in Table 6, it is seen that perception of teachers having daily
contact with counselors is more positive than perception of teachers having weekly contact (U=1696.00,
p=.03). Similarly, it is clear that teachers having daily contact with counselors have a more positive
perception than teachers having monthly contact. It has been concluded that perception of teachers
having daily contact with counselors is better than those having contact when problem occurs
(U=605.00, p=.01). It is clear that preschool teachers having daily contact with counselors have a better
perception compared to those not having contact with counselors (U=795.00, p=.05).
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Table 6.

Contact Frequency of Preschool Teachers with Counselors.
Contact Frequency with Counselors n Mean Rank Total Mean U p
Daily 95 76.14 7233.50 1696.50 .03*
Weekly 46 60.38 2777.50
Total 141
Daily 95 63.05 5990.00 565.00 .00*
Monthly 21 37.90 796.00
Total 116
Daily 95 62.63 5949.50 605.50 .00*
When problem occurs 21 39.83 836.50
Total 116
Daily 95 65.63 6235.00 795.00 .00*
No Contact 26 44.08 1146.00

p<.05

Examining Perception of Institution Administrators toward Counselors by Some Variables

The findings regarding preschool institution administrators’ perceptions toward roles of counselors
are presented below.

Table 7.

Kruskall Wallis Test concerning Contact Frequency of Administrators with Counselors.
Counselor Contact Frequency n Mean rank sd X’ p
Daily 23 27.35 3.00 10.70 .01*
Weekly 11 16.00
Monthly 5 10.80
Never contact 4 21.75
Total 43

p<.05

By table 7, distribution of contact frequency of preschool institution administrators with counselors
is revealed whether it creates a difference or not in perceptions toward counselors. According to
Kruskall Wallis analysis results, the difference between groups has been found significant. Examining the
findings in Table 7, it is clearly observed that perception of preschool institution administrators toward
counselors has significantly differentiated in terms of contact frequency with counselors (X’=10.70,
p=.00<.05).

The source of the difference has been examined by applying Mann Whitney U-test over binary
combination of the groups in order to establish that between which groups this significant difference
exists. Tables concerning these data are as follows.

Considering mean rank of groups in Table 8, it is seen that perception of administrators having daily
contact with counselors is more positive than those having weekly contact (U=16.50, p=.01). Similarly, it
is clear that teachers having daily contact with counselors have a more positive perception than those
having weekly contact (U=59.00, p=.01). It has not been found a statistically significant difference
between perceptions of administrators having daily contact with counselors toward counselors and
those having no contact with counselors (U=31.50, p=.32).
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Table 8.
Contact Frequency of preschool Institution Administrators with Counselors.
Contact Frequency with Counselor n Mean Rank Total Rank U p
Daily 23 16.28 374.50 16.50 .01*
Monthly 5 6.30 31.50
Total 28
Daily 23 14.63 336.50 31.50 .32
No Contact 4 10.38 41.50
Total 27
Daily 23 20.43 470.00 59.00 .01*
Weekly 11 11.36 125.00
Total 34
p<.05
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Figurel. Views of preschool teachers on activities expected from counselors.

Looking at the graphic, the biggest expectation of preschool teachers from counselors is individual
counselor services, group counseling and orientation and we can see an expectation toward
participation of counselor in in-class activities. Administrative duties, attendance checks and record,

discipline are less expected activities from counselors.
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Figure2. Views of preschool institution administrators on expectation from counselors.

Looking at the graphic, in parallel with expectations of preschool teachers, the biggest expectations
of preschool institution administrators from counselors are individual counselor services, group
counseling and orientation and we can see an expectation toward participation of counselor in in-class
activities. Administrative duties, attendance checks and record, participation in out-of-school activities
are less expected activities from counselors by administrators.

Discussion, Conclusion & Implementation

It has been concluded that perception of teachers having daily contact with counselors have more
positive perception compared to those having contact monthly or when a problem occurs or having no
contact. Marchetta (2011), reaching a result similar to significance of contact frequency with counselor,
has revealed that teachers having less contact with counselors have less information about duties and
responsibilities of counselors. According to the research, positive perception of teachers toward
counselors who are frequently in contact each other indicates the importance of cooperation of these
two teachers from different disciplines for success of children and encouragement of each other for
development of children.

It has been concluded that contact frequencies of administrators with counselors have an impact on
perception toward counselors. Thereby perception of administrators having daily contact with
counselors is more positive compared to those having monthly contact. No difference has been
observed between administrators who are out of contact with counselors or make daily contact with
them.

