PEGEM JOURNAL OF

EGITI M BEDUCATION

U

OGRETIM | INSTRUCTION

DERGISI

Original Title of Article:
The analysis of pre-service social studies teachers’ academic self-efficacy

Turkish Title of Article:
Sosyal bilgiler 6gretmen adaylarinin akademik 6z-yeterliklerinin incelenmesi

Author(s):
Osman SABANCI, Salih USLU

For Cite in:
Sabanci, O. & Uslu, S. (2016). The analysis of pre-service social studies teachers’ academic self-efficacy.
Pegem Egitim ve Ogretim Dergisi, 6(4), 413-446, http://dx.doi.org/10.14527/pegegog.2016.021.

Orijinal Makale Baghig::
The analysis of pre-service social studies teachers’ academic self-efficacy

Makalenin Tiirk¢e Baghigi:
Sosyal bilgiler 6gretmen adaylarinin akademik 6z-yeterliklerinin incelenmesi

Yazar(lar):
Osman SABANCI, Salih USLU

Kaynak Gosterimi igin:
Sabanci, O., & Uslu, S. (2016). The analysis of pre-service social studies teachers’ academic self-efficacy.
Pegem Egitim ve Ogretim Dergisi, 6(4), 413-446, http://dx.doi.org/10.14527/pegegog.2016.021.

P PEGEMAKADEMI



&)

8 & Pegem Egitim ve Ogretim Dergisi, 6(4), 2016, 413-446
53]

8 PEGEM www.pegegog.net
& AKADEMI

The Analysis of Pre-Service Social Studies Teachers’ Academic Self-
Efficacy

Osman SABANCI?, Salih USLU®

®Gazi University, Gazi Education Faculty, Ankara/Turkey
®Omer Halisdemir University, Education Faculty, Nigde/Turkey CrossMack

Article Info Abstract
DOI: 10.14527/pegegog.2016.021 The pur.pose of Fhis study is to determine the.pre—service social studies teachgrs'
academic self-efficacy. Research data were obtained from a total of 433 pre-service
Article history: teachers who studied at the department of social studies at a state university in
Received 23 March 2015 Ankara in 2013-2014 academic years. In this research involving the use of mixed
Revised 26 February 2016 method, “Academic Self-Efficacy Scale” developed by Jerusalem and Schwarzer (1981)
Accepted 10 September 2016 and adapted to Turkish by Yilmaz, Gurgay and Ekici (2007) and “Personal Information
Online 11 October 2016 Form” and “Academic Self-Efficacy Oriented Opinion Form” developed by researchers
were used. It has been concluded on the quantitative dimension of the research that
Keywords: academic self-efficacy of the pre-service teachers shows statistically significant
Social studies, differences in terms of gender variable, and it does not show statistically significant
Academic self-efficacy, differences in terms of class, daily study time and regular use of the library, reason for
Pre-service teacher. choosing social studies teacher education program and the number of books that they

read other than textbooks after starting the college. On the qualitative dimension of
the research the obtained data supported the pre-service teachers in terms of “feeling

competent in the academic sense”, “study and exam preparation habits” and “college
expectations”.

Sosyal Bilgiler Ogretmen Adaylarinin Akademik Oz-Yeterliklerinin

Incelenmesi

Makale Bilgisi Oz
DOI: 10.14527/pegegog.2016.021 Bu (;allsr.’narlln amac.|, so.sy.al bilgihler ééret.n'.nen adaylarinin far‘kll gegigkenler ag|5|vr?cfan

akademik 06z-yeterliklerinin belirlenmesidir. Arastirma verileri 2013-2014 egitim-
Makale Gegmisi: Ogretim yilinda Ankara’da bir devlet Universitesinin sosyal bilgiler egitimi ana bilim
Gelis 23 Mart 2015 dalinda 6grenim goren toplam 433 o6gretmen adayindan elde edilmistir. Karma
Dizeltme 26 Subat 2015 yonteminin kullanildigl arastirmada veri toplama araci olarak Jerusalem ve Schwarzer
Kabul 10 Eylul 2016 (1981) tarafindan gelistirilen, Yilmaz, Girgay ve Ekici (2007) tarafindan Tirkge'ye
Cevrimigi 11 Ekim 2016 uyarlanan “Akademik Oz-Yeterlik Olgegi” ve arastirmacilar tarafindan olusturulan

“Kisisel Bilgi Formu” ve “Akademik Oz-Yeterlige Yonelik Goriis Formu” kullanilmistir.
Anahtar Kelimeler: Arastirmanin nicel boyutunda sosyal bilgiler 6gretmen adaylarinin akademik 6z-
Sosyal bilgiler, yeterliklerinin cinsiyet degiskenine gére istatistiksel agidan anlamli farklihk gdsterdigi,
Akademik &z-yeterlik, sinif, ginlik ders galisma slresi ve kitluphaneyi dizenli kullanma durumu, sosyal
Ogretmen aday!. bilgiler 6gretmenligini secme nedeni, Universiteye basladiktan sonra ders kitabi disinda

okudugu kitap sayisi degiskenleri agisindan ise istatistiksel agidan anlamli farkhliklar
gostermedigi sonucuna ulasiimistir. Arastirmanin nitel boyutunda elde edilen sonuglar
ise nicel 6lgme aracindan elde edilen verileri 6gretmen adaylarinin “akademik anlamda
yeterli hissetme”, “calisma ve sinava hazirlanma aliskanliklar’” ve “Universiteden
beklentileri ” agisindan desteklemistir.
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Introduction

There have been a lot of alterations in education system throughout the historical process of cultural
and technological changes all around the world. When these alterations are analyzed, it is seen that in
the agriculture society, education systems have been designed in accordance with low-level skills
whereas within the scope of industrialization, they have been designed according to necessities of
industry and commercial manufacture. New realities have emerged with increasing complexities in
technology, social systems and international economy and with transition into information age
afterwards. These new realities have come with some effects on personal efficiency role in self-
development in the field of education (Bandura, 2006, p. 9). In other words, education systems have
been shaped by human competences required by the age.

In this context, social learning theory analyzes the developmental changes in human life for the
function and enhancement of human agency. From this aspect, experiences in the lives of human beings
are shaped by the mutual interaction between personal factors and different effects within continuously
changing society. In this process, the environment, people live in, is not a factor that shapes their lives
(Bandura, 2006, p. 1). There are six basic principles of Bandura’s social learning theory. These principles
are reciprocal determinism, symbolizing capacity, forethought capability, vicarious capability, self-
regulatory capability and self-reflective capability (Korkmaz, 2007; Senemoglu, 2011). The term “self” is
a global structure that includes both self-efficacy and other aspects of oneself (Schunk, 2011, p. 212).
One of the most significant principals of social learning theory is the self-judgment capacity. In this
principal, individuals evaluate consequences of their ideas and thoughts after being applied and are able
to judge themselves. At this point, individual’s having self-awareness and making assessment between
capacity and work to be done is an important issue for an individual’s learning process (Korkmaz, 2007,
p. 229). This leads us to the concept of self-efficacy which has been introduced by Bandura into the
literature (Schwarzer & Jerusalem, 1999). In other words, self-efficacy obtained its theoretical
framework largely from social cognitive theory (Schunk & Meece, 2006, p. 72). Self-efficacy refers to a
person’s beliefs about his or her capabilities to learn, organize, implement, and perform actions or
behaviors in particular situations and at designated levels (Stewart, Allen & Bai, 2011, p. 299). Efficacy
expectations determine how much effort people make and how long they will endure against difficulties
and deterrent lives. The stronger the perceived self-efficacy is, the more effective the efforts are
(Bandura, 1977, p. 194). In other words, these beliefs related with our personal efficacy affect behaviors
in various ways. It affects teachers’ personal choices and their actions throughout their lessons (Pajares,
1996, p. 544). Self-efficacy is also an important element in constructing motivation for achievement
(Huang, 2013, p. 2).

Like self-concept, self-efficacy involves foreseeing and explaining person’s feelings, thoughts and
behaviors. On the other hand, efficacy is less related with the type of skills and talents of the person.
The beliefs that the person have about what they can do with these skills and talents are more
important for self-efficacy (Bong & Skaalvik, 2003, p. 5). The belief of efficacy is shaped differently for
different people. Self-efficacy theory helps to decide on a suitable model of a scale in accordance with
the designated lines (Bandura, 1997, p. 42). Perceived efficacy plays a key role in human functioning
because it is affected human behaviour not only directly but also by its impact on other determinants
such as goals and aspirations, outcome expectations, affective proclivities and perception of
impediments and opportunities in the social environment (Bandura, 2006). People’s beliefs about their
personal efficacies form an important component of their self-recognition. The beliefs of self-efficacy
are composed of four primary sources: enactive mastery experiences as the indicator of talents;
vicarious experiences that change efficacy beliefs through others’ success and conveyance of efficacies;
verbal persuasion or other social influences that make people believe they possess certain capabilities;
physiological and affective states from which people partly judge their capability, strength, and
vulnerability to dysfunction (Bandura, 1997, p. 79; Firat Durdukoca, 2010; Yilmaz, Girgay & Ekici, 2007).
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The thinking process of efficacy involves two separate functions. The first is related with the type of
information that people use as an indicator of their personal efficacy. The second function is related
with compound rules or perceptions that people use for estimating their own efficacies and collecting
efficacy information from different sources (Bandura, 1997, p. 79). Thus, when studied as a mediating
variable in training studies, students’ self-efficacy beliefs are responsive to improvements in students’
learning and predictive of their academic competence (Zimmerman, 2000, p. 89). Studies in the
literature show that there are important connections among the perception of ability, motivation and
the results of achievement (Schunk, 1991/2014, p. 491).

The task of creating education environment that enable thinking competences to be improved
depends on teachers’ capabilities and self-efficacies. Teachers having high self-efficacy on teaching
capability motivate their students and enhance their thinking competences (Bandura, 1994, p. 11). The
perceived value affects behaviors because students show little interest in activities if these activities are
of no worth for them (Schunk & Zimmerman, 1998, p. 141). In short, a strong self-efficacy supports
higher levels of motivation and more endeavor and continuity and endurance for teaching process
(Woolfolk Hoy & Davis, 2006, p. 120). Teachers’ self-efficacy evolves out of Bandura’s (1977, 1986, 1993,
1997) social cognitive theory (Stewart et al., 2011, p. 299). Self-efficacy, which is suggested as a belief
system by Bandura, is causally related with behaviors and results (Driscoll, 2005, p. 316). Teachers with
high levels of self-efficacy have more capability for providing necessary conditions and improving
interpersonal relations that supports and maintains job satisfaction (Caprara, Barbaranelli, Steca &
Malone, 2006, p. 485). On the other hand, the opposite of this issue is also true. Lower levels of self-
efficacy result in less learning output, less endeavor and also more seposition (Tschannen-Moran et al.,
1998, p. 234). Creating effective learning environments depends heavily on teachers’ skills and
competences. Moreover teachers’ beliefs in their own instructive competence partially determine how
they perform academic activities in classroom. This also affects students’ academic development and
their views on intellectual skills. Teachers with high level of self-efficacy provide outstanding experience
for their students (Bandura, 2006, p. 11). According to Ekici (2012, p. 175), academic self-efficacy
constitutes one of the most important affective dimensions in academic achievement. In other words,
teachers’ aggregated job satisfaction neither exerts any significant influence on schools' academic
outcomes, nor is it linked to students' achievement moderated by teachers' self-efficacy beliefs.
However, students' academic achievement mostly rests on teachers' sense of competence (Caprara et
al., 2006, p. 485). Accordingly, in learning-teaching processes, teacher’s self-efficacy is equivalent to
teachers’ self-confidence regarding their ability to remove obstacles before students’ learning (Tabancali
& Celik, 2013, p. 1170). From another perspective, high level of self-efficacy belief of pre-service
teachers can considerably affect their focus on objectives, their ability to deal with obstacles they might
encounter, their expectations about the results they will get and their ability to develop effective
teaching behaviors (Oguz, 2012, p. 16). For this reason, considering that they are teachers of future,
social studies pre-service teachers’ academic self-efficacy has been studied in terms of certain variables.

Purpose of the Study

Academic self-efficacy is a student’s belief with regard to completing an academic study successfully.
Determining levels of academic self-efficacy of pre-service teachers can be instructive in explaining their
behaviors on academic learning. Within this context, the aim of the research is to determine pre-service
social studies teachers’ academic self-efficacy in terms of certain variables (gender, grade level, daily
study duration, regular use of library, reason for selecting social studies education and the number of
books they read other than the course books after they started the university) and to examine their
views on this topic.

415



Osman SABANCI, Salih USLU — Pegem Egitim ve Ogretim Dergisi, 6(4), 2016, 413-446

Method

In this part of the study; research design, participants, instrument, procedure and data analysis
section has been presented.

Research Design

This study was carried out by using mixed method research design. The basic assumption in this
research design is that using both quantitative and qualitative methods in combination provides a better
understanding of the research problem and research questions comparing to the use of one method
only (Creswell, 2012, p. 535). In other words, quantitative data are supported with qualitative data in
the study. Qualitative and quantitative data were collected simultaneously in the research (Buytkoztirk,
Kilig Cakmak, Akglin, Karadeniz & Demirel, 2012, p. 246). Content analysis is used to analyze the
responses given for feedback form. Content analysis is defined as the total of several methodological
tools and techniques applied to a wide range of discourses (Bilgin, 2006, p. 1). The main purpose in
content analysis is to reach concepts and relationships that can explain the collected data (Yildirm &
Simsek, 2013, p. 259)

Participants

Quantitative study group of the research is composed of 433 voluntary pre-service teachers who
study at the department of social studies education of a state university in Ankara. Qualitative study
group of the research is composed of 69 social studies pre-service teachers in total who are chosen
according to their total scores. These total scores are obtained through the quantitative data collection
tool, which are equal to the lowest, median and highest scores. Table 1 shows descriptive data about
participants.

