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Cyberbullying is a complicated and multifaceted phenomenon especially among
youngsters, thus understanding the determinants of cyberbullying is prominent to
explain what causes youngsters experience cyberbullying. Since little is known about
the link between personality traits and cyberbullying, the current study aimed to
explore the effects of vocational high school students’ personality traits on their
cyberbullying behaviors. In this regard, “Cyber victim/bully Scale”, and “Adjective
Based Personality Scale” were administered to 246 participant students. A structural
regression model was developed with predictor variables and tested to see the effects
of personality traits on cyberbullying. The goodness of fit indices indicated acceptable
fitness (Xz/df:2.63, RMSEA: .08, GFl: .55, AGFIl: .53, CFI: .61, IFl: .61). The results
illustrated that openness is the strongest significant predictor of both cyberbullying
(R*=-.83, p<.05) and being bullied (R’=-77, p<.05). Yet another significant but positive
predictor of cyberbully is extroversion (RZ:.54, p<.05). However, the weakest positive
significant predictor of cyberbully is agreeableness (R’=.14, p<.05). In addition to
openness, conscientiousness was also found to be another significant predictor of
being bullied (RZ:.64, p<.05). Surprisingly, neuroticism has no significant effect on
cyberbullying and being bullied.
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Siber zorbalik 6zellikle gencler ve g¢ocuklar arasinda kendini gosteren son derece
yaygin, karmasik ve gok yonli bir olgudur. Siber zorbaligin énlenebilmesi igin zorbaliga
neden olan hususlarin bilinmesi bliyik énem tasimaktadir. Kisilik ozellikleri ve siber
zorbalik davranigi arasindaki iligskinin yeterince incelenmedigi gergeginden hareketle bu
arastirmanin amaci 6grencilerinin kisilik ozelliklerinin siber zorbalik davranislarina
etkisini incelemektir. Arastirmada, “siber zorba/magdur o6lcegi” ve “sifatlara dayal
kisilik testi” 246 meslek lisesi 6grencisine uygulanmistir. Kisilik ozelliklerinin siber
zorbalik Gzerindeki etkilerini arastirmak tzere yapisal regresyon modeli gelistirilmistir.
Analiz sonucunda model uyumu kabul edilebilir diizeyde bulunmustur (x2/df:2.63,
RMSEA:.08, GFI: .55, AGFI: .53, CFl: .61, IFI: .61). Deneyime agikhigin siber zorbalik (R2=-
.83, p<. 05) ve magduriyetin (R>=-.77, p<.05) dogrudan ve anlaml diizeyde en giiclii
yordayicisi oldugu, disa doénikligin ise (R’=.54, p<.05) siber zorbaligin pozitif
yordayicisi oldugu sonucuna ulasilmistir. Uyumluluk/gecimlilik kisilik 6zelliginin (R’=.14,
p<.05) siber zorbalik tizerinde disiik ve pozitif diizeyde, sorumluluk (R’=.64, p<.05) ve
deneyime agiklik kisilik 6zelliklerinin (R’=-.77, p<.05) magduriyet iizerinde dogrudan ve
anlamli dlzeyde etkisi oldugu gorilmustir. Arastirmanin en anlamli sonucu, deneyime
aciklik kisilik 6zelliginin hem zorbalik hem de magduriyetin en glicli ve negatif diizeyde
yordayicisi olmasidir. Ayrica, beklenenin aksine, nevrotik kisilik 6zelliginin zorbalik ve
magduriyet Gzerinde anlamli bir etkiye sahip olmadigi sonucuna ulagiimistir.
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Introduction

In line with the rapidly and constantly changing technology, mobile phones and the Internet have
become indispensable tools for people of all ages throughout the world. Numerous reports, surveys and
research confirm this notion. Digital in 2016 Report, which contains digital, social and mobile data and
statistics for 232 countries around the world displays that global internet penetration is approaching
50.00% and 3.79 billion unique mobile users representing 51.00% global penetration. When these
statistics compared with 2015 report, the number of reported internet users is up by 10.00% growing by
332 million, mobile social media users leapt 17.00%, adding 283 million new users (Kemp, 2016). On the
other hand, Turkish Statistical Institute Household Information Technologies Usage Survey (2015)
reveals that computer and internet usage rates reached to 54.80% and 55.90% respectively in the 16-74
age group. These rates rise to 64.00% and 65.80% for males and 45.60% and 46.10% for females. The
survey mentioned indicates that 96.80% of the households have mobile phone or smart phone and
80.90% of them use the internet for social networking.

Despite numerous opportunities offered by information and communication technologies to ease
our lives, there are several negative effects especially on youngsters. These negative impacts include
social ostracism, cyberbullying and issues of safety and surveillance from a parental perspective
(Campbell, 2005). Another negative aspect is problematic, excessive Internet use, commonly referred as
Internet addiction, and considered as a behavioral disorder (Randler, Horzum, & Vollmer, 2014).

The growing use of information and communication technologies by youngsters is increasingly
creating such environments where students can exhibit unenviable behaviors in and out of schools. In
this context, cyberbullying has gained some prevalence especially amongst the youngsters recently.
Though bullying has long been acknowledged as a serious issue in and around schools, this new sort of
bullying has been targeting and threatening the youngsters by utilizing the special features and
capabilities of the cyberspace (Srivastava, Gamble, & Boey, 2013).