It has been found out that expectations of administrators from counselors are identical with
expectations of preschool teachers. Administrators expect from counselors individual and group
counseling, orientation and to participate in in-class activities. Administrative duties, attendance
controls and record, encouraging participation in out-of-school activities are the activities less expected
from counselors by administrators. However, Korkut Owen and Owen (2008), in a study, concluded that
administrators expect administrative duties from counselor but do not indicated this. As similar to
research results, Aluede & Imonikhe (2002), in a study, suggest that teachers do not regard
administrative duties at schools as duties of counselors. They indicated that such administrative duties
pose an obstacle for providing counselor services. Gibsons (1986) sees editorial duties as one of the
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major duties which are out-of-field of counselors. Research findings are supported by Schmidt (1999) by
referring that administrative and discipline works are not primary duties of counselors. Discipline,
attendance and coordination of school activities are other duties which are not within responsibility of
counselors. Research findings indicate that preschool teachers do not expect discipline, attendance and
coordination of school activities from counselors as well. Counselors not wasting time for such activities
will provide counselor services of better quality.

It is obvious that foremost expectations of preschool institution administrators from counselors are
individual counselor services, group counseling and orientation and participation of counselors in in-
class activities. In a study, Zalaquett (2005) concluded that administrators take individual counselor
services as the most important duties of counselors. Contrary to research findings, he concluded that
administrators have some expectations from counselors concerning administrative duties and
disciplining. Furthermore, Stroh (2003), in a study, found out that group counseling activities among
counseling services given to children are more efficient than other counseling activities. According to a
study of Olson & Allen (1993) they suggest that administrators consider that activities as personal
education, family education and class observations are not carried out by counselors.

Least expectations of administrators from counselors are administrative duties to a very narrow
extent, attendance control and record and participating in out-of-school activities. However, Paskal
(2001) suggests that administrators think that counselors must perform the duties within the area that
they are not in charge as official documentation, clerical works, being tasked with commission affairs.
Watching in exams, taking the idle classes and maintaining school discipline are expectation of
administrators from counselors. Schmidt (1999) thinks that administrative duties and discipline affairs
are not responsibility of counselors and this view bears the research findings out. Korkut Owen and
Owen (2008) concluded that counselors allocate insufficient time to individual activities and plenty of
time to administrative affairs. Besides, they reached a conclusion that administrators expect
administrative duties from counselors but they do not tell this. If preschool institution administrators do
not expect from counselors something out of their professions, this case will bring a more positive
perspective for counselors in order to do more functional and qualified works.

As a consequence, it has been found that preschool institution administrators and preschool
teachers have a positive and similar perception toward counselors. Expectations of administrators and
teachers from counselors coincide with profession of counseling. Administrators and teachers suggest
that insufficient time of counselors is an obstacle for communication with them. It has been seen that,
with mentioning counselor services in preschool education as nonfunctional, administrators and
teachers have a substantial attitude for existence of counselor services in preschool institutions.

Not studying perception of counselors toward their own duty and responsibilities can be presented
as limitedness of this research. Performing the research in Ankara and Van is limitedness of the
research. This research could be performed various geographical regions. This research is designed as a
qualitative research. Perception toward counselors can be profoundly analyzed through a quantitative
research.

By this research, perception of preschool institution administrators and preschool teachers toward
counselors has been researched but perception of counselors toward their own profession could be
researched thereto. Furthermore, it is important for better understanding of the partners and improving
their communication that making a research concerning perception of families, as a crucial partner of
education, toward counselors. It is suggested that teachers and administrators should contact with
counselors more frequently for better perception toward counselors. informing teachers and
administrators about counselors’ duties and responsibilities as counselors will improve communication
between these partners.
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Tirkge Suiriim

Girig

Okul 6ncesi egitimde biitlin ¢ocuklara rehberlik hizmetleri sunulmalidir (American School Counselor
Association, 2003; Gerler, Edwin & Robert, 1991). Dezavantajli kesimlerden gelen ¢ocuklara ve ailelerine
verilecek rehberlik hizmetlerinin zorlugu gbéz 6nlne alinirsa rehber 6gretmenlerin bu calismalarinda
diger egitim paydaslarinin destegine ihtiyaclari oldugu gorilebilir. Okulda politika belirleyici olarak
yoneticilerin, cocuga sinif ortaminda egitim veren ve g¢ocugun ihtiyacglarini daha yakindan goéren okul
oncesi 6gretmenlerinin, ¢gocugu ev ortaminda gozlemleyip bilgi, beceri ve yeteneklerinin farkinda olan
ailelerin rehber 6gretmenle isbirligi yapmasi oldukga énemlidir. Bu paydaslar arasinda etkili bir isbirligi
kurulmadigi slirece 6grenci basarisi i¢in ortaya konulan hedeflere ulasmak zor olacaktir (Gibbons,
Diambra & Buchanan, 2010).

ilgili literatiirde ve alanda yapilan arastirmalar okul éncesi egitim kurumlarinda calisan rehber
ogretmenlerin, okul dncesi egitim cagindaki ¢cocuklarla galismak igin yeterince bilgi ve tecriibeye sahip
olmadiklarini ortaya koymustur (Akgiin, 2010; Aliyev, Erguner-Tekinalp, Ulker & Shine-Edizer, 2012;
Gerler et al., 1991). Bununla birlikte okul 6ncesi egitim kurumlarinda galisan rehber 6gretmenlerin gérev
tanimlarinin belirlenmemis olmasi rehber 6gretmenlerin gorevlerini saglkh bir sekilde ylritmelerine
engel bir diger problem alanini olusturmaktadir(Aliyev et al., 2012). Rehber 6gretmenin gorevleri
hakkinda net bir bilgiye sahip olmayan yoneticiler, rehber 6gretmenlerden uzmanlik alanlari disinda
kalan, bos derslere girme, yazi isleri takibi ve okulda nébet tutma gibi isler yapmalarini beklemektedir
(Mamett, 2008; Ross & Herrington, 2005).