Table 1.
Descriptive Data Related to Study Group.

Quantitative .. . Qualitative
Grade study Group Minimum Maximum Study Group
1" Grade 74 12.00 28.00 11
2" Grade 80 13.00 28.00 13
3" Grade 145 12.00 28.00 26
4" Grade 132 15.00 28.00 19
Others 2 22.00 23.00 -
Total 433(231F 202M) 12.00 28.00 69(40 F 29 M)

*F: Female M: Male

Instrument

Standard method in measuring academic self-efficacy is to offer similar problems with those of
present life for students to solve. Students predict their self-confidence resulting from solving every
problem accurately (Bandura & Schunk, cited by Bong & Skaalvik, 2003, p. 8). In this study, “Academic
Self-Efficacy Scale” which is developed as a data collection tool by Jerusalem and Schwarzer (1981) and
adjusted into Turkish by Yilmaz, Glrgay and Ekici (2007) and “Personal Information Form” and
“Feedback Form on Academic Self-Efficacy” which were prepared by the researchers were used.
Personal information form contains certain variables as gender, grade level, daily study duration, state
of regular library use, reason for selecting social studies education and the number of books they read
other than the course books after they started the university. For decision of these certain variables, the
studies of Bong (1999); Busch (1995); Chevalier, Gibbons, Thorpe, Snell and Hoskins (2009); Demirtas,
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Cémert and Ozer (2011); Firat and Durdukoca (2010); Huang (2013); Oguz (2012); Schunk and Pajares
(2001); Tabancal and Celik (2013); Ulper and Bagci (2012); Yesilyurt (2013) have been taken into
consideration.

Academic Self-Efficacy Scale is one-dimensional and contains 7 items. Items in the scale have been
prepared in “4-point Likert type”. These items are “strongly disagree”, “partly agree” “agree” “strongly
agree”. Cronbach Alpha internal consistency coefficient of the scale is determined as .79. In this study,
Cronbach reliability coefficient value of the scale is found as .75. Yesilyurt (2013) has calculated
Cronbach reliability coefficient value for the same scale as .76 in his study. It has been determined that
Cronbach reliability coefficient results regarding the scale are close to each other. Necessary
permissions have been obtained to use the scale in the study. In personal information form, social
studies pre-service teachers’ gender, grade level, reason for selecting the area, study duration, the
number of books they read other than the course books after they started the university and their
regular library use habits were asked. In feedback form on academic self-efficacy, questions are about
whether they feel academically competent in social studies education, their study/ project and
examination preparation habits and their expectations from the university to feel academically
successful. While preparing the feedback form, we got opinions of 2 experts working in the area of self-
efficacy, of 2 field experts and 1 linguist. Necessary amendments were made in line with feedback they
provided.

Procedure

Data of the study have been collected from totally 433 pre-service teachers who study at the
department of social studies education of a state university in Ankara. Data were collected by
researchers. Data collection tools were delivered to students in classrooms and necessary explanations
were made. Data collection lasted nearly 25-30 minutes in each classroom. In the process of conducting
feedback form strategies such as expert review, purposive sampling, detailed description and
confirmability have been used in order to enhance validity and trustworthiness (Lincoln & Guba, 1985;
Daymon & Holloway, 2011). In addition, gathered data were quoted without adding any comment
(LeCompte & Goetz, 1982).

Data Analysis

Statistical analysis of data obtained from quantitative part of the study were carried out by using
IBM SPSS 21.0 program and level of significance is accepted as [p<.05] in the study. Independent
Samples t-Test was used to determine differences between the scores participants got from “Academic
Self-efficacy Scale” based on their gender and regular library use. One-way Analysis of Variance (One-
Way ANOVA) for independent samples were used to determine differences between the scores
participants got from “Academic Self-efficacy Scale” based on grade level, daily study duration, reason
for selecting social studies education and the number of books they read other than the course books
after they started the university. Reliability coefficient of 4 questions which form the qualitative part of
the study were calculated according to formula developed by Miles and Huberman (1994). Accordingly,
it has been found that reliability coefficient is .92 for the 1% question, .89 for the 2" question, .86 for the
3" guestion and .88 for the 4" question. The mean of these four questions’ intercoder reliability
coefficients is .88. As this mean value is above 70%, it is understood that data of the study reach to the
desired reliability level (Yildirnm & Simsek, 2013). These coefficients show that results of the study are
reliable.
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Results
Quantitative Findings for the Study
Descriptive data on pre-service teachers’ answers for academic self-efficacy scale.

The descriptive data on pre-service teachers’ answers for academic self-efficacy scale are given in
Table 2.

Table 2.
Descriptive Data on Pre-service Teachers’ Answers for Academic Self-Efficacy Scale.

Items M SD
1. | am always capable of completing necessary tasks successfully during my 3.05 .63
university education.
2. | always pass with merit when | study for the exams hard enough. 3.49 .60
3. I definitely know what I should do to get high marks from exams. 3.27 .68
4.1 know that | will pass the exam even if it is too difficult. 2.90 .79
5.1 don’t think there is any exam that | can’t pass. 2.40 .84
6. During examinations, | am relaxed and calm because | believe in my intelligence. 2.99 .74
7. While studying for the exams, | generally don’t know how | can cope up with the 3.16 .89

subjects | should learn.

The arithmetic mean and standard deviation points of the answers given by social studies pre-service
teachers for each item are given in Table 2. When Table 2 is examined, it is seen that average of the
highest self-efficacy score is at 2" item (X=3.49). The lowest self-efficacy score is seen at 5™ item
(X=2.40). On the other hand, it has been found that total self-efficacy score of the pre-service teachers
in the study is X=21.29. It demonstrates that pre-service teachers have high level of self-efficacy in
general.

Findings regarding gender variable.
Table 3 shows the findings regarding gender variable.

Table 3.
The Results of T-Test for the Effect of Gender Variable on Preservice Teachers’ Total Scores in Academic
Self-Efficacy Scale.

Gender N M SD df t p
Female 231 20.93 3.07 415.89 2.50 .01*
Male 202 21.70 3.25

*p< .05

When Table 3 is analyzed, it is seen that there is a statistically significant difference between total
scores of academic self-efficacy of female social studies pre-service teachers and male social studies pre-
service teachers [ty31=2.50; p<.05]. When arithmetic average scores are examined, it is seen that
difference is in favor of male social studies pre-service teachers. It is possible to interpret this finding as
that academic self-efficacy of male social studies pre-service teachers are more positive when compared
to female social studies pre-service teachers.
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Findings regarding grade level variable.

Findings regarding grade level variable is given in Table 4.

Table 4.
The Results of One-Way Anova for the Effect of Grade Level on Preservice Teachers’ Total Scores in
Academic Self-Efficacy Scale.

Variable N M SD
Grade 1"Grade 74 20.78 3.22
level 2"Grade 80 21.00 3.39
3"Grade 145 21.48 3.17
4"Grade 132 21.53 3.05
Others 2 22.50 .70
Total 433 21.29 3.18
Source SD df Mms F p
Between groups 42.01 4 10.51 1.04 .39%
Within groups 4336.16 428 10.14
Total 4378.17 432
*p> .05

When Table 4 is examined, no significant difference is seen between total scores of academic self-
efficacy of social studies pre-service teachers and grade level they study [F(;.4;5=1.04, p>.05]. It is
possible to interpret this finding as that grade level does not have any effect on academic self-efficacy of
social studies pre-service teachers.

Findings regarding reasons for selecting social studies education.

Table 5 shows the findings regarding reasons for selecting social studies education.

Table 5.
The Results of One-Way Anova for the Effect of Pre-Service Teachers’ Reasons for Selecting Social Studies
Education on Their Total Scores in Academic Self-Efficacy Scale.

Variable N M SD
Reason for Scores they got from university entrance 175 20.81 3.16
Selecting exams (OSS-LYS)
It is the job they want to do 151 21.57 3.16
There is a guarantee of being employed 2 22.50 3.53
Their teachers suggested it 29 20.89 3.01
They had worries about unemployment 13 21.38 3.47
Their parents influenced them to choose it 27 21.62 3.27
Other 36 22.44 3.04
Total 433 21.29 3.18
Source SD df MS F p
Between Groups 111.06 6 18.51 1.85 .09*
Within Groups 4267.11 426 10.02
Total 4378.17 432
*p>.05

When Table 5 is analyzed, no significant difference is seen between total scores of academic self-
efficacy of social studies pre-service teachers and their reasons for selecting social studies education [F.
426=1.85, p>.05]. It is possible to interpret this finding as that reason for selecting social studies
education does not have any effect on academic self-efficacy levels of social studies pre-service
teachers.
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Findings regarding daily study duration.
Table 6 shows findings regarding daily study duration.

Table 6.
The Results of One-Way Anova for the Effect of Daily Study Duration on Preservice Teachers’ Total Scores
in Academic Self-Efficacy Scale.

Variable N M SD
Duration of I never study 30 21.53 3.14
daily study | study at the times of exams only 161 21.09 3.34
| study less than 1 hour everyday 46 21.02 2.99
| study 1-2 hours everyday 64 21.20 2.91
| study 2-4 hours everyday 46 21.54 3.48
| study 4-6 hours everyday 43 21.69 2.85
| study 6-8 hours everyday 20 22.70 2.40
| study 8-10 hours everyday 8 23.12 3.35
Other 15 19.46 3.15
Total 433 21.29 3.18
Source SD df MS F p
Between Groups 138.47 8 17.31 1.74 .09*
Within Groups 4239.70 424 10.00
Total 4378.17 432
*p> .05

When Table 6 is analyzed, it is seen that there is no significant difference between total scores of
academic self-efficacy of social studies pre-service teachers and their daily study duration [F(.424=1.74,
p>.05]. It is possible to interpret this finding as that daily study duration does not have any effect on
academic self-efficacy levels of social studies pre-service teachers.

Findings regarding the number of books read other than course books.

The results of ANOVA computed for the effect of number of books read other than course books on
test scores are shown in Table 7.

Table 7.
The Results of One-Way Anova for the Effect of Number of Books Read Other Than Course Books on Pre-
Service Teachers’ Total Scores in Academic Self-Efficacy Scale.

Variable N M SD
Number of | don’t read any books 24 21.08 2.55
books read | read 1-5 books in a month 126 21.14 3.05
other than | read 6-10 books in a month 79 21.31 3.26
course books | read 11 books or more in a month 204 21.40 3.30
Total 433 21.29 3.18
Source SD df ms F p
Between groups 6.59 3 2.20 .22 .89*
Within groups 4371.59 429 10.19
Total 4378.17 432
*p>.05
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When Table 7 is examined, no significant difference is seen between total scores of academic self-
efficacy of social studies pre-service teachers and the number of books they read other than course
books [F(3.429=.22, p>.05]. It is possible to interpret this finding as that the number of books read other
than course books does not have any effect on academic self-efficacy levels of social studies pre-service
teachers.

Findings regarding regular library use.

Table 8 shows t-test results for the effect of regular library use on preservice teachers’ academic self-
efficacy scores.

Table 8.
The Results of T-Test for the Effect of Regular Library Use on Pre-Service Teachers’ Total Scores in
Academic Self-Efficacy Scale.

Regular library use N M SD df t p
Yes 179 21.48 3.37 431 1.02 .32%
No 254 21.16 3.03

*p>.05

According to Table 8, there is no statistically significant difference between total scores of academic
self-efficacy of social studies pre-service teachers who regularly use the library and social studies pre-
service teachers who do not regularly use [t431=1.02; p>.05]. It is possible to interpret this finding as
that regular library use does not have any effect on academic self-efficacy levels of social studies pre-
service teachers.

Findings regarding the most common reason for using library.
The results of the study regarding the most common reason for using library are given in Table 9.

Table 9.
The Results of One-Way Anova for the Effect of the Most Common Reason for Using Library on Pre-
Service Teachers’ Total Scores in Academic Self-Efficacy Scale.

Variable N M SD
The most I never use library 248 21.23 3.08
common | use library to study for lessons 47 21.93 3.14
reason for | use library to do homework 15 21.26 3.73
using library | use library to study for an exam 21 2128 3.8
| use library to do research 34 22.32 2.98
| use library to read books or journals 49 20.36 3.50
| use library to follow publications 2 17.00 1.41
Other 17 21.52 3.14
Total 433 21.29 3.18
Source SD df MS F o]
Between goups 136.11 7 19.45 1.95 .07*
Within groups 4242.06 425 9.99
Total 4378.17 432
*p>.05

It is understood from Table 9 that there is no significant difference between total scores of academic
self-efficacy of social studies pre-service teachers and their most common reason to use library [F.
425=1.95, p>.05]. It is possible to interpret this finding as that most common reason to use library does
not have any effect on academic self-efficacy levels of social studies pre-service teachers.
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Qualitative Findings for the Study

Here, data given by pre-service teachers are analyzed with respect to reasons for their feeling
themselves academically competent or not, their habits of studying or preparing project or doing
homework, the ways of their getting prepared for exams and their expectations from the university to
be academically successful.

Findings on academic self-efficacy of pre-service teachers in their field.

Pre-service teachers’ reasons for their feeling themselves as academically competent or not in their
field are shown in Table 10.

Table 10.
Distribution of the Reasons of Pre-service Teachers Who Gave Positive Answers to the Question “Do You
Feel Academically Adequate in the Area of Social Studies Education?”