As a relatively new form of bullying, cyberbullying is perpetuated through the Internet, mobile
phones or other technologies persistently and repeatedly hurting other(s) deliberately (Belsey, 2012;
Hinduja & Patchin, 2012). Cyberbullies aim at attacking others’ reputations and friendship relations
through rumors, gossip and exclusion as it is in relational bullying (Jackson, Cassidy, & Brown, 2009). In
addition to unauthorized sharing of embarrassing photos, videos or private information of victims via
cellular phone or the Internet, sending threatening, insulting, derisive, sexual and harassment
messages/e-mails are also considered as common forms of cyberbullying.

Even though similarities between traditional bullying and cyberbullying (Hinduja & Patchin, 2008; Li,
2007), there are some determinants of cyberbullying that helps distinguish it from traditional bullying
(Cetin, Yaman, & Peker, 2011; Kowalski & Limber, 2007; Mason, 2008). Firstly, cyberbullying is more
pervasive and more insidious; it does not require the culprit or the victim to share the same physical
space. It can occur at any time and in any place; an audience can grow exponentially from a single
recipient to an uncertain number in seconds. While traditional bullying usually stops when the school
day ends (Chadwick, 2014), in cyberbullying, perpetrator(s) can be anonymous; and, perhaps most
damaging, the offending communication can be read and/or seen repeatedly (Srivastava et al. 2013).

Undoubtedly, cyberbullying occurs in virtual environments; however, its effects are not only limited
with cyberspace; they are real, and potentially have serious negative consequences (Willard, 2005).
Negative consequences of cyberbullying range from minor to lethal depending on the content,
frequency, intensity, anonymity, type of technology used and medium where cyberbullying occurs.
Cassisdy, Faucher and Jackson (2013) noted that many of the negative effects stemming from
cyberbullying overlap with the consequences of traditional bullying such as depression, poor self-
esteem, anxiety, suicidal ideation and some sort of psychosomatic problems.
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Impact and consequences of cyberbullying appears in different forms such as worry, sadness,
nightmares (Arseneault, Bowes, & Shakoor, 2010), increased distress (Juvonen & Gross, 2008),
headaches, abdominal pain, sleeping difficulties (Marees & Petermann, 2012), lack of self-confidence,
unwillingness to attend school, decrease of academic achievement and having family problems (Price &
Dalgleish, 2010). Likewise, Cassisdy et al. (2013) underlined the negative impacts of cyberbullying on the
learning environment and the health and well-being of the families. Hereof, students can be afraid to
come to school or go home, for fear of what awaits them on the internet.

Cyberbullying victims are also thought to be confronted with problems such as depression,
loneliness, low self-esteem, school phobia and social anxiety (Celik, Atak, & Erguzen, 2012). Moreover,
many researchers exemplified that cyberbullying can cause more serious mental health problems such
as self-harm, suicidal ideations and attempts (Horzum & Ayas, 2014; Klomek et al. 2009; Price &
Dalgleish, 2010).

The term personality is defined as a “distinctive characteristic that an individual creates with
impression that he/she encounters in the social environment” (TDK, 2016). However, there are several
definitions in the literature about personality traits. Roberts and Mroczek (2008) defined it as relatively
enduring patterns of thoughts, feelings, and behaviors that distinguish individuals from one another.
Likewise, Mayor (2007) defined personality “as a system of parts that is organized, developed and
expressed in a person’s actions”. On the other hand, some researchers emphasized personality trait as a
comprehensive term, which consists of several different dimensions (Aydin, Bavh, & Alci, 2013; Bacanli,
ilhan, & Aslan, 2009).

Therewithal, bullying occurs in a social context and determined by the individual characteristics of
the participants (Cook, Williams, Guerra, Kim, & Sadek, 2010). In this line, Lonigro et al. (2015) pointed
out vulnerability among bullies and victims who experience anger as a personality trait, which illustrates
the link between state anger, cyberbullying and cyber victimization. Research studies examining
personality are generally based on five-factor model or “big five” personality theory (Goldberg, 1990).
According to big five-personality theory, there are five dimensions of personality, which are
extraversion, agreeableness, conscientiousness, neuroticism, and openness (Bacanli et al. 2009; McCrae
& John, 1992).

As its nature, cyberbullying is challenging youngsters, families, teachers and psychological
consultants at schools all around the world. Together with cyberbullying, the literature indicates that
cyberbullying is relatively common in schools (Aricak, 2009; Ayas, 2011; Horzum & Ayas, 2014; Li, 2007;
Patchin & Hinduja, 2006; Raskauskas & Stoltz, 2007). However, literature review reveals that there is still
lack of studies regarding the personality traits’ effects on cyberbullying. Cassidy et al. (2013) emphasized
that especially young people are not more capable of handling challenging online situations any better
than they would in the ‘real world’. One of the main reasons is that several factors affect the existence
and solution of this crucial problem. Since many questions remained unanswered (Seeley, Tombari,
Bennett, & Dunkle, 2009), to develop effective prevention and intervention strategies, more research
with a wider perspective is irremissible. By exploring the effects of personality traits on cyberbullying,
thus far as a rarely studied subject, the current study aims to provide a deeper understanding to factors
that influence cyberbullying. Since its results are robust and promising, the current study sheds light into
school managers, teachers, consultants, families and students to develop effective strategies to cope
with cyberbullying, as well as providing insights for future studies.

Method
Research Design

The present study aimed to explore the effects of personality traits on vocational high school
students’ bullying behaviors. Thus, a cross-sectional correlational design was employed utilizing a
structural regression model (Creswell, 2012). The model was developed and tested to investigate the
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direct, indirect and total effects of personality types on cyberbullies and being bullied. The indigenous
variables were set as cyberbully and being bullied. The predictor variables included five personality
traits: neuroticism, extraversion, openness, agreeableness, conscientiousness.