Arastirma bulgulari rehber 6gretmenlerin okul 6ncesi yas grubuyla calismak icin yeterince deneyim
ve bilgi sahibi olmadigini gostermektedir (Akgtin, 2010; Aliyev et al., 2012; Gerler et al., 1991). Okul
oncesinde galisan rehber 6gretmenlerinin gérev tanimlarinin belirlenmemis olmasi rehber 6gretmenlerin
gorev ve sorumluluklari hakkinda bir belirsizlik olusturmaktadir. Bu durumun rehber 6gretmenler, okul
oncesi 6gretmenleri ve okul mudurleri arasindaki iletisim sorununun temelini olusturdugu soéylenebilir
(Aliyev et al., 2012).

Okul yoneticileri ve rehber 6gretmenlerin st dizeyde isbirligi icerisinde olmasi cocugun basarisini
daha da arttiracak ve sorunlarin Ustesinden gelmeyi kolaylastiracaktir. (Finkelstein, 2009; Ross &
Herrington, 2005; Shaffner & Williamson, 2000; Stone & Clark, 2001). Okuldaki rehber 6gretmenin ve
hedefledigi rehberlik programinin basariya ulagsmasi igin yoneticilerin, egitim politikalari belirleyicisi ve
karar verici olarak rehber 6gretmenle uyum igerisinde olmalari ve rehber 6gretmenlerin bakis agisina
sahip olmalari gerekir. Yonetici ve rehber 6gretmen arasindaki bu uyum ¢ocugun basarisina ve rehberlik
hizmetlerine buyik katki saglayacaktir (Hackney, 1975).

Okul 6ncesi 6gretmenlerinin rehber 6gretmenlere karsi cesitli 6nyargilari bulunmaktadir. Yapilan
calismalar rehber 6gretmenin yaptigi calismalar ile 6gretmenlerin bekledigi calismalarin ¢ogu zaman
ortlismedigini ve 6gretmenlerin bu calismalari gereksiz bulduklarini, verilen rehberlik hizmetinin verimsiz
oldugunu gostermektedir (Gokgakan, 2008; Quarto, 1999). Okul 6ncesi 6gretmenlerinin rehberlik
konusundaki bilgilerinin arttirilmasi 6gretmenlerin rehberlik alanindan beklentilerinin yikselmesine
sebep olacak bu da rehberlik servislerinin daha islevsel bir sekilde ¢alismasina katkida bulunacaktir
(Akglin, 2010).

Rehber 6gretmenlerin okul yoneticilerinin kendilerine yénelik algilarinin ne oldugunu bilmeleri, okul
yoneticileri ile olan uzlasi ve catisma alanlarini gormelerini saglayacak ve okulda yapmak istedikleri
cahismalar icin okul yoneticilerinden destek almak istediklerinde bu uzlasi ve catisma alanlarini goz
onitinde bulunduracaklardir. Bu bilgi ayrica okul yoneticisi ve rehber 6gretmen arasinda iyi bir iletisim
kurulmasi, taraflarin birbirini anlamasi ve iyi bir takim ¢alismasi yapmasi icin iyi bir firsat olacaktir
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(zalaquett, 2005). Okul 6ncesi egitim kurumlari yoneticileri ve 6gretmenlerinin rehber 6gretmenlere
yonelik algilarinin bilinmesi okul 6ncesi egitimde rehberlik hizmetleri ihtiyacinin daha iyi gortlmesi ve
okul d6ncesi egitim icin uygun bir rehberlik programi olusturulmasi igin yararh olacaktir (Camadan &
Kahveci, 2013). Okul yoneticileri ve okul 6ncesi Ogretmenleri rehber 6gretmenlerin gorev ve
sorumluluklari hakkinda egitim almazlarsa rehber 6gretmenin gorev ve sorumluluklarini kendileri
belirlemeye kalkarlar (ASCA, 2003). Bunun sonucunda da bu paydaslar arasinda iletisim sorunlarinin
citkmasi kaginilmaz olur. Bu arastirmanin paydaslar arasindaki iletisim sorunlarinin en aza indirilmesi igin
katkisi olacagi dustnilmektedir.

Bu sebeplerden dolayr bu arastirma ile okul 6ncesi O6gretmenlerinin ve okul 6ncesi kurum
yoneticilerinin rehber 6gretmenlere yonelik algilari arastiriimistir.

Yontem

Calismanin bu béliimiinde arastirma modeli, calisma grubu, veri toplama araglari, deneysel uygulama
ve verilerin analizi kisimlarina yer verilmistir.