Academic self-efficacy in the area f %
Yes Sufficient education (Y5) 7 25.94
Having motivation for study(Y4) 4 14.81
Having self-confidence (Y7) 4 14.81
It is an interdisciplinary area (Y6) 3 11.11
Being successful in courses (Y2) 2 7.41
Being personally developed (Y8) 2 7.41
Interest for the field (Y9) 2 7.41
Taking education from the field experts (Y1) 1 3.70
Interest for search (Y10) 1 3.70
Having high level of readiness (Y3) 1 3.70
Total 27 100.00

When explanations of pre-service teachers in the study group who gave the answer “yes” for the
question of “Do you feel academically competent in the field of social studies education?” are examined
(see Table 10), it is seen that the reason with the highest score is “having sufficient education”. Reasons
with the lowest score are “taking education from field experts”, “interest for searching” and “high level
of readiness”. Some of the answers of pre-service teachers who think that the reason for their having
self-efficacy is sufficient education are: “Yes, | feel myself academically competent, because | receive
sufficient education”, “Yes, | think | receive necessary education”, “I feel myself competent, because | feel

that I've taken necessary courses and got necessary information; | make searches.”

Table 11.
Distribution of the Reasons of Pre-service Teachers Who Answered “No” to the Question of “Do You Feel
Academically Adequate in the Area of Social Studies Education?”

Academic self-efficacy in the area f %
No Insufficient education (N5) 13 30.22
Being aware of inadequacies (N1) 7 16.28
Not studying hard enough (N6) 6 13.95
Lack of experience (N7) 4 9.30
Lack of knowledge (N8) 4 9.30
Not being able to develop himself/herself (N9) 3 6.98
Dislike of the department/field (N2) 2 4.65
Lack of self-confidence (N3) 1 2.33
Studying only at times of exams (N4) 1 2.33
Low level of readiness (N10) 1 2.33
Lack of guidance (N11) 1 2.33
Total 43 100.00
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When explanations of pre-service teachers in study group who gave answer “no” for the question of
“Do you feel academically competent in the field of social studies education?” are examined (see Table
11), it is seen that the reason with the highest score is “Insufficient education”. Reasons with the lowest
score are “Lack of self-confidence”, “Studying only at times of exams”, “Low level of readiness” and
“Lack of guidance”. Some of the answers of pre-service teachers who relate their lack of self-efficacy
with insufficient education are: “I don’t feel myself competent, because | think there is no sufficient
education”, “No, because we haven’t taken sufficient education and we haven’t studied hard enough,
either”, “I don’t think the education is sufficient enough, because the department doesn’t provide
enough equipment for us to gain expertise in this field and | think this is because of the education
system”. Although there is no significant difference between academic self-efficacy of social studies pre-
service teachers and their grade levels, most of the first graders indicate that they feel themselves at the
bottom of the ladder academically.

Table 12.
Distribution of Answers to the Question of “What Can You Say about Your Studying/ Project/ Homework
Preparation Habits?”

Studying/project/ homework preparation habits f %
Getting prepared at the last week(1) 24 29.27
Planned and programmed study (7) 13 15.84
Efficient use of time (3) 12 14.63
Being disciplined (2) 5 6.10
Feeling herself/himself incompetent (6) 4 4.88
Making researches using different sources (16) 4 4.88
Passing the course (4) 3 3.66
Studying only at times of exams (10) 3 3.66
Taking responsibility (11) 3 3.66
Not being able to put the plans into practice (5) 2 2.44
Dislike of doing homework (8) 2 2.44
Interest for studying or doing homework (14) 2 2.44
Having self-confidence (15) 2 2.44
Reviewing regularly (9) 1 1.22
Not studying regularly (12) 1 1.22
Studying by summarizing (13) 1 1.22
Total 82 100.00

When answers of pre-service teachers in study group for the question of “What can you say about
your Studying/ Project/ Homework preparation habits?” are examined (see Table 12), it is seen that
statement of “Getting prepared at the last week” gets the highest score. Statements getting the lowest
score are “Regular review”, “Not studying regularly” and “Studying by summarizing”. Some of the
statements of pre-service teachers who gave the answer of “getting prepared at the last week” for this
question are: “I don’t do my homework or projects on time; generally, | do them a week before the due
date”, “I usually leave projects or homework preparation to the last week, but | always give necessary
importance to them”, “I make preparations for the subject | will present a week ago and | prepare
necessary materials”.
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Table 13.
Distribution of Answers to the Question of “How Do You Get Prepared for Exams of any Course in the
Area of Social Studies Education?”

Getting Prepared for the exam f %
Studying by the notes/summaries (3) 24 24.74
It depends upon the exam type / course (2) 11 11.34
Using different kinds of sources (course book...etc.) (4) 10 10.31
Memorizing (5) 9 9.28
Studying just by reading (7) 9 9.28
Getting prepared just a week before the exam(8) 8 8.25
Studying just a day before the exam (11) 7 7.22
Writing down for revising (12) 6 6.19
Studying daily/ regularly (10) 3 3.09
Studying with questions (15) 3 3.09
Listening to the teacher carefully during the lesson (6) 2 2.06
Studying over a period of time (14) 2 2.06
Linking it with daily life (13) 1 1.03
Attending to the course (9) 1 1.03
Internalization of subject (1) 1 1.03
Total 97 100.00

When answers of pre-service teachers in the study group for “How do you get prepared for exams of
any course in the area of social studies education?” are examined (see Table 13), it is seen that
statement of “Studying the notes/summaries” gets the highest score. Statements getting the lowest
score are “Internalization of subjects”, “Attending to the course” and “Linking it with daily life”. The
statements of the pre-service teachers who answered this question mostly as “studying the
notes/summaries” are: “/ attend lessons regularly. During lessons | take notes and | get prepared for the
exam by studying these notes”, “I generally summarize the topics while | am preparing for the exam”,
“generally | take notes and then | interpret these notes in my mind”.

When answers of pre-service teachers in the study group for “What are your expectations from the
university in terms of feeling academically successful?” are examined (see Table 14), it is seen that
statement of “Increasing the quality of education” got the highest score. Statements getting the lowest
score are “Improving culturally”, “Enhancing library services”, “Creating employment opportunities”,
“Improving social means (Medico, scholarship, etc.)” and “Developing multi-directional point of view”.
Some of the statements of the pre-service teachers answering to this question mostly as “increasing the
quality of education” are: “Instructors come to lesson with materials and they call my attention to
lesson”, “I think it is necessary for the university to give more academic and high levels of education”, “I
want to attend lessons where instructors lecture by themselves rather than using power point slides. |
also want to get scientific information. Moreover, during my university education | want to learn the
languages related with our department. If we are guided to do researches, | think our research skills will
be developed academically”.
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Table 14.
Distribution of Answers to the Question “What Are Your Expectations from the University in Terms of
Feeling Academically Successful?”

Expectation from the university f %
Increasing the quality of education (1) 20 25.97
Improving culturally (2) 1 1.30
Enhancing counseling services (3) 3 3.89
Inducing to make research(4) 3 3.89
Facilities for personal development (conferences, symposiums ...etc.) (5) 6 7.79
Giving importance on application activities (6) 8 10.39
Enhancing library services (7) 1 1.30
Prioritizing educationists in the field (8) 3 3.89
Having no expectation (9) 19 24.68
Increasing the support for projects and researches (10) 2 2.60
Relating it with daily life (11) 2 2.60
Creating employment opportunities (12) 1 1.30
A fair learning environment (13) 2 2.60
Benefit from student exchanges (14) 2 2.60
Enhancing the opportunities for post graduate education (15) 2 2.60
Improving social means (Medico, scholarship, etc.) (16) 1 1.30
Developing multidirectional point of view (17) 1 1.30
Total 77 100.00

The presentation of the findings that are revealed at the end of the study has been completed. In the
next section discussions of findings and implications for further research will be presented.

Discussion, Conclusion & Implementation

In this study it is aimed to determine pre-service social studies teachers’ academic self-efficacy in
terms of certain variables (gender, grade level, daily study duration, regular use of library, reason for
selecting social studies education and the number of books they read other than the course books after
they started the university) and to examine their views on the subject and these results are obtained:

Pre-service teachers are found out to have high level of self-efficacy score in general. In one of the
study which involves pre-service teachers studying more than one education program (Mathematics,
Physics, Chemistry, Biology, Turkish Language and Literature, Philosophy Group and Foreign Language
Education), it has been found that levels of academic self-efficacy sense of the relevant sample are
slightly over the mean. It has been interpreted as that level of pre-service teachers’ sense of academic
self-efficacy is not extremely high (Yesilyurt, 2013, p. 99). Another study which supports the findings of
this research has been conducted by Tabancali and Celik (2013). In that study it has been determined
that academic self-efficacy and teaching self-efficacy of pre-service teachers are high. In Demirtas,
Coémert and Ozer’s study (2011) it is found out that pre-service teachers in the departments of Turkish,
Social Sciences, Music and Art Teaching consider themselves as more adequate when analyzed in terms
of the total points in self-efficacy scale (p. 105).

In the light of findings regarding gender, it has been concluded that there is a statistically significant
difference between total scores of academic self-efficacy of female social studies pre-service teachers
and male social studies pre-service teachers and that difference is in favor of male social studies pre-
service teachers. That academic self-efficacy of male social studies pre-service teachers is more positive
than female social studies pre-service teachers may result from the fact that they find education
sufficient and they are self-confident. Moreover, researchers report that tendencies of self-confidence
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of women (language arts) and men (mathematics, science and technology) changes according to their
academic areas (Schunk & Pajares, 2001, p. 10). This finding is parallel with those research findings
which end up in favor of men (Firat Durdukoca, 2010). There are also researchers who have found that
men have higher level of academic self-efficacy than women in general (Bong, 1999; Busch, 1995;
Schunk & Pajares, 2001). In the study of Huang (2013), researches on gender differences in academic
self-efficacy have been summarized. When considering generally, it has shown that men have slightly
higher academic self-efficacy than women. Besides, it has been suggested that area is an important
moderator in explaining variation of gender regarding academic self-efficacy (p. 12). These mentioned
researches support the findings of this study in terms of gender. From another perspective, Sahin-Taskin
and Haciémeroglu (2010), Ulper and Bagci (2012) and Yesilyurt (2013) could not find any significant
difference between gender and levels of both self-efficacy and also academic self-efficacy sense of pre-
service teachers in their researches. This finding is interpreted as both male and female pre-service
teachers have academic self-efficacy sense similar to each other (Yesilyurt, 2013, p. 97). It has been
found in another study that teaching self-efficacy and academic self-efficacy of pre-service teachers did
not show significant differences according to gender variable. (Tabancali & Celik, 2013, p. 1176).

In the light of findings regarding grade level, it has been concluded that there is no statistically
significant difference between total scores of pre-service teachers’ academic self-efficacy and their
grade levels. In other words, it is found out that the variable of grade level has no significant effect on
self-efficacy levels of pre-service social studies teachers. However, contrary to this finding, there are
studies in the literature that have found out significant difference between self-efficacy beliefs and
grade level variable (Baltaoglu, Sucuoglu & Yurdabakan, 2015; Firat Durdukoca, 2010; Oguz, 2012). This
may be because pre-service teachers who have different socio-cultural characteristics get education
together in the same class. Although no significant relation has been found between pre-service
teachers’ academic self-efficacy and their grade levels according to the quantitative research, data
gathered from qualitative research have some hints that show differences with respect to grade levels.
Consistent with these qualitative data, in the study of Chevalier et al. (2009) it is seen that students
cannot figure out their own performances and cannot indicate them in certain terms, either. It is also
stated in the study that first graders overestimate their performances. In another research, it is found
out that pre-service teachers’ academic self-efficacy levels vary by their age level. Academic self-efficacy
of pre-service teachers at the age of 20 and under is higher than pre-service teachers at the age of 21
years and over (Tabancahl & Celik, 2013, p. 1176-1177). Akkus’ study (2013) also supports this finding in
terms of grade level variable.

In the light of findings regarding the variable of reasons for selecting social studies education, it has
been concluded that there is no significant difference between total scores of academic self-efficacy of
social studies pre-service teachers and their reasons for selecting social studies education. In other
words, it is found out that the variable of reasons for selecting social studies has no significant effect on
academic self-efficacy levels of pre-service teachers. Similarly Oguz (2012) has not found out any
significant difference between pre-service teachers academic self-efficacy scores and their selecting this
department voluntarily or involuntarily. This finding of Oguz’s study (2012) is consistent with our
research results.

In the light of findings regarding the variable of daily study duration, it has been concluded that
there is no significant difference between total scores of academic self-efficacy of pre-service social
studies teachers and their daily study duration. In other words, it is found out that daily study duration
has no significant effect on academic self-efficacy levels of social studies pre-service teachers.

In the light of findings regarding the variable of number of books read other than course books, it
has been concluded that there is no significant difference between total scores of academic self-efficacy
of social studies pre-service teachers and the number of books they read other than course books. In
other words, the number of books read other than course books does not have any effect on academic
self-efficacy levels of social studies pre-service teachers.
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In the light of findings regarding the variable regular library use, it has been concluded that there is
no statistically significant difference between total scores of academic self-efficacy of social studies pre-
service teachers who regularly use the library and pre-service social studies teachers who do not
regularly use. In other words, regular library use does not have any effect on academic self-efficacy
levels of pre-service social studies teachers. This result may be because the habit of using library
regularly is not developed among pre-service teachers.

In the light of findings regarding the variable of the most common reason to use library, it has been
concluded that there is no statistically significant difference between total scores of academic self-
efficacy of social studies pre-service teachers and their most common reason to use library. In other
words, the most common reason to use library does not have any effect on academic self-efficacy levels
of social studies pre-service teachers.