Participants

Convenience sampling is a sampling technique that enables researchers to select participants who
are willing to participate and available in research context (Creswell, 2012). The rationale for employing
convenience-sampling method is to overcome bureaucratic, economic and time constraints. In this
context, the participants consisted of 290 students who were studying at Ostim Vocational and
Technical Anatolian High School in Ankara. A questionnaire was administered to 290 students who
voluntarily accepted to complete the questionnaires. Prior to the data analysis, 44 questionnaires were
excluded because of the missing data. Thus, 246 valid questionnaires were used for the analyses of the
data. The majority of the 246 student participants were males (89.00%). 13.00% of them were 9th
grades, 27.00% of them were 10th grade, 35.00% of them were 11th grades and finally 24.00% of them
were 12th grades.

Instruments

Framed by “Big Five Personality Theory”, an Adjective Based Personality Test (ABPT) (Bacanli et al.
2009), comprising of 40 items on a 5 point Likert type scale was administered to measure the students’
personality traits. In addition, Cyberbully & Victim Scale (CBVS) developed by Ayas and Horzum (2010)
was employed to examine students’ cyberbully and victim behaviors. Reliability analyses were
conducted for both scales. The Cronbach Alpha coefficients for subscales and scales overall are
presented in Table 1 below. A personal data form was also used to obtain demographics of the students.

Table 1.

Cronbach Alpha (a) Coefficient for Scales and Subscales.

ABPT n a Cyberbullying n o
Neuroticism 7 .63 Cyberbully 19 .96
Extraversion 9 .85 Being bullied 19 .95
Openness 8 .79

Agreeableness 9 .85

Conscientiousness 7 .84

ABPT Total 40 .92 Total 38 .96

Table 1 clearly indicates that both scales and subscales have high level of reliability standard (ABPT
a=.92; CBVS a =.96). In addition, a confirmatory factor analyses (CFA) have been conducted for the
scales in order to ensure scale construct validity and evaluate the fitness of the data. CFA results for
both scales are presented in Table 2.

Table 2.

Confirmatory Factor Analyses of Scales.

Scales X df p  ¥/df RMSEA CFI IFI
ABPT first-order covaried 6545.55 2914 .00 2.25 .07 .70 .70
CBVS first-order covaried 2464.71 664 .00 3.71 .10 .75 .75
* p< .01
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Assessing a range of goodness-of-fit indices presented in Table 2, the first-order CFA results for each
scale illustrated a good fitness of the data. Accordingly, ABPT first-order covaried: X°=6545.55; df=2914;
p<.00; X’/df=2.25; RMSEA=.07; GFI=.70; IFI=.70. CBVS primary results were as; X°=2464.71; df=664;
p<.00; Xz/df=3.71; RMSEA=.10; CFI=.75; IFI=.75. Since first-order, covaried CFA results show better
fitness indices a structural regression model was performed with latent variables via AMOS 21.0.

Data Analysis

Descriptive statistics were administered to analyze students’ demographics. Structural regression
model with latent variables was utilized in the current study to test the developed model at a .05
significance level. SPSS 21.0 (Statistical Packet for Social Sciences) and AMOS 21.0 (Analysis of Moment
Structures) software were utilized to analyze the data. Model assumptions such as variable relations and
the sample size were tested prior to test the hypothesized model.

Results
Relationship among the Variables

In order to understand the relationship between vocational high school students’ personality traits
and their perceived bullying behaviors, firstly Pearson correlation coefficient was calculated for each
variable. Then, a structural regression model was designed in order to explore these relations and
examine direct, indirect and total effects of personality traits on cyberbullying. Table 3 below shows
correlations between the observed variables.

Table 3.
Zero-order Correlations Among the Variables.

N 1 2 3 a4 5 6 7
1. Neuroticism 246 1 14 17 .00 .06 .09 .10
2. Extraversion 246 1 76" 57" 66 -23" -15"
3. Openness 246 1 66 64" -207 197
4. Agreeableness 246 1 597 -227 -16"
5. Conciseness 246 1 19" -13°
6. Cyberbully 246 1 66
7. Being bullied 246 1

*n <.05, **p <.01

As displayed in Table 3, the lowest negative relation was observed between being bullied and
conciseness (r=-.13, p<.01). Yet, the highest relation rate occurred with openness (r=-.19, p<.01).
Surprisingly, no significant relation was observed between being a victim of bullying and neuroticism. On
the other hand, the four personality traits showed relation with bullying of others are observed as
extraversion (r=-.23, p<.05) openness (r=-.20, p<.05), agreeableness (r=-.22, p<.01) and conciseness (r=-
.19, p<.05).

Structural Regression Model

In order to explore the effects of students’ personality traits on their cyberbullying cases, a structural
regression model was developed. First, the hypothesized model was tested in which covaried
personality variables predict the cyberbullying cases of the students. The fit indices of the hypothesized
model suggested an acceptable fit ()(Z /df=2.63), for the data set (See Figure 1 and Table 4). When the fit
indices of the hypothesized model in Table 4 were investigated, it can be seen that chi-square is 6672.78
and it is statistically significant (p<.01). Chi-square is one of the most important fit indices that show
how well the model fits the data set and when it is near zero but not significant it means that the model
shows a perfect fit (Hu & Bentler, 1999).
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Table 4.

Hypothesized and Modified Model.

Models X df x/df RMSEA  GFI AGFI  CFI IFI
Hypothesized model  6672.78 2907 2.29 .07 .60 .57 .69 .69
Modified model 7709.41 2922 2.63 .08 .55 .53 .61 .61

xz/df is also another fit parameter and when it is between 1 and 5, which means that the model fit
value is acceptable. The modified model has an acceptable value of xz/df (2.63). This means the model

fit is acceptable (See Figure 1 and Table 4).