Arastirma Modeli

Bu arastirma nicel arastirma yontemlerinden tarama arastirmasi modelinde tasarlanmigtir. Okul
oncesi kurum yoneticileri ve 6gretmenlerinin rehber 6gretmenlere yénelik algilarinin belirlenmesi igin
arastirmada mevcut durumu saptamaya yonelik olarak incelenen durumu etraflica tanimlamak ve
actklamak amaciyla betimsel yontemlerden tarama arastirmasi yontemi kullaniimistir. Karasar’a (2013)
gbre tarama yéntemi ge¢miste var olan ya da halen devam eden olaylarin var olan sekliyle miidahale
edilmeden betimlenmesi yaklasimina dayanan modeldir.

Katilimailar

Arastirmanin evrenini, Ankara ve Van illerindeki bagimsiz anaokullarinda gérev yapmakta olan okul
oncesi egitim kurumu middirleri ile okul 6ncesi egitim 6gretmenleri olusturmaktadir. Arastirmanin
orneklem grubunu bu okullarda gérev yapmakta olan 211 okul 6ncesi egitim 6gretmeni ve 43 okul
oncesi kurum yoneticisi olusturmustur. Arastirma icin rehber 6gretmeni olan okul Oncesi egitim
kurumlari segilmistir.

Orneklem grubunu olusturan okul &ncesi &gretmenleri ve kurum yéneticilerinin cinsiyete gére
dagihmi Tablo 1’de verilmistir.

Tablo 1.
Yénetici ve Ogretmenlerin Cinsiyete Gére Dagilimini Gésteren Tablo.
Cinsiyet Ogretmen Yénetici

n % n %
Kadin 14 6.60 15 34.90
Erkek 196 92.90 28 65.10
Toplam 210 100.00 43 100.00

Orneklem grubunu olusturan okul dncesi dgretmenleri ve kurum yéneticilerinin mesleki deneyime
gore dagilimi Tablo 2’de verilmistir.
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Tablo 2.
Yénetici ve Ogretmenlerin Mesleki Deneyimlerine Gére Dagilimini Gésteren Tablo.
. . Ogretmen Yonetici

Mesleki Deneyim & n % " %
1 yildan az 8 3.80 4 9.30
1-5yil 75 35.50 22 51.20
6-10 yil 54 25.60 7 16.30
11-20 yil 55 26.10 8 18.60
21 yil ve Uzeri 19 9.00 2 4.70
Toplam 211 100.0 43 100

Orneklem grubunu olusturan okul &ncesi gretmenlerinin mezuniyet durumu Tablo 3’de verilmistir.

Tablo 3.

Ogretmenlerin Mezuniyet Durumunu Gésteren Tablo.
Mezuniyet Durumu n %
On Lisans 13 7.40
Lisans 187 88.60
Yiiksek Lisans 8 4.00
Toplam 211 100.00

Calisma grubunu olusturan yoneticilerin okuldaki gorevlerine gére dagilimi Tablo 4’de verilmistir.

Tablo 4.

Mevcut Okuldaki Gérevlerine lliskin Dagilimi Gésteren Tablo.
Okuldaki Gorevi n %
Midur 27 62.80
Midur Yrd. 16 37.20
Toplam 43 100.00

Veri Toplama Araglari

Bu arastirmada veri toplama araci olarak “Rehber Ogretmen Algi Olcegi” ve calisma grubunun
demografik o6zelliklerini belirlemeye yonelik olarak hazirlanan sorularin yer aldigi kisisel bilgi formu
kullaniimugtir.

Arastirmada kullanilan “Rehber Ogretmen Algi Olcegi” adli dlgek Pensilvanya State Universitesinde,
yonetici ve 6gretmenlerin rehber 6gretmenlere yonelik algilarini 6lgmek amaciyla Susan Mary Carr
Mamett (2008) tarafindan gelistirilmistir. Arastirmaci tarafindan Tirkge’ye uyarlamasi yapilan 6lgek
rehber 6gretmenlere yonelik algiyt 6lgmeye hazir hale getirilmistir. Yapilan uyarlamadan sonra elde
edilen verilerin yapi1 gecerliligine sahip olup olmadigini goérmek icin Agimlayici Faktér Analizi
uygulanmistir. Verilerin AFA ya uygunluguna ise Kaiser-Meyer-Olkin (KMO) degerine bakilarak karar
verilmistir. KMO degerinin (.93) uygun oldugu tespit edildikten sonra AFA yapilmistir. Tablo 1’de sunulan
faktér analizi sonuglarina goére; kullanilan bu 6lgegin tek boyutlu oldugu ortaya cikmistir. Olgek
maddelerinin faktor yiikleri .54 ve .86 degerleri arasinda oldugu gorilmistir. Toplam varyansi agiklama
orani ise %55.27 olarak bulunmustur. Olgegin orjinalinin rehber 6gretmenlere yonelik “algr”, “is birligi”
ve “rehberlik mifredati” olmak tzere 3 boyutu olmasina ragmen yapilan uygulama ve analizlerde tek
boyutlu bir yapinin ¢ikmasi sonucu alan uzmanlarinin goériisiine basvurulmustur. Alan uzmanlarinin
gorisleri ortaya ¢ikan tek boyutlu olgegin rehber 6gretmenlere yonelik algiy1 6l¢tiigu seklinde olmustur.
Yonetici ve okul Oncesi egitim o6gretmenlerinin rehber 6gretmenlere yonelik algilarini 6lgmeyi
hedefleyen bu 6lgegin timi icin uygulanan Cronbach Alpha giivenilirlik diizeyi .94 olarak bulunmustur.
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Uygulama Siireci