According to the qualitative data of the research, these results are obtained:

® Pre-service teachers in the study group, who academically feel themselves as competent and

answered “yes” to the question, frequently indicate the reason of “sufficient education”. The other

frequent reasons are “having motivation for study” and “having self-confidence”. On the other hand,
the least indicated reasons are “taking education from the field experts”, "interest for search” and

“having high level of readiness”.

The pre-service teachers in the study group, who feel themselves academically incompetent and

answered “no” to the question, indicate mostly these reasons: “insufficient education”, “being

aware of inadequacies” and “not studying hard enough”. On the other hand, the least frequent
reasons they indicate are “lack of self-confidence”, “studying only from exam to exam”, “low level of
readiness” and “lack of guidance”, respectively.

e When we investigate “studying /project or homework preparation habits” of the pre-service
teachers in the study group, it is seen that the most frequent reason they state is “getting prepared
at the last week”. This is followed by “planned and programmed study” and “efficient use of time”.
Within this frame, the least repeated statements are “reviewing regularly”, “not studying regularly”
and “studying by summarizing”, respectively.

e When we analyze pre-service teachers’ habits for getting prepared for exams of any course in the

area of social studies education, we find out that the most frequent answer is “studying the notes/

summaries”. The other mostly repeated answers are “It depends upon the exam type / course” and

“using different kinds of sources (course book...etc.)”. The least repeated answer of pre-service

teachers are “linking it with daily life”, “attending to the course” and “internalization of subject”,

respectively.

When the pre-service teachers’ expectations from the university in terms of feeling academically

successful are analyzed, it is found out that the answers gather mostly around the statement

“increasing the quality of education”. On this topic, the least repeated statements are “improving

culturally”, “enhancing library services”, “creating employment opportunities”, “improving social

means (Medico, scholarship, etc.)” and “developing multi-directional point of view”.

All in all, although academic self-efficacy levels of pre-service social studies teachers are found out to

be high, when we examine background of this result, it can be concluded that the study group have

no habits of studying regularly. They also do not have the habit of regular library use. Moreover,
about one-third of pre-service social studies teachers have selected teaching profession voluntarily.

The others indicate that they select this department because of external causes and also because

their university exam scores enable them to enroll for this department. Within this context, it can be

said that quantitative and qualitative data gathered in this study sometimes support each other in
terms of self-efficacy. Furthermore, the result of the study also put forward the importance of the
university from which the study group gets education on their academic development.
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Some recommendations in line with findings obtained from the research are as following:

e Researches may be conducted in order to reveal underlying reasons of significant difference
regarding gender variable.

e Further studies can be made in order to find out why self-efficacy levels of pre-service teachers
remain steady while their grade levels progress.

e The reasons behind pre-service teachers’ feeling themselves incompetent according to qualitative
data although their self-efficacy levels are found out to be high according to quantitative data can be
investigated.

Since there are not sufficient studies with the aim of determining academic self-efficacy of pre-
service social studies teachers in the literature, it is believed that carrying out similar researches on
different samples with the same methods will contribute to the literature. In the study conducted by
Jonson-Reid et al. (2005), cross-sectional relations of academic self-efficacy and various factors (power
and control structure, obstacles arising from personal problems and fear of victimization at school) have
been examined. Such relations can be put forth in terms of teachers and pre-service teachers.

e Personal development seminars and panels to improve academic self-efficacy can be organized for
social studies pre-service teachers.

e Studies that examine the relationship between academic self-concept and self-efficacy beliefs in
social studies education can be conducted with different samples.
e The changes in academic self-efficacy levels of social studies pre-service teachers can be observed

after they start their teaching profession.
e |t is also recommended that social studies education undergraduate program should be revised in
terms of academic self-efficacy belief.
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Tirkge Siiriim

Girig

Egitim sistemleri, kiltlrel ve teknolojik degisimlerin tarihsel siiregleri boyunca diinyanin her yerinde
onemli degisikliklere ugramistir. Bu degisimleri kisaca irdeledigimizde, egitim sistemleri tarim
toplumlarinda dislk seviyedeki becerilere, sanayilesmede endistri ve ticari imalatin ihtiyaglarina gére
tasarlanmisti. Teknolojide, sosyal sistemlerde ve uluslararasi ekonomide artan karisikliklar ve sonrasinda
bilgi cagina gecisle birlikte yeni gerceklikler ortaya ¢ikmistir. Bu yeni gerceklikler egitim alaninda kendini
gelistirmedeki kisisel yeterlik roliinde bir getiri meydana getirmistir (Bandura, 2006, p.9). Bir baska
deyisle egitim sistemleri donemin gerektirdigi insan yeterliklerine gore sekillenmistir.

Bu cercevede, sosyal 6grenme kurami, insan unsurunun gelisme ve c¢alismasi agisindan insan
omrindeki gelisimsel degismeleri ¢ozimlemektedir. Bu agidan bakildiginda, yasamlarda alinan yol
stirekli degisen toplumlardaki farkl etkiler ve kisisel faktorler arasinda karsilikh etkilesimlerle sekillenir.
Bu silirecte insanlarin yasadigi cevre, onlarin hayatlarini diizenleyen bir unsur degildir (Bandura, 2006,
p.1). Bandura’nin sosyal 6grenme kuraminda alti temel ilke mevcuttur. Bu ilkeler, karsilikli belirleyicilik
(reciprocal determinism), sembollestirme kapasitesi (symbolizing capability), 6ngéri kapasitesi
(forethought capability), dolayli 68renme kapasitesi (vicarious capability), 6z-diizenleme kapasitesi (self-
regulatory capability) ve 06z-yargilama kapasitesi (self-reflective capability)’dir (Korkmaz, 2007;
Senemoglu, 2011). Oz-kavrami, dz-yeterlik ve kendinin diger yénlerini iceren kiiresel bir yapidir (Schunk,
1991, p. 212). Sosyal 6grenme kuraminin en énemli ilkelerinden biri olan 6z-yargilama kapasitesidir. Bu
ilkede bireyler kendi fikirlerini ve disiincelerini uyguladiktan sonra sonuglari degerlendirir ve kendisini
yargilayabilir. Bu noktada insanin kendinin farkinda olmasi ve kapasitesi ile yapacagl is arasinda
degerlendirme yapmasi, bireyin 6grenme sirecinde 6nemli bir durum olarak karsimiza g¢ikmaktadir
(Korkmaz, 2007, p. 229). Bu durum Bandura’nin literatiire kazandirdigi 6z-yeterlik (self-efficacy)
kavramini karsimiza ¢ikarmaktadir (Schwarzer & Jerusalem, 1999). Baska bir deyisle, 6z-yeterlik kuramsal
gergevesini biiyiik dlclide sosyal bilissel teori icinden almistir (Schunk & Meece, 2006, p. 72). Oz-yeterlik
kavrami, insanlarin belli durumlarda ve seviyelerdeki eylemleri, davranislari 6grenme, diizenleme,
uygulama ve yiritme kabiliyetlerine olan inanglarina karsilik gelmektedir (Stewart, Allen & Bai, 2011, p.
299). Yeterlik beklentileri, insanlarin ne kadar ¢aba harcayacaklarini, zorluklar ve caydirici yasantilar
karsisinda ne kadar dayanacaklarini belirler. Algilanan 6z-yeterlik ne kadar gli¢li olursa, ¢abalar da o
kadar etkili olmaktadir (Bandura, 1977, p. 194). Bir baska deyisle, kisisel yeterliligimize iliskin bu inanislar
cesitli sekilde davraniglar etkiler. Onlar bireysel segimlerini yaparken ve derslerinde takip edecekleri
eylemleri etkiler (Pajares, 1996, p. 544). Ayrica, 6z-yeterlik basari giidistiniin olusturulmasinda 6nemli
bir yapidir (Huang, 2013, p. 2).

Benlik kavrami gibi 6z-yeterlik, kisinin duygu, diisiince ve hareketlerini éngérmeyi ve aciklamayi
icermektedir. Bununla birlikte yeterlik yargisi bireylerin ne tir beceri ve yeteneklere sahip olmasiyla
daha az ilgilenmektedir. Onlar sahip oldugumuz beceri ve yeteneklerden yapabileceklerine iliskin
bireylerin sahip oldugu inanci daha 6nemli gormektedirler (Bong & Skaalvik, 2003, p. 5). Yeterlik inanci
farkll bireylerde farkli bicimde sekillenmektedir. Oz-yeterlik teorisi belirtilen cizgiler dogrultusunda
olgegin uygun bir modelini 6ngorir (Bandura, 1997, p. 42). Algillanan 0z-yeterlik, davranisi sadece
dogrudan etkilemekle kalmaz ayni zamanda hedefler ve istekler, sonug beklentileri, duyussal egilimler,
firsatlar ve engeller gibi sosyal ¢evrede diger belirleyici faktorler lizerinde de etkili olmasindan dolayi
insan etkinliklerinde 6nemli bir rol oynamaktadir (Bandura, 2006). insanlarin kisisel yeterlikleri
hakkindaki inanclari, kendilerini tanimalarinin énemli bir kismini olusturmaktadir. Oz-yeterlik inanglari,
baslica doért bilgi kaynagindan olusur. Bunlar kabiliyetin gostergesi olan etkili performans basarilari
(enactivemastery experiences), yeterliklerin aktarimi ve digerlerinin basarisi yoluyla yeterlik inanglarini
degistiren dolayh yasantilar (vicarious experiences), sozli ikna ve bir insanin belirli yeteneklere sahip
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oldugu sosyal etkilerin benzer cesitleri ve insanlarin kismen kendi yeterliliklerini, gtglaliklerini ve
yetmezlige karsi hassasiyetlerini yargiladigi fizyolojik duygusal durumlardir (Bandura, 1997, p. 79; Firat
Durdukoca, 2010; Yilmaz, Girgay & Ekici, 2007).

Yeterlik bilgisinin diistinsel siuireci iki ayri islevi icermektedir. Bunlardan ilki, insanlarin kisisel yeterlik
gostergesi olarak kullandigi bilgi cesidine aittir. ikinci islev ise, insanlarin kendi kisisel yeterlikleri
hakkinda dustinceler olusturup farkh kaynaklardan yeterlik bilgisi topladigi ve onlari 6l¢tigi birlesmis
kurallar ya da sezgilerle iliskilidir (Bandura, 1997, p. 79). Acikgasi, 6grencilerin 6z-yeterlik inanglari,
onlarin Ogretimsel deneyim degiskenine duyarli, 6grencilerin gelisiminde nedensel rol oynar ve
akademik yeterliliklerini kullanir (Zimmerman, 2000, p. 89).

Dislinsel becerilerin gelismesine olanak saglayan 6grenme gevrelerini olusturma gorevi ciddi 6lglide
dgretmenlerin yeteneklerine ve 6z-yeterliklerine baghdir. Ogretme kabiliyetleri hakkinda yiiksek yeterlik
duygulari olan 6gretmenler, 6grencilerini gldller ve dislinsel gelisimlerini arttirmaktadir (Bandura,
1994, p. 11). Algillanan deger, davranislarn etkilemektedir. Clnkl Ogrenenler faaliyetlere az ilgi
gostermekte ve onlar icin degeri bulunmamaktadir (Schunk & Zimmerman, 1998, p. 141). Kisacasi, glicli
bir yeterlik duygusu, daha yiksek motivasyonu, daha biyik ¢abayi, siirekliligi ve 6gretme siirecine karsi
direnci destekleyebilmektedir (Woolfolk Hoy & Davis, 2006, p. 120). Ogretmenlerin yeterlik duygulari
Bandura’nmin (1977, 1986, 1993, 1997) Oo6z-yeterligin sosyal duslinsel teori yapilanmasindan
kaynaklanmaktadir (Stewart et al. 2011, p. 299). Bandura tarafindan bir inang sistemi olarak énerilen 6z-
yeterlik, davranis ve sonuglarla nedensel olarak ilgilidir (Driscoll, 2005, p. 316). Yiksek 6z-yeterlik
inancglari olan 6gretmenler, sartlari olusturma ve galisma memnuniyetini destekleyen ve sirdiren
kisilerarasi aglari yikseltmede daha yetenekli olabilirler (Caprara, Barbaranelli, Steca & Malone, 2006, p.
485). Ayrica bunun zitti da dogrudur. Daha disik yeterlik, diisik 6grenme ciktilari ve sonra dislk
yeterlikler ortaya ¢ikaran daha az ¢aba ve ¢abuk pes etmeye sebep olur (Tschannen-Moran, Hoy & Hoy,
1998, p. 234). Verimli 6grenme cevreleri olusturmak ciddi Ol¢lide Ggretmenlerin yetenek ve
yeterliklerine baghdir. Ayrica, 6gretmenlerin 6gretici yeterliklerine inanmalari kismen akademik
aktiviteleri sinifta nasil yaptiklarini belirler. Bu, ayni zamanda 6grencilerin akademik gelisimlerini ve
diisiinsel kabiliyetlerine olan gorislerini etkiler. Oz-yeterligi yiiksek olan 6gretmenler, dgrencileri icin
Ustin deneyimler olusturmaktadir (Bandura, 2006, p. 11). Ekici'ye gore (2012, p. 175) akademik 6z-
yeterlik, akademik basarida en dnemli duyussal boyutlardan birini olusturmaktadir. Bir baska deyisle,
o6gretmenlerin kimelenmis is memnuniyeti, ne okullarin akademik ciktilarina 6nemli bir etki eder, ne de
Ogretmenlerin  6z-yeterlik inanglari tarafindan olusturulan &grenci basansiyla iliskilidir. Ancak
ogrencilerin akademik basarisi ¢ogunlukla 6gretmenlerin yeterlik duygusuna bagldir (Caprara et al.
2006, p. 485). Buna gore Ogretmen 0Oz-yeterligi, 6grenme-6gretme silreglerinde 6grencilerin
6grenmesinin onlindeki engelleri ortadan kaldirabileceklerine iliskin 6gretmenlerin kendilerine olan
givenlerine karsilik gelmektedir (Tabancali & Celik, 2013, p. 1170). Bir baska acidan, 6gretmen
adaylarinin 6z-yeterlik inang dizeylerinin yiiksek olmasi hem amaglarina odaklanmalarini hem ortaya
cikan engeller karsisinda miicadele edebilmelerini hem de elde edecekleri sonuglara iliskin beklentilerini
ve etkili 6gretmenlik davranislari gelistirmelerini dnemli dlglide etkileyebilmektedir (Oguz, 2012, p. 16).
Bu sebeple, sosyal bilgiler 6gretmen adaylarinin gelecegin 6gretmenleri olma potansiyeli dikkate alinarak
akademik 6z-yeterlikleri gesitli degiskenler agisindan incelenmistir.