Conscientiousness

Apgreeableness

Openness

Extroversion

MNeuraticism

Being bullied

Cyberbully

Figure 1. Standardized estimates of hypothesized model.

Even though the analysis illustrated that the model fit was acceptable, the non-significant paths
were systematically removed from the model as suggested by Meydan and Sesen (2011). In this context,
agreeableness = being bullied, extroversion - being bullied, neuroticism - being bullied, neuroticism
- cyberbully and conscientiousness - cyberbully excluded from the model respectively. Then the
modified model re-run and the fit indices generated slightly better results than the first model (See
Table 5 and Figure 2 for the modified model). The modified model illustrated an acceptable fit with the

data set.
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Conscientiousness

Being bullied

Agreeableness

Openness

Cyberbully

Extroversion

Figure 2. Standardized regression estimates of the modified model.

Unstandardized and standardized regression weights that show the significance and predictive
power of predictor variables in the modified model are presented below in Table 5 and Table 6.

Table 5.
Regression Weights, Standard Errors, Critical Ratio and p Values for Modified Model.
Estimate S.E. C.R. P

Cyberbully  <--- Openness -1.42 14 -10.01  ***
Cyberbully  <--- Extroversion .99 12 8.14  *kx*
Being bullied <--- Openness -.97 .10 -9.24  xEx
Being bullied <--- Conscientiousness .83 .09 8.51  ***
Cyberbully  <--- Agreeableness .20 .04 5.11  ***
Table 6.

Standardized Regression Weights for Modified Model.

Estimate

Cyberbully <--- Openness -.83

Cyberbully <--- Extroversion .54

Being bullied <--- Openness -77

Being bullied <--- Conscientiousness .64

Cyberbully <---  Agreeableness .14

The unstandardized and standardized regression weights given in Table 5 and 6 are illustrated in the
significant paths in Figure 2. In view of this, openness is the strongest significant predictor of both
cyberbully (R’=-.83, p<.05) and being bullied (R°=-.77, p<.05), whereas these relations were found to be
negative. In addition, the weakest positive significant predictor of cyberbully is agreeableness (R2=.14,
p<.05). Yet, conscientiousness is also another significant predictor of being bullied (R2=.64, p<.05).
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Effects of Personality Traits on Cyberbullying

In order to explore how students’ personality traits influence their perceived cyberbullying
behaviors, a structural regression model was developed. The direct, indirect and total effects of
personality traits on cyberbullying were estimated.

Table 7.
Standardized Direct, Indirect and Total Effects of Personality on Cyberbullying.

Conscientiousness Agreeableness Openness Extroversion Neuroticism

DE |IE TE DE IE TE DE IE TE DE IE TE DE |IE TE

Cyberbully .00 00 .00 .14 .00 .14 -8 .00 -8 .54 .00 .54 .00 .00 .00
Being bullied .64 .00 .64 .00 .00 .00 -77 .00 -77 .00 .00 .00 .00 .00 .00

* DE: Direct Effects, IE: Indirect Effects, TE: Total Effects.

Discussion, Conclusion & Implementation

The purpose of this study was to explore the effects of personality traits on vocational high school
students’ bullying behaviors. On the grounds that this relation is rarely under scrutiny, the current study
intended to provide a deeper understanding for research community, along with school managers,
teachers, consultants, families and students, in incorporating effective strategies to cope with
cyberbullying cases.

Prior to presenting the results and discussing the findings, it is imperative to note that a number of
limitations are inherent to the research design. Since cyberbullying is a complicated and multifaceted
phenomenon, its prevalence and solution might be explained by several factors. In view of this, it is
prominent to understand the determinants of cyberbullying to prevent cyberbullying among youngsters.
In this regard, the current study aimed to investigate the effects of vocational high school students’
personality traits on their cyberbullying cases. It should also be noted that investigating the effects of
personality traits on students’ bullying behaviors is only one of these factors that influence
cyberbullying. Thus, the findings of the present study can only be generalized along with these
limitations.

Firstly, as a negative personality trait, neuroticism is associated with anxiety, hostility, depression,
self-consciousness, impulsiveness and vulnerability (McCrae & Costa, 1996; McCrae & John, 1992). Since
loneliness has been associated with increased Internet use, neurotic people experience inner loneliness
more than other people do (Morahan-Martin & Schumacher, 2003). On the other hand, neurotic
individuals feel themselves alone (Batigun & Hasta, 2010), and may experience an overuse of cyber
environments. Henceforth, this may lead to an exposure to bullying, and being exposed to trigger
developing bullying behavior (Celik et al. 2012). By contrast, the current research findings illustrated
that there is no significant relationship between neuroticism and cyberbullying. In this respect, this
result differed from several other research results claiming that neuroticism is a relatively strong
predictor of cyberbullying (Celik et al. 2012; Gleason, Jensen-Campbell, & Richardson, 2004; Kim, LaRose
& Peng, 2009; Tani, Greenman, Schneider, & Fregoso, 2003). In their study, Celik et al. (2012) collected
data from university students aged between 18 and 25, and employed path analysis with observed
variables. However, in our study the data were collected from vocational high school students aged
between 14 and 18, and a structural regression model with latent variables was administered; thus, this
contradicting result may be explained by differences between data analysis techniques and age groups
of participants.