Okul 6ncesi egitim kurumu yoneticileri ve 6gretmenlerinin rehber 6gretmenlere yonelik algilarini
olgmek igin uyarlanan olgek verileri, arastirmaci tarafindan Ankara ve Van illerinde toplanmistir.
Arastirmaci tarafindan 6rneklem grubuna alinan 400 6gretmene ve 100 yoneticiye okullara gidilerek
olcek dagitilmis, 6lgceklerin doldurulmasi igin belirli bir siire verilmis, daha sonra tekrar okullara gidilerek
oOlcekler toplanmistir. Bu sayede arastirmaci rehber 6gretmenlerle de goriisme olanagi bulmustur.
Dagitilan bu dlgeklerden 220 adet 6gretmen dlcegi ve 45 adet yonetici dlcegi geri donmiistiir. Ogretmen
oOlgeklerinin 9 adedi, yonetici 6lgeklerinin 2 adedi eksik veri igerdigi icin sorunlu bulunmus calisma
grubundan cikarilmistir. Toplam 211 6gretmen ve 43 yonetici Olgegi eksiksiz olarak cevaplamislardir.

Verilerin Analizi

Okul 6ncesi kurum yoneticileri ve okul dncesi 6gretmenlerinin rehber 6gretmenlere yonelik algilarini
olgcen Olgekler 6gretmen ve yoneticilere dagitilmis ve geri gelen oOlgek verileri bilgisayara aktarilmistir. Bu
veriler bir istatistik programinda analiz edilmistir. Elde edilen verilerin normal dagihm gosterip
gostermedigine bakilmis; verilerin normal dagilim gostermemesi nedeniyle rehber 6gretmenlere yonelik
alginin bazi degiskenlere gore incelenmesinde Mann Whitney U ve Kruskall Wallis analiz testleri
kullanilmigtir. Okul 6ncesi yoneticileri ve okul dncesi egitim 6gretmenlerinin demografik bilgilerine ait
bulgularda frekans ve yuzde dagilimlari verilmistir.

Bulgular

Arastirmanin bu boliminde okul o6ncesi 6gretmenleri ve yoneticilerinin rehber 6gretmenlerin
rollerine iliskin algilarini 6lgmek icin belirlenen amaglar dogrultusunda yapilan istatistiki analizlere yer
verilmistir.

Tablo 5.
Ogretmenlerinin Rehber Ogretmenlerle Gériisme Sikliginin Rehber Ogretmenlere Yonelik Algisina iliskin
Kruskall Wallis Tablosu.

Sira 2

Rehber 6gretmen goriisme siklig n Ortalamas sS X p
Ginluk 95 123.45 4.00 19.31 .00*
Haftalk 46 100.85

Aylik 21 75.45

Bir problem oldugunda 21 83.19

Hi¢ gbérismem 26 86.40

Toplam 209

p<.05

Tablo 5’te okul Oncesi Ogretmenlerin rehber 06gretmenlerle gorisme sikliklarinin, rehber
ogretmenlere karsi algilarinda bir farkhlk olusturup olusturmadiginin dagilimi verilmistir. Kruskall Wallis
analizi sonuglarina gore gruplar arasi fark anlamh bulunmustur. Tablo 4’te verilen bulgular
incelendiginde okul Oncesi 06gretmenlerinin rehber 6gretmenlere yonelik algilarinin  rehber
ogretmenlerle goriisme sikliklari bakimindan anlamli bir sekilde farklilastigi gorilmektedir. (X’=19.31,
p=.01<.05).

Bu anlamli farkin hangi gruplar arasinda oldugunu belirlemek icin gruplarin ikili kombinasyonu
lizerinden Mann Whitney U-testi uygulanarak farkin kaynagi incelenmistir. Tablo 5’te hangi gruplar
arasinda anlamh fark oldugu gorilmektedir.
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Tablo 6