Arastirmanin Amaci

Akademik 6z-yeterlik, 6grencinin akademik bir isi basariyla tamamlayabilmesine iliskin inancidir.
Ogretmen adaylarinin akademik &z-yeterlik diizeylerinin belirlenmesi, akademik &grenmeye iliskin
davraniglarinin agiklanmasinda yol gosterici olabilir. Bu baglamda arastirmanin amaci, sosyal bilgiler
o6gretmen adaylarinin farkl degiskenler agisindan (cinsiyet, sinif, glinliik ders calisma siiresi, kiitiiphaneyi
diizenli kullanma durumu, sosyal bilgiler 6gretmenligini se¢me nedeni ve lniversiteye basladiktan sonra
ders kitabi disinda okudugu kitap sayisi) akademik Oz-yeterliklerini belirlemek ve konu hakkindaki
gorislerini incelemektir.
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Yontem

GCalismanin bu boélimiinde arastirma modeli, katilimcilar, veri toplama araci ve verilerin analizi
kisimlarina yer verilmistir.

Arastirma Modeli

Bu arastirma karma arastirma deseni kullanilarak yiritilmustir. Karma arastirma deseninde temel
varsayim, hem nitel hem de nicel yontemlerin birlikte kullanilmasinin arastirma problemi veya
sorusunun, her bir yontemin tek basina sagladigindan daha iyi bir sekilde anlasiimasini saglamasidir
(Creswell, 2012, p. 535). Bir baska deyisle ¢alismada nicel veriler nitel verilerle desteklenmistir. Bu
arastirmada nicel ve nitel veriler es zamanli olarak toplanmistir (Blyukoztirk, Kilic Cakmak, Akgin,
Karadeniz ve Demirel, 2012, p. 246). Gorus formuna verilen cevaplarin analizinde ise igerik analizi
kullanilmistir. icerik analizi, ¢ok gesitli séylemlere uygulanan birtakim metodolojik ara¢ ve tekniklerin
biitiinii olarak ifade edilmektedir (Bilgin, 2006, p. 1). icerik analizinde temel amag, toplanan verileri
aciklayabilecek kavramlara ve iliskilere ulasmaktir (Yildirim & Simsek, 2013, p. 259).

Katilimcilar

Arastirmanin nicel ¢alisma grubunu gonillilik esasina gore, Ankara’da bir devlet Universitesinin
sosyal bilgiler egitimi ana bilim dalinda 6grenim goren toplam 433 6gretmen adayi olusturmaktadir.
Arastirmanin nitel ¢alisma grubunu ise nicel veri toplama aracindan elde ettikleri toplam puanlari en
diisik, en ylksek ve ortanca degerlere karsilik gelen toplam 69 sosyal bilgiler 6gretmen adayi
olusturmaktadir. Calisma grubu hakkindaki betimsel veriler Tablo 1’de gosterilmistir.

Tablo 1.
Calisma Grubuna lliskin Betimsel Veriler.

Nicel .. . Nitel
Simuf Calisma Grubu Minimum Maximum Calisma Grubu
1. Sinif 74 12.00 28.00 11
2. Sinif 80 13.00 28.00 13
3. Sinif 145 12.00 28.00 26
4. Sinif 132 15.00 28.00 19
Diger 2 22.00 23.00 -
Toplam 433 (231K 202E) 12.00 28.00 69 (40 K 29 E)

K: Kadin E: Erkek

Veri Toplama Araglari

Akademik o0z-yeterlik’in Ol¢llmesinde standart yontem, oOgrencilerin ¢dzmesi gereken giincel
yasamdakine benzer sorunlarin sunulmasidir. Ogrenciler, her problemi dogru olarak c¢ozebilmeleri
sonucu olusan kendine giivenlerini tahmin eder (Bandura & Schunk (1981)’tan aktaran, Bong & Skaalvik,
2003, p. 8). Bu arastirmada veri toplama araci olarak Jerusalem ve Schwarzer (1981) tarafindan
gelistirilen, Yilmaz, Giircay ve Ekici (2007) tarafindan Tiirkce’ye uyarlanan “Akademik Oz-Yeterlik Olcegi”
ve arastirmacilar tarafindan olusturulan “Kisisel Bilgi Formu” ve “Akademik Oz-Yeterlige Yénelik Goériis
Formu” kullanilmistir. Kisisel bilgi formu, cinsiyet, sinif, giinliik ders ¢alisma siresi, kiitiphaneyi dizenli
kullanma durumu, sosyal bilgiler 6gretmenligini segme nedeni ve Universiteye basladiktan sonra ders
kitabi disinda okudugu kitap sayisi degiskenlerinden olusmaktadir. Belirtilen degiskenlerin secilmesinde
Bong (1999); Busch (1995); Chevalier, Gibbons, Thorpe, Snell ve Hoskins (2009); Demirtas, COmert ve
Ozer (2011); Firat ve Durdukoca (2010); Huang (2013); Oguz (2012); Schunk ve Pajares (2001); Tabancali
ve Celik (2013); Ulper ve Bagci (2012); Yesilyurt (2013) calismalari dikkate alinmustir.
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Akademik Oz-Yeterlik Olgegi, tek boyutlu olup 7 maddeden olusmaktadir. Olgekteki bulunan
maddeler “4’lu Likert tipinde” yapilanmistir. Bu maddeler “bana hig¢ uymuyor”, “bana ¢ok az uyuyor”,
“pbana uyuyor”, “bana tamamen uyuyor” seklinde siralanmistir. Olcegin i¢ tutarlik katsayi (Cronbach Alfa)
degeri. 79 olarak tespit edilmistir. Bu arastirma kapsaminda 6lgegin giivenirlik katsayisi (Cronbach) .75
olarak bulunmustur. Yesilyurt (2013) gergeklestirdigi calismasinda ayni olgege iliskin glivenirlik katsayisi
sonucunu (Cronbach) .76 olarak hesaplamistir (p. 96). S6z konusu Olgege ait glvenirlik katsayisi
sonuglarinin birbirine yakinhk gosterdigi belirlenmistir. Belirtilen Olgegin arastirmada kullanilmasi igin
gerekli izinler alinmustir. Kisisel bilgi formunda sosyal bilgiler 6gretmen adaylarinin cinsiyeti, sinifi, alani
segme nedeni, ders galisma siresi, liniversiteye basladiktan sonra ders kitabi disinda okuduklari kitap
sayisi ve kuttiphaneyi dizenli kullanma aligkanhklari sorgulanmistir. Akademik 6z-yeterlige yonelik gorus
formunda, sosyal bilgiler egitimi alaninda kendilerini akademik anlamda yeterli hissetmelerine, ders
calisma/proje/6dev ve sinava hazirlama aliskanliklarina, akademik olarak basarili hissetme agisindan
Universiteden beklentilerine iliskin sorulara yer verilmistir. Gériis formunun olusturulmasinda 6z-yeterlik
alaninda galisan 2 uzman, 2 alan uzmani ve 1 dil uzmaninin fikirleri ainmistir. Uzmanlardan gelen
donitler dogrultusunda 6lgekte gerekli diizenlemeler gergeklestirilmistir.

Uygulama Siireci

Arastirma verileri, Ankara’da bir devlet (iniversitesinin sosyal bilgiler egitimi anabilim dalinda
o6grenim goren toplam 433 6gretmen adayindan elde edilmistir. Veri toplama islemi arastirmacilar
tarafindan yapilmistir. Olgme araglari, siniflarda &grencilere dagitildiktan sonra gerekli aciklamalar
yapilmis ve veri toplama islemi her sinifta 25-30 dakika sirmustir. Nitel verilerin Bu ¢alismada kullanilan
gorisme formunun uygulanmasi siirecinde gecerlik ve glivenirligi (trustworthiness) arttirmak icin uzman
incelemesi, amagli érnekleme, ayrintili betimleme ve teyit edilebilirlik stratejilerine basvurulmustur
(Lincoln & Guba, 1985; Daymon & Holloway, 2011). Buna ek olarak elde edilen verilere herhangi bir
yorum katilmadan alintilanmistir (LeCompte & Goetz, 1982).

Verilerin Analizi

Arastirmanin nicel boéliminden elde edilen verilerin istatistiksel ¢éziimlemeleri IBM SPSS 21.0
programi kullanilarak yapilmis ve arastirmada anlamlilik dizeyi [p<.05] olarak kabul edilmistir.
Katilimcilarin “Akademik Oz-Yeterlik Olcegi”nden aldiklari puanlarin cinsiyete ve kiitiiphaneyi diizenli
kullanma durumuna goére farklilasma durumu iliskisiz 6rneklemler igin t-testi (Independent Samples t-
Test) ile, “Akademik Oz-Yeterlik Olcegi”nden aldiklari puanlarin sinif, giinliik ders ¢alisma siiresi, sosyal
bilgiler 6gretmenligini se¢me nedeni ve Universiteye bagladiktan sonra ders kitabi disinda okudugunuz
kitap sayisi degiskenlerine gére farklilasma durumu ise iliskisiz 6rneklemler icin tek faktoérli varyans
analizi (One-Way ANOVA) ile belirlenmeye ¢alisilmistir. Calismanin nitel bélimiini olusturan 4 sorunun
guvenirlik katsayisi Miles ve Huberman’in (1994) ortaya koydugu formile gére hesaplanmistir. Buna
gore glvenirlik katsayisi 1. soru igin .92, 2. soru igin .89, 3. soru icin .86 ve 4. soru icin .88 olarak tespit
edilmistir. Bu dort sorunun kodlayicilar arasi glivenirlik katsayisinin ortalamasi. 88 olarak hesaplanmistir.
Bu oraninin % 70.00’in Gzerinde ¢ikmasi verilerin istenilen glivenirlik ylzdesine ulastigini gostermektedir
(Yildinrm & Simsek, 2013). Belirtilen katsayilar c¢alismanin sonuglarinin  glvenilir oldugunu
gostermektedir.

Bulgular
Arastirmaya iliskin Nicel Bulgular
Ogretmen adaylarinin akademik 6z-yeterlik 6lcedine verdikleri yanitlara iliskin betimsel veriler.

Ogretmen adaylarinin akademik 6z-yeterlik dlcegine verdikleri yanitlara iliskin betimsel veriler Tablo
2'de verilmistir.
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Tablo 2.
Ogretmen Adaylarinin Akademik Oz-Yeterlik Olcegine Verdikleri Yanitlara iliskin Betimsel Veriler.

Maddeler X Ss

1. Universite 6grenimimde her zaman vyapilmasi gereken isleri basarabilecek

3.05 .63
durumdayim.
2. Yeterince hazirlandigim zaman sinavlarda daima ylksek basari elde ederim. 3.49 .60
3. lyi not almak igin ne yapmam gerektigini ¢ok iyi biliyorum. 3.27 .68
4. Bir yazili sinav ¢ok zor olsa bile, onu basaracagimi biliyorum. 2.90 .79
5. Basarisiz olacagim herhangi bir sinav diistinemiyorum. 2.40 .84
6. Sinav ortamlarinda rahat bir tavir sergilerim, ¢linkii zekdma gliveniyorum. 299 .74
7. Sinavlara hazirlanirken 6grenmem gereken konularla nasil basa ¢ikmam gerektigini 316 89

genellikle bilemem.

Sosyal bilgiler 6gretmen adaylarinin her bir maddeye verdikleri cevaplarin aritmetik ortalama ve
standart sapma puanlarina Tablo 2’de yer verilmistir. Tablo 2 incelendiginde, en yliksek 6z-yeterlik puan
ortalamasinin 2. maddede (X=3.49) yer aldig1 gérilmektedir. En diisiik 6z-yeterlik puani ise 5. maddede
(X=2.40) goriulmektedir. Diger taraftan arastirma kapsaminda dgretmen adaylarinin toplam 6z-yeterlik
puani X=21.29 olarak bulunmustur. Bu deger genel olarak 6gretmen adaylarinin yiksek diizeyde
akademik 6z-yeterlik puanina sahip olduklarini géstermektedir.

Cinsiyet degiskenine iliskin bulgular.
Arastirmanin cinsiyet degiskenine iliskin bulgular Tablo 3’te verilmistir.

Tablo 3.
Ogretmen Adaylarinin Akademik Oz-Yeterliklerine lliskin Toplam Puanlarinin Cinsiyet Dediskenine Gére t-
Testi Sonuglari.