Secondly, the findings also indicated that agreeableness was relatively the weakest significant
predictor of cyberbully. This finding concurred with the findings of the previous study (Li, 2011). In this
respect, this may be an indicator of that agreeable students may occasionally perform cyberbullying
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behaviors since they shape their behaviors considering the conditions in which they need to behave. On
the other hand, no significant effect of agreeableness on being bullied was observed. Another major
finding is that extraversion had significant effect on cyberbully. However, this result contradicted with
some recent research findings. For example, Celik et al. (2012) found that extrovertedness have a
negative predictive role on bullying. This contradicting result may be an indicator of extraverted
students may also show bullying behaviors, even though they are regarded as easygoing, sociable and
tend to interact face-to-face. On the contrary, there were no significant effects of extraversion on being
bullied.

Next, concerning the effects of conscientiousness on cyberbully, there was no significant effect of
conscientiousness on cyberbully. As a positive personality trait, conscientiousness refers to a person’s
degree of efficiency, decisiveness, reliability, responsibility, dutifulness and self-discipline (McCrae &
John, 1992). In line with this, in the current study conscientiousness was observed as a significant
predictor of being bullied. In other words, students with high-level conscientiousness may be vulnerable
to cyberbullies and eventually they may become victims more frequently.

Finally, the most remarkable finding of the current study was the relationship between openness
and cyberbullying. Openness was found to be the strongest significant predictor for both cyberbully and
being bullied. More specifically, it had a negative total effect respectively on cyberbully and being
bullied. In this vein, what can be drawn from this finding is that those students who are open to
experience, change and personal development along with a creative, intellectual and imaginative
personality are less likely to become cyberbully and being bullied. This finding partly overlapped with
the findings of Celik et al. (2012).

Even though the research results provided some invaluable contribution to the literature and some
insights into future research, there is still a need for further studies. In this respect, future studies may
employ qualitative methods to incorporate deeper analyses as to examine the determinants of
cyberbullying. In addition, future research might also focus on investigating the links between
personality traits and cyberbullying with a broader perspective including more variables such as sex,
age, internet use, socio-economic status.
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Tiirkge Siiriim

Giris

Teknolojinin hizla gelismesi cep telefonu ve interneti her yas ve gelir grubundan insan igin ginlik
yasamin vazgecilmez bir pargasi haline getirmistir. Bu goériisi dogrulayan ¢ok sayida arastirma raporu ve
¢alisma bulunmaktadir. Diinya genelinde 232 llke icin sayisal, sosyal ve mobil veri ve istatistikleri
kapsayan 2016 Raporu, diinya lzerindeki internet kullanicilarinin sayisinin %50.00'ye yaklastigini, 3.79
milyar cep telefonu kullanicisinin kiiresel diizeyde cep telefonu kullananlarin %51.00’ine karsilik geldigini
gostermektedir. Bu veriler 2015 raporuyla karsilastirildiginda 332 milyon yeni kullaniciyla birlikte
internet kullanicisi sayisinin bir onceki yila oranla %10.00 arttigli, cep telefonu ve sosyal medya
kullanicilarina ise 283 milyon yeni kullanici eklenerek %17.00 oraninda artis gosterdigi anlasilmaktadir
(Kemp, 2016). Diger taraftan, Tirkiye Istatistik Kurumu Hanehalki Bilisim Teknolojileri Kullanim
Arastirmasi Anketi (2015) bilgisayar ve internet kullanim oranlarinin 16-74 yas grubundaki kullanicilar
icin sirasiyla %54.80 ve %55.90'a ulastigini ortaya koymaktadir. S6z konusu arastirma gergevesinde,
bilgisayar ve internet kullanim durumlarinin cinsiyete gore artisi incelendiginde, erkeklerde %64.00 ve
%65.80, kadinlarda ise %45.60 ve %46.10 oraninda artis oldugu anlasilmaktadir. Ayni g¢alisma, hane
halkinin %96.80'inin cep telefonu veya akilli telefon sahibi oldugunu, %80.90'unun sosyal paylasim
aglarina erisim amaciyla interneti etkin olarak kullandiklarini gostermektedir.

Gunlak hayati biylk 6lctide kolaylastiran bilisim teknolojileri, sagladigi avantajlar yaninda, 6zellikle
cocuk ve gengler agisindan bazi olumsuzluklari beraberinde getirmektedir. Bu olumsuzluklarin basinda
siber zorbalik, toplumdan soyutlanma ve c¢ocuklarin glvenlik, gozetim ve denetimi gibi hususlar
gelmektedir (Campbell, 2005). Teknoloji kullanimi séz konusu oldugunda 6n plana g¢ikan olumsuz
etkilerden biri de problemli, asiri internet kullanimi olarak bilinen ve bir tir davranis bozuklugu olarak
goriilen internet bagimlihgidir (Randler, Horzum, & Vollmer, 2014).

Cagdas gelismeler dogrultusunda 6zellikle cocuklar ve gencgler bilisim teknolojilerini kontrolli ya da
kontrolsiiz, bilingli ya da bilingsiz artan bir sekilde kullanmaya devam edecektir. Bununla birlikte bilisim
teknolojilerinin bilingsiz ve kontrolsiiz kullanimi bazi olumsuz davranislarin kolaylikla sergilendigi ya da
olumsuz davranislara muhatap kalinan yeni ortamlar yaratmaya devam etmektedir.