Okul Oncesi Ogretmenlerinin Rehber Odretmenlerle Gériisme Sikhigini Gésteren Tablo.
Rehber Ogretmenle Goériisme Sikligi n Sira Ortalamasi  Sira Toplami ) p
Gunlak 95 76.14 7233.50 1696.50 .03*
Haftalik 46 60.38 2777.50
Toplam 141
Gunlak 95 63.05 5990.00 565.00 .00*
Ayhk 21 37.90 796.00
Toplam 116
Ginluk 95 62.63 5949.50 605.50 .00*
Bir problem oldugunda 21 39.83 836.50
Toplam 116
Gunlak 95 65.63 6235.00 795.00 .00*
Hi¢ Goériismeyen 26 44.08 1146.00

p<.05

Tablo 6’da gruplarin sira ortalamalari dikkate alindiginda rehber 6gretmenle giinlik gorisen
ogretmenlerin algilarinin haftalik goriisen 6gretmenlere oranla daha olumlu oldugu gorilmektedir.
(U=1696.00, p= .03). Rehber 6gretmenlerle glnliik gortsen 6gretmenlerin, aylik gérisen 6gretmenlere
gore daha olumlu bir algiya sahip oldugu gorilmektedir. Rehber 6gretmenlerle glinlik goérisen
O0gretmenlerin, bir problem oldugunda goérusen 6gretmenlere gore algilarinin daha iyi oldugu sonucuna
ulasiimistir (U=605.00, p=.05). Rehber 6gretmenlerle glinliik gérisen okul 6ncesi egitim 6gretmenlerinin,
rehber o6gretmenlerle hi¢ gorismeyen 0Ogretmenlere oranla daha iyi bir algiya sahip oldugu
gorilmektedir. (U=795.00, p=.05)

Kurum Yoneticilerinin Rehber Ogretmenlere Yonelik Algilarinin Bazi Degiskenlere Goére incelenmesi

Okul 6ncesi kurum yoneticilerinin rehber 6gretmenlerin rollerine yonelik algilarinin neler olduguna
iliskin bulgular asagida paylasiimistir.

Tablo 7

Yéneticilerinin Rehber Ogretmenlerle Gériisme Sikligina Dair Kruskal Wallis Testi Tablosu.
Rehber 6gretmen goriisme siklig n Sira Ortalamasi ss X’ p
Ginluk 23 27.35 3.00 10.71 .01*
Haftalk 11 16.00
Aylik 5 10.80
Hig gérismem 4 21.75
Toplam 43

p<.05

Tablo 7’de okul 6ncesi kurum yoneticilerinin rehber 6gretmenlerle goriisme siklhklarinin, rehber
ogretmenlere karsi algilarinda bir farkhhk olusturup olusturmadiginin dagilimi verilmistir. Kruskall Wallis
analizi sonuglarina goére gruplar arasi fark anlamli bulunmustur. Tablo 7’de verilen bulgular
incelendiginde okul 6ncesi kurum vyoneticilerinin rehber 06gretmenlere yonelik algilarinin rehber
ogretmenlerle goriisme sikliklari bakimindan anlamli bir sekilde farklilastigi goriilmektedir. (X2=1O.70,
p=.01<.05).

Bu anlamli farkin hangi gruplar arasinda oldugunu belirlemek igin gruplarin ikili kombinasyonu
Gizerinden Mann Whitney U testi uygulanarak farkin kaynagi incelenmistir. Bu verilere iliskin tablolar
asagidaki gibidir.
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Tablo 8.

Okul Oncesi Egitim Kurumu Yéneticilerinin Rehber Ogretmenlerle Gériisme Sikliklarini iceren Tablo
Rehber Ogretmenle Gériisme Sikhg n Sira Ortalamasi Sira Toplami U p
Gunluk 23 16.28 37450 16.50 .01*
Aylik 5 6.30 31.50
Toplam 28
Ginluk 23 14.63 336.50 31.50 .32
Hi¢ Gériismeyen 4 10.38 41.50
Toplam 27
Ginluk 23 20.43 470.00 59.00 .01*
Haftalik 11 11.36 125.00
Toplam 34

p<.05

Tablo 8de gruplarin sira ortalamalari dikkate alindiginda rehber 6gretmenle glnlik gorisen
yoneticilerin algilarinin, aylik gériisen yoneticilere oranla daha olumlu oldugu goérilmektedir (U=16.50,
p=.01). Sira ortalamalari dikkate alindiginda rehber 6gretmenlerle giinliik gérisen 6gretmenlerin haftalik
gorusen 6gretmenlere oranla daha iyi bir algiya sahip olduklari gorilmektedir (U=59.00, p=.01). Rehber
ogretmenlerle glnlik gortsen yodneticilerin, hi¢ gorlismeyen yoneticilere gére rehber 6gretmenlere
yonelik algilari arasinda ise istatistiksel olarak anlamli bir farklilik bulunamamistir (U=31.50, p=.32).
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Sekil 1. Okul dncesi 6gretmenlerinin rehber 6gretmenlerden bekledikleri aktivitelere iliskin gorisleri

Grafige baktigimizda okul dncesi 6gretmenlerinin rehber 6gretmenlerden en biiyik beklentilerinin
bireysel rehberlik hizmetleri, grup rehberligi ve oryantasyon oldugunu ve rehber 6gretmenin sinif igi
aktivitelere katilmasi yoninde bir beklentilerinin oldugunu gérmekteyiz. Rehber 6gretmenden en disiik
beklentiyi ise ¢ok dlisik oranlarda yonetimsel gorevler, devam kontroli ve kaydi, disiplin
olusturmaktadir.
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Sekil 2. Okul 6ncesi kurum yoneticilerinin rehber 6gretmenlerden beklentilerine dair gorusleri.