Cinsiyet N X Ss sd t p
Kadin 231 20.93 3.07 415.89 2.50 .013*
Erkek 202 21.70 3.25

*p< .05

Tablo 3 incelendiginde, kadin sosyal bilgiler 6gretmen adaylari ile erkek sosyal bilgiler 6gretmen
adaylarinin akademik 6z-yeterliklerine iliskin toplam puanlari arasinda istatistiksel olarak anlaml bir fark
oldugu gorilmuistir [ts1)=2.50; p<.05]. Aritmetik ortalama puanlarina bakildiginda farkliligin, erkek
sosyal bilgiler 6gretmen adaylari lehine oldugu goriilmektedir. Bu bulgu, erkek sosyal bilgiler 6gretmen
adaylarinin akademik 6z-yeterlik diizeylerinin kadin sosyal bilgiler 6gretmen adaylarina gére daha olumlu
oldugu seklinde yorumlanabilir.

Sinif degiskenine iliskin bulgular.

Arastirmanin sinif degiskenine iliskin bulgular Tablo 4’te verilmistir. Tablo 4 incelendiginde, sosyal
bilgiler 6gretmen adaylarinin akademik 6z-yeterlik toplam puanlari ile 6grenim gérmekte olduklari sinif
diizeyi arasinda anlamli bir farklihk gorilmemistir [F(s.425=1.04, p>.05]. Bu bulgu, sinif diizeyinin sosyal
bilgiler 6gretmen adaylarinin akademik 6z-yeterlik diizeylerinde herhangi bir etkiye sahip olmadigl
seklinde yorumlanabilir.
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Tablo 4.
Ogretmen Adaylarinin  Akademik Oz-Yeterliklerine lliskin Toplam Puanlarinin Odrenim Gérmekte
Olduklari Sinif Diizeylerine Gére Farklilidi icin Tek Yénlii Varyans Analizi (ANOVA) Sonuclari.

Degisken N X Ss
Sinif 1. Sinif 74 20.78 3.22
2. Sinif 80 21.00 3.39
3. Sinif 145 21.48 3.17
4. Sinif 132 21.53 3.05
Diger 2 22.50 .70
Toplam 433 21.29  3.18
Varyansin KT sd KO F p
Kaynagi
Gruplar Arasi 42.01 4 10.51 1.04 .39%
Gruplar igi 4336.16 428 10.14
Toplam 4378.17 432
*p> .05

Sosyal bilgiler dgretmenligini segme nedenlerine iliskin bulgular.
Arastirmanin sosyal bilgiler 6gretmenligini segme nedeni degiskenine iligkin bulgular Tablo 5’te
verilmistir.

Tablo 5.
Ogretmen Adaylarinin  Akademik Oz-Yeterliklerine iliskin Toplam Puanlarinin Sosyal Bilgiler
Ogretmenligini Secme Nedenlerine Gére Farklihdi icin Tek Y6nlii Varyans Analizi (ANOVA) Sonuglari.

Degisken N X Ss
Se¢me OSS-LYS Puani 175 20.81 3.16
Nedeni istedigim Meslek Olmasi 151 21.57 3.16
is Garantisi 2 22.50 3.53
Ogretmenlerin Onerisi 29 20.89 3.01
issiz Kalma Endisesi/Disiincesi 13 21.38 3.47
Anne-Baba Telkini 27 21.62 3.27
Diger 36 22.44 3.04
Toplam 433 21.29 3.18
Varyar:sm KT sd KO F p
Kaynagi
Gruplar Arasi 111.06 6 18.51 1.85 .09*
Gruplar igi 4267.11 426 10.02
Toplam 4378.17 432
*p>.05

Tablo 5 incelendiginde, sosyal bilgiler 6gretmen adaylarinin akademik 6z-yeterlik toplam puanlari ile
sosyal bilgiler 6gretmenligini segme nedenleri arasinda anlamli bir farklilik goriilmemistir [F(g.426=1.85,
p>.05]. Bu bulgu, sosyal bilgiler 6gretmenligini se¢me nedeninin sosyal bilgiler 6gretmen adaylarinin
akademik 6z-yeterlik diizeylerinde herhangi bir etkiye sahip olmadigi seklinde yorumlanabilir.

Giinliik ders ¢alisma siiresine iliskin bulgular.

Arastirmanin giinlik ders calisma siiresi degiskenine iliskin bulgular Tablo 6’da verilmistir.
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Tablo 6.
Ogretmen Adaylarinin Akademik Oz-Yeterliklerine iliskin Toplam Puanlarinin Giinlik Ders GCalisma
Siirelerine Gére Farkliligi igin Tek Yénlii Varyans Analizi (ANOVA) Sonuglari.

Degisken N X Ss
Glinluk Ders Calismam 30 21.53 3.14
Calisma Sinavdan Sinava Galisirim 161 21.09 3.34
Siresi 1 saatten az 46 21.02 2.99
1-2 saat 64 21.20 291
2-4 saat 46 21.54 3.48
4-6 saat 43 21.69 2.85
6-8 saat 20 22.70 2.40
8-10 saat 8 23.12 3.35
Diger 15 19.46 3.15
Toplam 433 21.29 3.18
Varyarlsm KT sd KO F p
Kaynagi
Gruplar Arasi 138.47 8 17.31 1.74 .09*
Gruplar igi 4239.70 424 10
Toplam 4378.17 432
*p>.05

Tablo 6 incelendiginde, sosyal bilgiler 6gretmen adaylarinin akademik 6z-yeterlik toplam puanlari ile
glnlik ders calisma siireleri arasinda anlamli bir farkhhk gérilmemistir [Fg.4,4=1.74, p>.05]. Bu bulgu,
ginlik ders calisma siresinin sosyal bilgiler 6gretmen adaylarinin akademik 6z-yeterlik duzeyleri
Uzerinde herhangi bir etkiye sahip olmadigi seklinde yorumlanabilir.

Ders kitabi disinda okunan kitap sayisina iliskin bulgular.
Arastirmanin ders kitabi disinda okunan kitap sayisi degiskenine iliskin bulgular Tablo 7’de verilmistir.

Tablo 7.
Ogretmen Adaylarinin Akademik Oz-Yeterliklerine iliskin Toplam Puanlarinin Ders Kitabi Disinda Okunan
Kitap Sayisina Gére Farkliligi icin Tek Yonlii Varyans Analizi (ANOVA) Sonuclari.

Degisken N X Ss
Ders Kitabi Okumuyor 24 21.08 2.55
Disinda Ayda 1-5 kitap 126 21.14 3.05
Okunan Ayda 6-10 kitap 79 21.31 3.26
Kitap Sayisi  Ayda 11 kitap ve lizeri 204 21.40 3.30
Toplam 433 21.29 3.18
Varyansin KT sd KO F p
Kaynagi
Gruplar Arasi 6.59 3 2.20 22 .89*
Gruplar igi 4371.59 429 10.19
Toplam 4378.17 432
*p>.05

Tablo 7 incelendiginde, sosyal bilgiler 6gretmen adaylarinin akademik 6z-yeterlik toplam puanlari ile
ders kitabi disinda okuduklari kitap sayisi arasinda anlamli bir farklilik gérilmemistir [F(3.429=.22, p>.05].
Bu bulgu, ders kitabi disinda okunan kitap sayisinin sosyal bilgiler 6gretmen adaylarinin akademik 6z-
yeterlik diizeylerinde herhangi bir etkiye sahip olmadigi seklinde yorumlanabilir.
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Kiitiiphaneyi diizenli kullanma degiskenine iliskin bulgular.
Arastirmanin kutliphaneyi diizenli kullanma degiskenine iliskin bulgulari Tablo 8'de verilmistir.

Tablo 8.
Ogretmen Adaylarinin Akademik Oz-Yeterliklerine iliskin Toplam Puanlannin Kiitiiphaneyi Diizenli
Kullanma Degiskenine Gére t-Testi Sonuglari.

Kiitiiphaneyi =
Diizenli Kullanma X Ss sd t P
Evet 179 21.48 3.37 431 1.02 .32%
Hayir 254 21.16 3.03

*p>.05

Tablo 8 incelendiginde, kitliphaneyi diizenli olarak kullanmakta olan sosyal bilgiler 6gretmen
adaylari ile kutiphaneyi diizenli olarak kullanmayan sosyal bilgiler 6gretmen adaylarinin akademik 6z-
yeterliklerine iliskin toplam puanlar arasinda istatistiksel olarak anlamh bir fark olmadigi gorilmustir
[tus31=1.02; p>.05]. Bu bulgu, kiitiphaneyi diizenli olarak kullanma degiskeninin sosyal bilgiler 6gretmen
adaylarinin akademik 6z-yeterlik dizeyleri lzerinde herhangi bir etkiye sahip olmadig seklinde
yorumlanabilir.

Kiitiiphaneyi en fazla kullanma nedenine iliskin bulgular.
Arastirmanin kutliphaneyi en fazla kullanma nedeni degiskenine iliskin bulgular Tablo 9’da verilmistir.

Tablo 9.
Ogretmen Adaylarinin Akademik Oz-Yeterliklerine lliskin Toplam Puanlarinin Kiitiiphaneyi En Fazla
Kullanma Nedenlerine Gére Farkliligi igin Tek Yénlii Varyans Analizi (ANOVA) Sonuglari.

Degisken N X Ss
KatGphaneyi Kullanmiyor 248 21.23 3.08
En Fazla Ders galisma 47 21.93 3.14
Kullanma Odev hazirlama 15 21.26 3.73
Nedeni Sinavlara hazirlanma 21 21.28 3.18
Arastirma yapma 34 22.32 2.98
Kitap-Dergi okuma 49 20.36 3.50
Akademik yayinlari takip etme 2 17.00 1.41
Diger 17 21.52 3.14
Toplam 433 21.29 3.18
Varyansin KT sd KO F p
Kaynagi
Gruplar 136.11 7 19.45 1.95 07*
Arasi
Gruplar igi 4242.06 425 9.99
Toplam 4378.17 432
*p>.05

Tablo 9 analiz edildiginde, sosyal bilgiler 6gretmen adaylarinin akademik 6z-yeterlik toplam puanlari
ile kitliphaneyi en fazla kullanma nedenleri arasinda anlamli bir farkhlik gérilmemistir [F;.425=1.95,
p>.05]. Bu bulgu, kutiiphaneyi en fazla kullanma nedeninin sosyal bilgiler 6gretmen adaylarinin
akademik 6z-yeterlik diizeylerinde herhangi bir etkiye sahip olmadigi seklinde yorumlanabilir.
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Arastirmaya iliskin Nitel Bulgular

Burada genel olarak 6gretmen adaylarinin sundugu veriler, kendilerini akademik olarak 6z-yeterli
kabul etme/etmeme nedenleri, ders calisma/proje/6dev hazirlama aliskanliklar, sinava hazirlanma
bigimleri ve akademik basarili olmak igin tiniversitelerden beklentileri gergevesinde incelenmistir.

Ogretmen adaylarinin alandaki akademik éz-yeterliklerine iliskin bulgular.

Arastirma kapsamindaki 6gretmen adaylarinin alanda kendilerini akademik olarak 6z-yeterli kabul
etme/etmemelerinin nedenleri Tablo 10’da gosterilmistir.

Tablo 10.
“Sosyal Bilgiler Egitimi Alaninda Kendinizi Akademik Anlamda Yeterli Hissediyor Musunuz?” Sorusuna
“Evet” Cevabini Verenlerin Nedenlerinin Dagilimi.

Alandaki akademik 6z-yeterlik f %
Evet Alinan egitimin yeterli olmasi (E5) 7 25.94
Calismaya istekli olma (E4) 4 14.81
Ozgiiven sahibi olma (E7) 4 14.81
Disiplinlerarasi bir alan olmasi (E6) 3 11.11
Derslerde basarili olmasi (E2) 2 7.41
Kendini gelistirmis olma (E8) 2 7.41
Alanini sevme (E9) 2 7.41
Alan uzmanlarindan ders alma (E1) 1 3.70
Arastirmayi sevme (E10) 1 3.70
Hazirbulunusluk diizeyinin yiksek olmasi (E3) 1 3.70
Toplam 27 100.00

Calisma grubunda bulunan 06gretmen adaylarindan “Sosyal bilgiler egitimi alaninda kendinizi
akademik anlamda yeterli hissediyor musunuz?” sorusuna “evet” cevabini verenlerin agiklamalari
incelendiginde (bkz. Tablo 10) en ylksek orana sahip neden “Alinan egitimin yeterli olmasi” yonindedir.
En dlstk orana sahip nedenler ise “Alan uzmanlarindan ders alma”, “Arastirmayi sevme” ve
“Hazirbulunusluk diizeyinin yiiksek olmasi” dir. Kendini akademik anlamda yeterli hissetmesini nedenini
alinan egitimin yeterli olmasiyla iliskilendiren bazi 6gretmen adaylarinin cevaplar su sekildedir: “Evet,
hissediyorum. Ciinkii okulda yeterli egitimi aldigimi disiiniiyorum.”, “Evet, gerekli egitimi aldigimi
diisiintiyorum.”, “Kendimi yeterli hissediyorum. Ciinkii gerekli dersleri ve bilgileri aldigimi, arastirma
yaptigimi hissediyorum.”

Tablo 11.
“Sosyal Bilgiler Egitimi Alaninda Kendinizi Akademik Anlamda Yeterli Hissediyor Musunuz?” Sorusuna
“Hayir” Cevabini Verenlerin Nedenlerinin Dagilimi.