Geleneksel zorbalik halen énemli bir sorun olarak 6grencileri, egiticileri, okul yoneticilerini, rehber
O0gretmenleri ve aileleri ciddi anlamda mesgul etmekteyken, teknolojinin yaygin kullanimi ile birlikte yeni
bir zorbalik tird hizla yayginlasmaktadir. Srivastava, Gamble ve Boey (2013) tarafindan isaret edildigi gibi
bu yeni tiir zorbalik sanal ortamin bir takim 6zelliklerini ve yeteneklerini de kullanarak daha sinsi ve daha
ciddi bir tehdit unsuru olarak karsimiza ¢cikmaktadir. Siber zorbalik internet, bilgisayar, cep telefonu ve
diger iletisim teknolojilerini israrli ve tekrar edici bir sekilde baskasina ya da baskalarina zarar vermek
amaciyla kullanilmasi olarak tanimlanmaktadir. Bu tanimdan hareketle siber zorbaligin en 6nemli
ogelerinin basinda israr edicilik, tekrar ve zarar verme gelmektedir (Belsey, 2012; Hinduja & Patchin,
2012).

Siber zorbalar gergek hayatta karsilasilan zorbalikta oldugu gibi dedikodu, iftira ve dislama gibi
yontemlerle magdurun arkadaslik iliskilerini bozmayi ve sayginliklarini azaltmayr amaclamaktadir
(Jackson, Cassidy, & Brown, 2009). Kisilerin istek ve iradeleri disinda 6zel fotograf, video veya bilgilerini
cep telefonu ya da internet araciligiyla yetkisiz olarak paylasma, tehdit niteligi tasiyan, asagilayici, alay
edici, cinsel taciz ya da siddet iceren mesaj/e-posta gibi paylasimlarda bulunma, siklikla karsilasilan siber
zorbalik davranislari arasinda yer almaktadir.

Gergek hayatta karsilagilan ve geleneksel zorbalik olarak da ifade edilen zorbalik tiri ile siber
zorbalik arasindaki benzerliklere ragmen (Hinduja & Patchin, 2008; Li, 2007), siber zorbaligi geleneksel
zorbaliktan ayiran bazi belirleyici farkliliklar bulunmaktadir (Cetin, Yaman, & Peker, 2011; Kowalski &
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Limber, 2007; Mason, 2008). Oncelikle, siber zorbalik daha yaygin ve sinsidir; suglu veya magdurun ayni
fiziksel alani paylagmasina gerek yoktur. Siber zorbalik herhangi bir zamanda veya yerde meydana
gelebilmekte; saniyeler icinde hizla yayilarak ¢ok fazla sayida kisiye ulagsabilmektedir.

Geleneksel zorbalikta zorbalik davranisi genellikle okul sonrasi sona ermesine ragmen (Chadwick,
2014), siber zorbaliga konu rahatsiz edici mesajlar tekrar tekrar okunabilmekte ya da gorilebilmektedir
(Srivastava et al. 2013). Bu durum dogal olarak magdurun olayi unutmasini engellemekte, daha kalici ve
daha biyiik olumsuz etkilere neden olabilmektedir. Baska bir ifadeyle, gercek hayatta karsilasilan
zorbalik olaylari bir slire sonra magdurlarinin hafizasindan silinip gitmesine ragmen, sanal ortamlarda
karsilagilan zorbaligin olumsuz etkilerinden kurtulmak ¢ogu zaman kolay olmamaktadir.

Kuskusuz, siber zorbalik sanal ortamlarda meydana gelmektedir; ancak neden oldugu etkiler bu
ortamlarla sinirll kalmamakta ve daha ciddi olumsuz sonuglar dogurmaktadir (Willard, 2005). Siber
zorbaligin neden oldugu olumsuzluklar zorbaliga konu davranisin konusu, icerigi, yogunlugu, génderenin
bilinip bilinmemesi ve zorbalik davranisinin gerceklestigi ortama bagh olarak 6nemsiz bir etkiden élimcill
boyutlara kadar ulasan daha ciddi sonuglar dogurabilmektedir. Cassisdy, Faucher ve Jackson (2013),
siber zorbaliga bagh depresyon, diisik 6zbenlik saygisi, endise, intihar diisiincesi ve psikosomatik
sorunlarin gogunun, geleneksel zorbalik davranisi sonrasi ortaya ¢ikan sorunlarla benzerlik gosterdigine
isaret etmektedir.

Siber zorbaligin etki ve sonuglari; endise, liziintli, gece kabuslari (Arseneault, Bowes, & Shakoor,
2010), artan sikinti (Juvonen & Gross, 2008), bas agrisi, karin agrisi, uyku glclikleri (Marees &
Petermann, 2012), 6z given eksikligi, okula devam etmede isteksizlik, akademik basarinin azalmasi ve
bazi ailevi sorunlarin ortaya c¢ikmasi (Price & Dalgleish, 2010) gibi degisik bigimlerde kendini
gostermektedir. Benzer sekilde; Cassisdy vd. (2013), siber zorbaligin 6grenme ortami ve aile igindeki
huzur ve esenlik tizerindeki olumsuz etkilerine vurgu yapmaktadir. Ogrenciler sanal ortamda kendilerini
neyin beklediginden korkarak okula gelmekten veya eve gitmekten endise duyabilmektedirler. Bunun
yaninda, siber zorbalik magdurlarinin yalnizlik, depresyon, dislik benlik saygisi, okul fobisi ve sosyal
kaygi gibi sorunlarla karsi karsiya kaldiklari anlasilmaktadir (Celik, Atak, & Erguzen, 2012). Cok sayida
arastirmaci siber zorbalgin bireylerin kendine zarar verme, intihar diisiincesi ve girisimleri gibi daha ciddi
sorunlara neden olabilecegini ortaya koymustur (Horzum & Ayas, 2014; Klomek et al. 2009; Price &
Dalgleish, 2010).