Grafige baktigimizda okul oncesi 6gretmenlerin beklentilerine paralel olarak, okul 6ncesi kurum
yoneticilerinin rehber 6gretmenlerden en buyik beklentilerinin bireysel rehberlik hizmetleri, grup
rehberligi ve oryantasyon oldugunu ve rehber 6gretmenin sinif ici aktivitelere katilmasi yéniinde bir
beklentilerinin oldugunu gérmekteyiz. Yoneticilerin rehber 6gretmenlerden en disik beklentileri ise cok
dusik oranlarda yonetimsel goérevler, devam kontroli ve kaydi, dis mekan etkinliklerine katilma
olusturmaktadir.

Tartisma, Sonug ve Oneriler

Arastirmada rehber 6gretmenlerle glnlik gorisen oOgretmenlerin, ayhk gorisen, bir problem
oldugunda gorisen ve hi¢ goriismeyen 6gretmenlere gore daha olumlu algiya sahip oldugu sonucuna
varilmistir. Rehber 06gretmenle goérisme sikliginin anlamli olmasina iliskin benzer sonuca ulasan
Marchetta (2011) rehber 6gretmenlerle daha az goriisen 6gretmenlerin rehber 6gretmenlerin gorev ve
sorumluluklari ile ilgili daha az bilgi sahibi olduklarini ortaya koymustur. Arastirmada rehber
o6gretmenlerle daha sik goriisen 6gretmenlerin rehber 6gretmene yonelik algilarinin daha olumlu olmasi
cocugun basarisi icin ¢alisan bu iki farkh disiplinden 6gretmenlerin birlikte ¢alismalarinin ve ¢ocugun
gelisimi icin birbirlerini tesvik etmelerinin 6nemini gostermektedir.

Yoneticilerin rehber 6gretmenlerle gorisme sikliklarinin rehber 6gretmenlere yonelik algi Gzerinde
etkisinin oldugu sonucuna ulasiimistir. Rehber 6gretmenlerle giinlik gorisen yoneticilerin algilarinin,
aylik gorisen yoneticilere gore daha olumlu oldugu sonucu elde edilmistir. Rehber 6gretmenlerle hig
gorismeyen ve glnlik goérusen yoneticilerin algilari arasinda herhangi bir farkhlik bulunamamuistir.

Yoneticilerin rehber 6gretmenlerden beklentilerinin, okul 6ncesi 6gretmenlerinin beklentileri ile ayni
oldugu gortlmastir. Yoneticiler rehber 6gretmenlerin bireysel ve grup rehberligi, oryantasyon ve sinif igi
aktivitelere katilmasini beklemektedir. Yonetimsel gorevler, devam kontroli ve kaydi, dis mekan
etkinliklerine katilim saglama ise yoneticilerin rehber 6gretmenlerden en az beklenti igerisinde oldugu
faaliyetler olmustur. Ancak Korkut Owen ve Owen (2008) yaptiklari arastirmada yoneticilerin yonetimsel
isleri rehber 6gretmenden bekledikleri ama bunu ifade etmedikleri sonucuna ulagmislardir. Arastirma
sonuglarina benzer olarak Aluede & Imonikhe (2002) yaptiklari galismada 6gretmenlerin okuldaki
yonetimsel gorevleri rehber 6gretmenlerin gorevleri olarak gérmedikleri sonucuna ulagsmislardir. Bu tarz
yonetimsel islerin rehberlik hizmetlerinin sunulmasina engel oldugunu belirtmislerdir. Gibsons (1986)
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¢alismasinda rehber 6gretmenin goérevi olmayan islerin basinda yazi isleri ile ilgili olan isler geldigini
soyler. Schmidt’in (1999) yonetimsel gorevlerin ve disiplin islerinin rehber 6gretmenlerin temel gorevi
olmadigini ifade etmesi arastirma bulgularini desteklemektedir. Disiplin, devam ve okul aktivitelerinin
koordinasyonu rehber 6gretmenin sorumlulugunda olmayan diger goérevler olarak siralanmistir.
Arastirma bulgulari da okul 6ncesi 6gretmenlerinin rehber 6gretmenlerden disiplin, devam ve okul
aktivitelerinin koordinasyonu gibi beklentilerinin olmadigini gostermektedir. Bu tarz islere vakit
harcamayan rehber 6gretmenler daha kaliteli bir rehberlik hizmeti sunacaklardir.