Alandaki akademik 6z-yeterlik f %
Hayir Alinan egitimin yetersiz olmasi (H5) 13 30.22
Eksikliklerinin farkinda olma (H1) 7 16.28
Yeterince ¢alismama (H6) 6 13.95
Tecribe/Deneyim eksikligi (H7) 4 9.30
Bilgi eksikligi (H8) 4 9.30
Kendini gelistirmeme (H9) 3 6.98
istegi bélimde bulunmama (H2) 2 4.65
Kendine glivenmeme (H3) 1 2.33
Sinavdan sinava g¢alisma (H4) 1 2.33
Hazirbulunusluk dizeyinin disik olmasi (H10) 1 2.33
Yonlendirme eksikligi (H11) 1 2.33
Toplam 43 100.00
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Calisma grubunda bulunan O6gretmen adaylarindan “Sosyal bilgiler egitimi alaninda kendinizi
akademik anlamda yeterli hissediyor musunuz?” sorusuna “hayir” cevabini verenlerin agiklamalari (bkz.
Tablo 11) incelendiginde en ylksek orana sahip neden “Alinan egitimin yetersiz olmasi” yéniindedir. En
disik orana sahip nedenler ise “Kendine giivenmeme”, “Sinavdan sinava g¢alisma”, “Hazirbulunusluk
diizeyinin disik olmasi” ve “Yonlendirme eksikligi” dir. Kendini akademik anlamda yeterli hissetmesini
nedenini alinan egitimin yeterli olmasiyla iliskilendiren bazi 6gretmen adaylarinin cevaplari su sekildedir:
“Yeterli hissetmiyorum. Yeterli egitimin verilmedigini diisiiniiyorum.”, “Hayir. Ciinkii tam olarak gerekli
egitimi almadik ve ¢alismadik.”, “Tam olarak yeterli gérmiyorum. Ciinkii bu alanda yeterli donanim
verilmiyor. Egitim sisteminden kaynakli sanirim.” Sosyal bilgiler 6gretmen adaylarinin ait oldugu sinif
dizeyleri ile akademik 6z-yeterlikleri arasinda anlamh farkhlik bulunmamasina ragmen kendilerinden
toplanan nitel verilerde liniversiteye yeni baslayanlarin (1. Sinif) akademik olarak kendilerini daha yolun
basinda hissettiklerini belirtmislerdir.

Tablo 12.
“Ders Calisma/Proje/Odev Hazirlama Aliskanhklariniz Hakkinda Neler Séyleyebilirsiniz?” Sorularina
Verilen Cevaplarin Dagilimi.

Ders/Proje/ Odev hazirlama aliskanlklari f %
Son hafta hazirlanma (1) 24 29.27
Planh, programli galisma (7) 13 15.84
Zamani verimli kullanma (3) 12 14.63
Disiplinli olma (2) 5 6.10
Kendini yeterli hissetmeme (6) 4 4.88
Degisik kaynaklardan arastirma yapma (16) 4 4.88
Ders gegcme (4) 3 3.66
Sinavdan sinava ¢alisma (10) 3 3.66
Sorumluluk alma (11) 3 3.66
Planlarini uygulamaya gegirememe (5) 2 2.44
Odev hazirlamayi sevmeme (8) 2 2.44
Ders/Odev calismayi sevme (14) 2 2.44
Kendine gliven duyma (15) 2 2.44
Dizenli tekrar yapma (9) 1 1.22
Dizenli ders calismama (12) 1 1.22
Ozet ¢ikararak ¢alisma (13) 1 1.22
Toplam 82 100.00

Calisma grubunda bulunan &gretmen adaylarindan “Ders ¢alisma/Proje/Odev hazirlama
aliskanliklariniz hakkinda neler soyleyebilirsiniz” sorusuna verdigi cevaplar (bkz. Tablo 12) incelediginde
en ylksek orani “Son hafta hazirlanma” ifadesi almistir. En diisiik orana sahip olan ifadeler ise “Dizenli
tekrar yapma”, “Diizenli ders c¢alismama” ve “Ozet cikararak calisma” dir. Sosyal bilgiler 6gretmen
adaylarindan “Ders calisma/Proje/Odev hazirlama aliskanliklariniz hakkinda neler séyleyebilirsiniz?”
sorusuna en fazla “son hafta hazirlanma” cevabini verenlerin ifadeleri su sekildedir: “Genelde zamaninda
yapmam daha ¢ok bir hafta kala ¢alisir veya hazirlanirim.”, Proje ve &dev hazirlamayr genelde son
haftaya birakinnm. Ancak, yeterli 6nemi veririm.”, “Anlatacagim konuya bir hafta énceden hazirlik
yaparim. Gerekli materyalleri hazirlarim.”
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Tablo 13.
“Sosyal Bilgiler Egitimi Alaninda Herhangi Bir Dersin Sinavina Nasil Hazirlanirsiniz?” Sorularina Verilen
Cevaplarin Dagihmi.

Sinava hazirlanma f %
Gikardigi notlardan/6zetlerden galisma (3) 24 24.74
Sinav tirine/Derse gore degisme (2) 11 11.34
Degisik kaynaklardan yararlanma (4) (Ders kitabi vb.) 10 10.31
Ezber yaparak (5) 9 9.28
Okuyarak ¢alisma (7) 9 9.28
Son hafta hazirlanma (8) 8 8.25
Son giin galisma (11) 7 7.22
Yazarak tekrar etme (12) 6 6.19
Gunluk/ Dizenli galisma (10) 3 3.09
Soru yazarak g¢alisma (15) 3 3.09
Dersi derste dinleme (6) 2 2.06
Zamanl yayarak calisma (14) 2 2.06
Gunlik yasamla iliskilendirme (13) 1 1.03
Derse devam etme (9) 1 1.03
Konulari igsellestirme (1) 1 1.03
Toplam 97 100.00

Calisma grubunda bulunan 6gretmen adaylarindan “Sosyal bilgiler egitimi alaninda herhangi bir
dersin sinavina nasil hazirlanirsiniz” sorusuna verdigi cevaplar (bkz. Tablo 13) incelediginde en yiksek
orani “Cikardigi notlardan/ézetlerden calisma” ifadesi almistir. En disik orana sahip olan ifadeler ise
“Konulari igsellestirme”, “Derse devam etme” ve “Glinlik yasamla iliskilendirme” dir. “Sosyal bilgiler
egitimi alaninda herhangi bir dersin sinavina nasil hazirlanirsiniz?” sorusuna en fazla “Cikardig
notlardan/6zetlerden calisma” cevabini verenlerin ifadeleri su sekildedir: “Derslere diizenli olarak
gelirim. Derste notlarimi tutarim ve sinavilara notlarima ¢alisarak hazirlanirm.”, “Genelde bu alanda
kiiciik notlar ¢ikararak hazirlanirim.”, “Genel olarak not ¢ikarip o notlari kafamda yorumladim.”

Tablo 14.
“Kendinizi Akademik Olarak Basarili Hissetme Agisindan Universiteden Beklentileriniz Nelerdir?”
Sorularina Verilen Cevaplarin Dagilimi.

Universiteden beklenti f %
Egitim kalitesinin yUkseltilmesi (1) 20 25.97
Kiltiirel alanda gelistirme (2) 1 1.30
Rehberlik hizmetlerinin arttiriimasi (3) 3 3.89
Arastirmaciliga yonlendirme (4) 3 3.89
Kisisel gelisime yonelik faaliyetler (5) (Konferans, sempozyum vb.) 6 7.79
Uygulama egitim faaliyetlerine 6nem verilmesi (6) 8 10.39
Kutuphane hizmetlerinin iyilestirilmesi (7) 1 1.30
Alan egitimcilerine 6ncelik verilmesi (8) 3 3.89
Beklentim yok (9) 19 24.68
Proje ve arastirmalara verilen destegin arttirilmasi (10) 2 2.60
Gundelik yasamla iliskilendirme (11) 2 2.60
istihdam olanaklarinin olusturulmasi (12) 1 1.30
Adil 6grenme ortami (13) 2 2.60
Ogrenci degisimlerinden yararlanma (14) 2 2.60
LisansUsti egitim olanaklarinin arttirilmasi (15) 2 2.60
Sosyal olanaklari iyilestirme (Mediko, burs vb.) (16) 1 1.30
Cok yonlu bakis agisi kazandirma (17) 1 1.30
Toplam 77 100.00
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Calisma grubunda bulunan 6gretmen adaylarindan “Kendinizi akademik olarak basarili hissetme
acisindan Universiteden beklentileriniz nelerdir?” sorusuna verdigi cevaplar (bkz. Tablo 14) incelediginde
en ylksek orani “Egitim kalitesinin yukseltilmesi” ifadesi almistir. En diisik orana sahip olan ifadeler ise
“Kiiltirel alanda gelistirme”, “Kiitiiphane hizmetlerinin iyilestirilmesi”, “Istihdam olanaklarinin
olusturulmasi”, “Sosyal olanaklari iyilestirme (Mediko, burs vb.)” ve “Cok yénlii bakis agisi kazandirma”
dir.“Kendinizi akademik olarak basarili hissetme agisindan (niversiteden beklentileriniz nelerdir?”
sorusuna en fazla “Egitim kalitesinin ylkseltiimesi” cevabini verenlerin ifadeleri su sekildedir:
“Hocalarimin derse arag-geregle gelmesi ve dikkatimi hep yiiksek diizeyde tutmasi”, “Universitenin
6grencilerine daha akademik ve yiiksek seviyeli bir egitim vermesi gerektigini distiniiyorum.”, “Dersleri
slayttan ziyade daha ¢ok anlatarak ve bilimsel bilgilerle islemek isterim. Bizim béliimiimiizle alakali olan
dilleri derslerde 6grenmek isterim. Daha ¢ok arastirmaya yapmayi yéneltilirse akademik olarak arastirma
yetenegimin gelistirecegini diistiniiyorum.”

Arastirma sonucunda ortaya c¢ikan bulgularin sunumu tamamlanmistir. Bundan sonraki bolimde
arastirma bulgularindan hareketle alan yazinina yoénelik sonug ve dnerilere yer verilecektir.

Tartisma, Sonug ve Oneriler

Sosyal bilgiler 6gretmen adaylarinin farkh degiskenler agisindan (cinsiyet, sinif, giinliik ders ¢alisma
suresi ve kitiphaneyi dizenli kullanma durumu, sosyal bilgiler 6gretmenligini se¢me nedeni,
Universiteye basladiktan sonra ders kitabi disinda okunan kitap sayisi) akademik 6z-yeterliklerini
belirlemeyi ve konu hakkindaki gorislerini incelemeyi amaclayan bu arastirmada su sonuglar elde
edilmistir:

Arastirma kapsaminda genel olarak 6gretmen adaylarinin yiksek diizeyde akademik 6z-yeterlik
puanina sahip olduklari sonucuna ulasiimistir. Birden ¢ok 6gretim programinda (Matematik, Fizik, Kimya,
Biyoloji, Tuirk Dili ve Edebiyati, Felsefe Grubu Ogretmenligi ve Yabanci Diller) 6grenim géren égretmen
adaylarini iceren bir galismada ilgili 6rnekleme ait akademik 6z-yeterlik algi diizeylerinin ortalamanin
biraz Ustiinde oldugu tespit edilmistir. Bu durum 06gretmen adaylarinin akademik 6z-yeterlik algi
dizeylerinin ¢ok yuksek dizeyde olmamasi seklinde yorumlanmistir (Yesilyurt, 2013, p. 99). Bu
calismanin bulgularini destekleyecek diger bir calismada Tabancali ve Celik (2013) tarafindan
gerceklestirilmistir. S6z konusu arastirmada da 6gretmen adaylarinin akademik 6z-yeterlik ve 6gretmen
dz-yeterliklerinin yiiksek oldugu belirlenmistir. Demirtas, Cdmert ve Ozer (2011) calismasinda 6z-yeterlik
dlceginden alinan toplam puanlar agisindan bakildiginda, Tiirkce, Sosyal Bilgiler, Mizik ve Resim-is
ogretmenligi programlarinda 6grenim gérmekte olan 6gretmen adaylarinin kendilerini daha yeterli
algiladiklarini tespit etmislerdir (p. 105).

Cinsiyet degiskenine iliskin bulgular 1siginda, erkek sosyal bilgiler 6gretmen adaylarinin akademik 6z-
yeterlik diizeylerinin kadin sosyal bilgiler 6gretmen adaylarindan daha yiksek oldugu tespit edilmistir.
Erkek sosyal bilgiler 6gretmen adaylarinin akademik 0Oz-yeterlik diizeylerinin kadin sosyal bilgiler
6gretmen adaylarina gore daha olumlu olmasi aldiklari egitimi yeterli bulmalarindan, 6zgiiven sahibi
olmalarindan kaynaklaniyor olabilecegi diisiniilmektedir. Ayrica, arastirmacilar kadinlarin (dil sanatlari)
ve erkeklerin (matematik, fen ve teknoloji) bulunduklari akademik alana gore kendinden emin olma
egilimlerinin farklilastigini raporlamiglardir (Schunk & Pajares, 2001, p. 10). Bu bulgu, 6z-yeterlik inanglari
erkek 6gretmenler lehine sonuglanan arastirma bulgulari ile paralellik géstermektedir (Firat Durdukoca,
2010). Genel olarak erkeklerin kadinlardan daha yiksek dizeyde 6z-yeterlik inancina sahip oldugunu
bulan arastirmalarda mevcuttur (Bong, 1999; Busch, 1995; Demirtas, Comert & Ozer, 2011; Schunk &
Pajares, 2001). Huang (2013) tarafindan yapilan calismada akademik 6z-yeterlikteki cinsiyet farkliligini
konu eden arastirmalari 6zetlemistir. Genel olarak dusiinildiglinde arastirma sonuglari, erkeklerin
kadinlara gore biraz daha yiiksek akademik 6z-yeterlilige sahip olduklarini gdstermistir. Buna ek olarak,
cinsiyet degiskeninin akademik 6z-yeterlige iliskin varyasyonu agiklamada alanin énemli bir moderator
oldugunu belirtmistir (p. 12). Belirtilen arastirmalar cinsiyet degiskeni agisindan ¢alisma bulgularini
desteklemektedir. Ote yandan, Sahin-Taskin ve Hacidémeroglu (2010), Ulper ve Bagci (2012) ve Yesilyurt
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(2013)’un arastirmalarinda ise cinsiyet degiskeniyle 6gretmen adaylarinin 6z-yeterlik ve akademik 6z-
yeterlik algi diizeyleri arasinda anlamh bir farklilik tespit edilmemistir. Bu bulguyu da erkek ve kadin
O0gretmen adaylarinin birbirlerine benzer akademik 6z-yeterlik alg diizeylerine sahip olmasi seklinde
yorumlamistir (Yesilyurt, 2013, p. 97). Bir diger arastirmada 6gretmen adaylarinin cinsiyet degiskenine
gore ogretmenlik 6z-yeterlik ve akademik 6z-yeterlik diizeylerinin anlamli bir sekilde farklilasmadigi
tespit edilmistir (Tabancali & Celik, 2013, p. 1176).