Kisilik terimi, “Bireyin, toplumsal g¢evresi icinde karsilastigi ve edindigi izlenimlerle olusturdugu
davranis 6zelligi” olarak tanimlanmaktadir (TDK, 2016). Alanyazin incelendiginde kisilikle ilgili farkh
tanimlamalarin yapildigi goriilmektedir. Roberts ve Mroczek (2008) bunu, “kisileri birbirinden ayiran
nispeten kalici diisiince, duygu ve davranis kaliplari” olarak tanimlamistir. Mayor (2007) ise “bir kisinin
eylemlerine temel teskil eden sistemin organize, gelistiriimis ve aciklanmis parcalar” olarak
tanimlamistir. Bazi arastirmacilar ise kisiligin farkli boyutlardan olusan kapsamli bir yapisi olduguna
vurgu yapmistir (Aydin, Bavli, & Alci, 2013; Bacanli, ilhan, & Aslan, 2009).

Zorbalik sosyal ortamlarda gerceklesmekte ve katilimcilarin  bireysel oOzelliklerine gore
sekillenmektedir (Cook, Williams, Guerra, Kim, & Sadek, 2010). Bu kapsamda, Lonigro vd. (2015), 6fke
durumu, siber zorbalik ve siber magduriyet arasindaki baglanti ile 6fkeli kisilik 6zelligi, magduriyet ve
zorbalik arasindaki kirilganliga, hassasiyete vurgu yapmistir. Kisiligi inceleyen arastirmalarin gogunun bes
faktorlii model veya bes faktorli kisilik kuramini temel aldiklari gériilmektedir (Goldberg, 1990). Bes
faktorlt  kisilik kuramina gore Kkisiligin bes yonu vardir; bunlar duygusal denge/nevrotizm,
uyumluluk/gecimlilik, deneyime aciklik, sorumluluk/6z denetim ve disa donukliktir (Bacanl et al. 2009;
McCrae & John, 1992).

GUnUmuzde siber zorbalik, diinyanin dort bir yanindaki okullarda genclere, ailelere, 6gretmenlere ve
psikolojik danismanlara karsi meydan okur boyutlara erismistir. Bu alanda yapilan ¢ok sayida ¢alisma,
siber zorbaligin olumsuz sonuglarini farkli boyutlariyla ortaya koymustur (Aricak, 2009; Ayas, 2011;
Horzum & Ayas, 2014; Li, 2007; Patchin & Hinduja, 2006; Raskauskas & Stoltz, 2007). Siber zorbaligin bu
kadar yaygin olmasina ragmen, kisilik 6zelliklerinin siber zorbalik lzerine etkileri konusunda yapilan
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galismalarin sinirli sayida oldugu gérilmektedir. Cassidy vd. (2013), 6zellikle genglerin siber ortamlarda
karsilastiklari zorbalik durumlariyla "gercek diinyaya" kiyasla daha iyi basa ¢ikma yetenegine sahip
olmadiklarina vurgu yapmaktadir. Siber zorbalikla basa ¢ikmakta zorlanmaya iten temel nedenin
sorunun varhgini olusturan ¢ok sayida faktorlere bagl oldugu anlasiimaktadir.

Siber zorbalikla ilgili cevap bekleyen ¢ok sayida sorunun olmasi (Seeley, Tombari, Bennett, & Dunkle,
2009) siber zorbalikla etkili miicadele ve sonug odakli 6nleme stratejileri gelistirilebilmesi icin konunun
farkh boyutlariyla ele alindigi daha fazla arastirma yapilmasini kaginilmaz hale getirmistir. Bu ¢alisma ile
¢ok fazla galisiimamis bir konu olan kisilik 6zelliklerinin siber zorbalk Gzerindeki etkisinin arastiriimasi
amaglanmistir.  Arastirma bulgularinin  siber zorbalikla bas etmeye yonelik ¢6zim oOnerileri ve
stratejilerinin gelistiriimesinde 6grencilere, 6gretmenlere, okul yoneticilerine, danismanlara ve ailelere
yararli olmasi, gelecekte yapilacak benzeri ¢alismalar icin katki saglamasi beklenmektedir.

Yontem
Arastirma Modeli

Bu arastirmada kisilik ozelliklerinin meslek lisesi 6grencilerinin zorbalik davraniglarina etkisinin
incelenmesi amaglanmistir. Gelistirilen yapisal regresyon modeli ile kisilik tlrlerinin siber zorbalik ve
magduriyet lzerindeki dogrudan, dolayli ve toplam etkileri incelenmis ve test edilmistir. Arastirmada
gizil degiskenler siber zorbalik ve magduriyet olarak belirlenirken, yordayici degiskenleri ise bes faktorlu
kisilik kuramindaki duygusal denge/nevrotizm, uyumluluk/gecimlilik, deneyime aciklik, sorumluluk/6z
denetim ve disa doniklik olusturmustur.

Katilimcilar

Arastirmada birokratik engellerin kolaylikla asiimasi, ekonomik olmasi ve zaman yetersizligi gibi
nedenlerle seckisiz olmayan 6rnekleme yontemlerinden biri olan kolay ulasilabilir (uygun) érnekleme
yontemi segilmistir. Bu ¢ercevede arastirmanin galisma grubunu, Ostim Mesleki ve Teknik Anadolu
Lisesinde 6grenim goren ve arastirmaya katilmaya istekli 290 6grenci olusturmustur. Anket gonulltlik
esasina gore 290 6grenciye sinif ortaminda uygulanmustir. Verilerin analizi 6ncesi yapilan degerlendirme
sonrasi 44 anket eksik veri nedeniyle analize dahil edilmemistir.