Okul 6ncesi kurum yoneticilerinin rehber 6gretmenlerden en biyilk beklentilerinin bireysel rehberlik
hizmetleri, grup rehberligi ve oryantasyon oldugunu ve rehber 6gretmenin sinif ici aktivitelere katilmasi
yoniinde bir beklentilerinin oldugunu goérmekteyiz. Zalaquett (2005) yaptigi arastirma sonucunda
mudurlerin bireysel rehberlik hizmetlerini, rehber 6gretmenlerin en biylk sorumlulugu olarak
gordikleri sonucuna ulagsmistir. Arastirma bulgularinin aksine yoneticilerin rehber 6gretmenlerden
yonetimsel gorevler ve disiplini saglama konusunda beklentileri oldugu sonucuna ulasmistir. Ayrica Stroh
(2003) yaptigl arastirmada ¢ocuga verilen rehberlik hizmetleri icerisinde grup rehberlik aktivitelerinin
diger rehberlik aktivitelerine gore daha etkili oldugu sonucuna ulasmistir. Olson & Allen (1993) yaptiklari
c¢alismada yoneticilerin personel egitimi, aile egitimi ve sinif goézlemlerinin rehber 6gretmenlerin
yapmadigi faaliyetler oldugunu dusindiikleri sonucuna ulagmislardir.

Yoneticilerin rehber 6gretmenlerden en dusik beklentileri ise ¢ok dusiik oranlarda yonetimsel
gorevler, devam kontroli ve kaydi, dis mekan etkinliklerine katilma olusturmaktadir. Ancak Paskal (2001)
yaptigl arastirmada yoneticilerin resmi evrak, biro isleri, komisyonlarda gorev yapma gibi rehber
ogretmenlerin gorevleri olmayan alanlarda, rehber 6gretmenlerin calismasi gerektigini disindukleri
sonucuna ulasmistir. Sinavlarda ndbet tutma, bos gecen derse girme ve okulda disiplini saglama
faaliyetleri yoneticilerin rehber Ogretmenlerden beklentilerini olusturmustur. Schmidt’in (1999)
yonetimsel gorevlerin ve disiplin islerinin rehber 6gretmenlerin temel gorevi olmadigini ifade etmesi
arastirma bulgularini desteklemektedir. Korkut Owen ve Owen (2008) rehber 6gretmenlerin bireysel
etkinliklere az vakit harcadiklari ve yonetimsel isler i¢in fazla vakit harcadiklari sonucuna ulasmislardir.
Ayrica arastirmada yoneticilerin yénetimsel isleri rehber 6gretmenden bekledikleri ama bunu ifade
etmedikleri sonucuna ulasmislardir. Okul éncesi kurum yoneticilerinin rehber 6gretmenlerden uzmanlik
alanlarinin disinda beklentilerinin olmamasi okul dncesi rehberlik servislerinin daha islevsel ve nitelikli
¢ahismalar yapmasi igin olumlu bir bakis agisi olusturmaktadir.

Sonug olarak okul éncesi kurum yoneticileri ve okul dncesi 6gretmenlerinin rehber 6gretmenlere
yonelik algilarinin olumlu oldugu ve benzerlik gosterdigi ortaya ¢ikmistir. Yonetici ve 6gretmenlerin
rehber 6gretmenlerden beklentileri rehberligin uzmanlik alani ile oOrtismektedir. Yoneticiler ve
ogretmenler rehber 6gretmenle iletisimde, okul 6ncesi 6gretmeninin yeterince zamaninin olmamasinin
bir engel oldugunu ifade etmislerdir. Okul 6ncesi egitimde rehberlik servislerinin islevsel olmadigina dair
ifadelerine ragmen yoneticilerin ve rehber 6gretmenlerin biyik oranda okul éncesi egitim kurumlarinda
rehberlik hizmetlerinin devamindan yana tavir sergiledikleri goriilmastar.

Rehber 6gretmenlerin kendi gérev ve sorumluluklarina yonelik algilarinin ¢alisiimamasi arastirmanin
sinirhhigr olarak ifade edilebilir. Arastirmanin Ankara ve Van illerinde olmasi arastirmanin sinirliligidir.
Farkli cografi bolgelerde bu arastirma yuritilebilir. Bu arastirma nitel bir arastirma olarak tasarlanmistir.
Nicel bir arastirmayla rehber 6gretmenlere yonelik algi derinlemesine analiz edilebilir.

Arastirmada okul oOncesi egitim kurumu vyoneticileri ve okul Oncesi 06gretmenlerin rehber
ogretmenlere yonelik algilar arastirilmistir ancak rehber 6gretmenlerinde kendi gorevlerine yonelik
algilart arastirilabilir. Ayrica egitimin 6nemli bir paydasi olan ailelerinde rehber 6gretmenlere yonelik
algilari ile ilgili bir arastirma yapilmasi paydaslarin birbirlerini daha iyi anlamasi ve aralarindaki iletisimin
gelistirilmesi igin 6nem olusturmaktadir. Rehber 6gretmene yonelik alginin daha iyi olmasi i¢in 6gretmen
ve yoneticilerin rehber 6gretmenlerle daha sik goriismesi Onerilmektedir. Rehber 6gretmenlerin
o6gretmenlere ve yoneticilere kendi gorev ve sorumluluklariyla ilgili bilgilendirme yapmasi bu paydaslar
arasindaki iletisimi gelistirecektir.
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