Sinif degiskenine iliskin bulgular 1siginda, sosyal bilgiler 6gretmen adaylarinin akademik 6z-yeterlik
toplam puanlari ile sinif dizeyi arasinda istatistiksel olarak anlamli bir farkhhk saptanmamistir. Sinif
degiskeninin sosyal bilgiler 6gretmen adaylarinin akademik 6z-yeterlik dizeyleri lizerinde herhangi bir
etkiye sahip olmadigi tespit edilmistir. Literatiirde bu bulgunun aksine sinif degiskenine gére akademik
Oz-yeterlik inanglari arasinda anlamh bir farkhlk tespit eden ¢alismalarda bulunmaktadir (Baltaoglu,
Sucuoglu & Yurdabakan, 2015; Firat Durdukoca, 2010; Oguz, 2012). Bu durum farkh sosyo-kiltirel
ozelliklere sahip 6gretmen adaylarin ayni sinifta bir araya gelmesinden kaynaklaniyor olabilir. Sosyal
bilgiler 6gretmen adaylarinin sinif degiskeni acisindan akademik 6z-yeterlikleri arasinda nicel olarak
anlamh bir farkhlik saptanmasa da nitel verilerden elde edilen veri kesitlerinde s6z konusu degiskene
iliskin farklilik go&steren ipuglari belirlenmistir. Bu dogrultuda Chevalier vd. (2009) tarafindan
gerceklestirilen arastirmada da Ogrencilerin goreceli ve kesin terimlerde kendi performanslarini
kestiremedikleri belirtilmistir. Ayrica birinci sinif Universite 6grencilerinin kendi performanslarina
oldugundan daha fazla deger verdiklerini ifade etmislerdir. Bir diger arastirmada 6gretmen adaylarinin
akademik 6z-yeterlik dizeylerinin yasa goére farklilastigi saptanmistir. Bu farkliik 20 ve alti yasa sahip
o6gretmen adaylarinin akademik 6z-yeterliliklerinin 21 ve st yasa sahip 6gretmen adaylarindan daha
ylksek olmasi seklindedir (Tabancali & Celik, 2013, p. 1176-1177). Bu arastirmayi sinif degiskeni
acisindan destekleyen bir sonuca da Akkus (2013)’un galismasinda ulasiimistir.

Sosyal bilgiler 6gretmenligini segme nedeni degiskenine iliskin bulgular 1s18inda, sosyal bilgiler
O0gretmen adaylarinin akademik 6z-yeterlik toplam puanlarinin sosyal bilgiler 6gretmenligini segme
nedenlerine gore farklilasmadigi tespit edilmistir. Diger bir ifadeyle sosyal bilgiler 6gretmenligini segme
nedeninin sosyal bilgiler 6gretmen adaylarinin akademik 6z-yeterlik dizeylerinde herhangi bir etkiye
sahip olmadigi belirlenmistir. Oguz (2012) da sinif 6gretmeni adaylarinin akademik 6z-yeterlikleri
puanlarina gore programi isteyerek secip segmeme durumlari arasinda anlamli bir fark tespit etmemistir.
Oguz (2012) tarafindan gerceklestirilen calismanin bu bulgusu arastirma sonuglariyla paralellik
gostermektedir.

Gulnluk ders galisma siresi degiskenine iliskin bulgular 1si8inda, sosyal bilgiler 6gretmen adaylarinin
akademik 6z-yeterlik toplam puanlarinin glnliik ders galisma siirelerine gére degismegi belirlenmistir.
Bir baska deyisle, glinliik ders calisma siresinin sosyal bilgiler 6gretmen adaylarinin akademik 6z-yeterlik
diizeyleri lGizerinde herhangi bir etkiye sahip olmadigi tespit edilmistir.

Ders kitabi disinda okunan kitap sayisi degiskenine iliskin bulgular 1si8inda, sosyal bilgiler 6gretmen
adaylarinin akademik 6z-yeterlik toplam puanlarinin ders kitabi disinda okuduklari kitap sayisina gére
farkhlasmadigi sonucuna ulasilmistir. Ders kitabi disinda okunan kitap sayisinin sosyal bilgiler 6gretmen
adaylarinin akademik 6z-yeterlik diizeylerinde herhangi bir etkiye sahip olmadigi belirlenmistir.

Katuphaneyi dizenli kullanma degiskenine iliskin bulgular 1siginda, kutliphaneyi dizenli olarak
kullanip kullanmama durumunun sosyal bilgiler 6gretmen adaylarinin akademik 6z-yeterliklerine iligkin
toplam puanlarinda herhangi bir farkliliga neden olmadigi belirlenmistir. Diger bir ifadeyle kiitliphaneyi
dizenli olarak kullanma degiskeninin sosyal bilgiler 6gretmen adaylarinin akademik 6z-yeterlik dizeyleri
Uzerinde herhangi bir etkiye sahip olmadigi tespit edilmistir. Bu durumun olusmasinda 6gretmen
adaylarinda kitliphaneyi duzenli kullanma aliskanliginin  gelismemis olmasinin  etkili oldugu
distntlmektedir.

Kituphaneyi en fazla kullanma nedeni degiskenine iliskin bulgular 1s18inda, sosyal bilgiler 6gretmen
adaylarinin akademik 6z-yeterlik toplam puanlarinin kitiiphaneyi en fazla kullanma nedenlerine gére
istatistiksel olarak anlamh bir sekilde farkhlasmamistir. Baska bir deyisle, kiitliphaneyi en fazla kullanma
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nedeninin sosyal bilgiler 6gretmen adaylarinin akademik 6z-yeterlik dizeylerinde herhangi bir etkiye
sahip olmadigi belirlenmistir.

Arastirmaya iliskin nitel bulgular isiginda su sonuglara ulagiimistir:

Calisma grubunda bulunan 6gretmen adaylarindan kendisini akademik olarak yeterli hissederek
“evet” cevabini verenlerin en sik tekrarladigi neden “Alinan egitimin yeterli olmasi” seklindedir. Bunu
“Calismaya istekli olma” ve “Ozgiiven sahibi olma” izlemistir. Bu dogrultuda en az tekrarlanan
gorusler ise “Alan uzmanlarindan ders alma”, “Arastirmayi sevme” ve “Hazirbulunusluk dizeyinin
yuksek olmasi” dir.

Calisma grubunda bulunan 0Ogretmen adaylarindan kendisini akademik anlamda vyeterli
hissetmeyerek “hayir” cevabini verenlerin bunu gerekgelendirirken en sik basvurduklari gorisler
“Alinan egitimin yetersiz olmasi”, “Eksikliklerinin farkinda olma” ve “Yeterince galismama” olarak
siralanabilir. Bu konuda 6gretmen adaylarinin en disik oranda belirttigi nedenler ise “Kendine
giivenmeme”, “Sinavdan sinava ¢alisma”, “Hazirbulunusluk diizeyinin diisiik olmasi” ve “Yonlendirme
eksikligi” dir.

Calisma grubunda bulunan 6gretmen adaylarinin  “Ders c¢alisma/Proje/Odev  hazirlama
aliskanliklarini” sorguladigimizda en sik tekrarladiklari géris “son hafta hazirlanma” ifadesidir. Bunu
“planli, programl galisma” ve “zamani verimli kullanma” izlemistir. Bu ¢ergevede en az tekrarlanan
ifadeler ise “duzenli tekrar yapma”, “diizenli ders galismama” ve “6Gzet cikararak galisma” olarak
siralanabilir.

GCalisma grubunda bulunan 6gretmen adaylarinin 6grenim goérdikleri bolime ait ders/derslerin
sinavlarina hazirlanma aligkanhklarini inceledigimizde verilen cevaplarin en sik “Cikardig
notlardan/6zetlerden calisma” ifadesinde yogunlastigi belirlenmistir. Bu cevabi “sinav tiriine/derse
gore degisme” ve “degisik kaynaklardan yararlanma” kategorileri izlemistir. Bu dogrultuda 6gretmen
adaylarinin en az basvurduklar gorisler “Konulari i¢sellestirme”, “Derse devam etme” ve “Gunlik
yasamla iliskilendirme” seklinde siralanmistir.

Calisma grubunda bulunan 6gretmen adaylarinin kendilerini akademik olarak basarili hissetmeleri
noktasinda Universiteden beklentilerini inceledigimizde verilen cevaplarin en yiiksek oranda “Egitim
kalitesinin ylkseltilmesi” ifadesinde toplandigl belirlenmistir. Bu konuda 6gretmen adaylarinin en az
tekrarladiklari ifadeler ise “Kiltirel alanda gelistirme”, “Kitlphane hizmetlerinin iyilestirilmesi”,
“Istihdam olanaklarinin olusturulmasi”, “Sosyal olanaklari iyilestirme (Mediko, burs vb.)” ve “Cok
yonla bakis agist kazandirma” dir.

Genel olarak degerlendirildiginde sosyal bilgiler 6gretmen adaylarinin akademik 0Oz-yeterlik

diizeylerinin ylksek bulunmasina karsin bunu arka planini sorguladigimizda ise ¢alisma grubundakilerin
dizenli ¢alisma aliskanliklarinin olmadigi sonucuna ulasilabilir. Bunu kitiphaneyi diizenli kullanmama
davranisi izlemektedir. Ayrica sosyal bilgiler 6gretmen adaylarinin yaklasik Ggte biri 6gretmenlik
meslegini isteyerek se¢mistir. Bunun disindakiler sinav puani ve diger dis kaynakli nedenlerden dolayi
sosyal bilgiler egitimine yerlestigini belirtmistir. Bu dogrultuda arastirma kapsaminda toplanan nicel ve
nitel verilerin kimi zaman birbirini &z-yeterlik noktasinda destekledigi sdylenebilir. Ote yandan calisma
grubundakilerin akademik gelisiminde 6grenim gorduikleri okulun roliinl glindeme getirmektedir.

Arastirmadan elde edilen bulgular dogrultusunda su 6nerilerde bulunulabilir:

e Cinsiyet degiskenine gore anlamli farkhhk bulunmasinin temelinde yatan gerekgelerin ortaya
cikarilmasi i¢in gcalismalar yapilabilir.

e Sosyal bilgiler 6gretmen adaylarinin 6grenim gordikleri sinif diizeyinin artmasina karsin akademik
oz-yeterlik diizeylerinin artmamasinin nedenleri incelenebilir.
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e Nicel olarak 6gretmen adaylarinin genelde 06z-yeterligi yiliksek ¢ikmasina kargin gorismede
kendilerini yetersiz bulmalarinin nedenleri arastirilabilir.

e Alan yazinda sosyal bilgiler 6gretmen adaylarinin akademik 6z-yeterlik inanglarini belirlemeyi
amaglayan yeterli ¢calismaya rastlanmadigindan farklh 6rneklemler lizerinde ve yontemlerle benzer
calismalarin, yapilmasinin alan yazina katki saglayacagi disinilmektedir. Jonson-Reid vd. (2005)
tarafindan yapilan c¢alismada akademik 6z-yeterlik ve cesitli faktorlerin (Glg ve kontrol yapisi,
kisisel problemler katilimi engeller veya okulda magduriyet korkusu) kesitsel iliskileri arastirilmistir.
Bu tir iliskilerin 6gretmenler ve 6gretmen adaylari igin ortaya konulabilir.

e Sosyal bilgiler 6gretmen adaylarina akademik 6z-yeterlik duzeylerini arttiracak kisisel gelisim
seminerleri, panelleri diizenlenebilir.

e Sosyal bilgiler egitiminde akademik benlik kavrami ve 6z-yeterlik inanglari arasindaki iliskileri farkh
orneklemler agisindan inceleyen calismalar gercgeklestirilebilir.

e Sosyal bilgiler 6gretmen adaylarinin géreve basladiktan sonra akademik 6z-yeterliklerindeki
degisimlerin gbzlenmesi gerceklestirilebilir.

e Sosyal bilgiler egitimi lisans programinin akademik 6z-yeterlik inanci agisindan gézden gegcirilmesi
onerilmektedir.

Bilgilendirme

Bu calisma, Gazi Universitesi’nde 28-30 Nisan 2014 tarihinde diizenlenen “Uluslararasi Sosyal Bilgiler
Egitimi Sempozyumu Il (USBES 1l1)”"da sozIi bildiri olarak sunulmustur.
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