Veri Toplama Araglari

Arastirmada, 6grencilerin siber zorbalik ve magduriyet durumlarini belirlemek amaciyla Bacanl vd.
(2009) tarafindan gelistirilen 40 maddelik besli Likert tipi “Sifatlara Dayal Kisilik Testi” ile Ayas ve
Horzum (2010) tarafindan gelistirilen “Siber Zorba/Kurban Olgegi” kullanilmistir. Her iki 6lgek icin
glvenirlik analizleri yapilmis ve sonuglar Tablo 1’de sunulmustur.

Tablo 1.

Olceklere iliskin Giivenirlik Analizi Sonuglari.
ABPT n a Siber zorbalik n a
Duygusal denge 7 .63  Siber zorba 19 .96
Disa doniklik 9 .85 Magdur 19 .95
Deneyime agiklik 8 .79
Uyumluluk/gecimlilik 9 .85
Sorumluluk/6z denetim 7 .84
ABPT Toplam 40 .92 Toplam 38 .96
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Olgegin siber zorba ve magdur alt boyutlarinin i¢ tutarlik kat sayisi a=.96, sifatlara dayali kisilik
testinin i¢ tutarlik katsayisi ise a=.92 olarak bulunmustur. Bu degerler 0&lgeklerin psikometrik
niteliklerinin ylksek diizeyde oldugunu gostermistir. Ayrica dlgeklerin yapi gegerligini ve veri uyumunu
test etmek amaciyla dogrulayici faktor analizi gerceklestirilmistir. Dogrulayici faktér analizi ve modelin
uyum iyiligi sonuglarina iliskin veriler Tablo 2’de sunulmustur.

Tgblo 2.

Olgeklerin Dogrulayici Faktér Analizi Sonuglari.

Olgekler X df p  ¥/df RMSEA CFI IFI
ABPT birinci dizey 6545.55 2914 .00 2.25 .07 .70 .70
CBVS birinci diizey 2464.71 664 .00 3.71 .10 .75 .75
* p<.01

Tablo 2’de gorilen dogrulayict faktér analizi sonuglarinin  kabul edilebilir dizeyde oldugu
gérilmektedir. Buna gore, ABPT birinci diizey analiz sonuclari; x’=6545.55; df=2914; p<.00; x*/df=2.25;
RMSEA=.07; GFI=.70; IFI=.70 olarak, CBVS birinci diizey analiz sonuglari ise; x2=2464.71; df=664; p<.00;
xz/df=3.71; RMSEA=.10; CFI=.75; IFI=.75 olarak bulunmustur.

Verilerin Analizi

Ogrencilerin demografik ézelliklerini analiz etmek icin betimsel istatistikler kullanilmistir. Arastirmada
anlamlilik testleri oa=.05 dizeyinde yapilmistir. Veriler sosyal bilimlerde temel istatistiksel analiz
programlarindan SPSS 21.0 ve AMOS 21.0 istatistik paketleri kullanilarak analiz edilmistir. Gelistirilen
modelde 6ncelikle degiskenler arasi iliskiler ve 6rneklem biyklGgl gibi varsayimlar test edilmistir.

Bulgular
Degiskenler Arasindaki iliski

Meslek lisesi 6grencilerinin kisilik 6zellikleri ile algilanan zorbalik davranislari arasindaki iliskiyi 6l¢mek
amaciyla her bir degisken icin 6ncelikle Pearson korelasyon katsayisi hesaplanmistir. Daha sonra, bu
iliskileri kesfetmek ve arastirma cercevesinde kullanilan bes faktorla kisilik 6zelliginin siber zorbalik
Gizerindeki dogrudan, dolayl ve toplam etkilerini incelemek amaciyla yapisal regresyon modeli
gelistirilmistir. Tablo 3’de yordayici degiskenler arasindaki korelasyon degerleri goriilmektedir.

Tablo 3.
Modeldeki Degiskenlere iliskin Korelasyon Katsayilari.
N 1 2 3 4 5 6 7
1. Duygusal denge 246 1 14 17 .00 .06 .09 .10
2. Disa déniikliik 246 1 .76 57 66  -23° -15
3. Deneyime aciklik 246 1 66 64 -200  -197
4. Uyumluluk/gecimlilik 246 1 597 227 .16
5. Sorumluluk/6z denetim 246 1 -197 -13°
6. Siber zorba 246 1 66
7. Magdur 246 1

*p< .05, ¥*p< .01
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Tablo 3’de gorilecegi lUzere en disiik negatif iliski magduriyet ile sorumluluk/6z denetim Kkisilik
Ozelligine sahip o6grenciler arasinda gozlenmistir (r=-.13, p<.01). En yiiksek negatif iliski ise yine
magduriyet ve deneyime aciklik kisilik 6zelligi arasinda oldugu géralmistir (r=-.19, p<.01). Arastirmada,
beklenenin aksine nevrotik kisilik 6zelliginin zorbalik ve magduriyet lzerinde anlamli bir etkiye sahip
olmadigl sonucuna ulasiimistir. Diger taraftan disa donuklik (r=-.23, p<.05) deneyime acikhk (r=-.20,
p<.05), uyumluluk (r=-.22, p<.01) ve sorumluluk (r=-.19, p<.05) kisilik 6zellikleri ile siber zorbalk davranisi
sergileme arasinda farkli diizeylerde iliski bulundugu anlasilmistir.

Yapisal Regresyon Modeli

Kisilik ©zelliklerinin siber zorbalikk durumlarina etkisini arastirmak amaciyla yapisal bir model
gelistirilmistir. Modelin veri ile uyum ya da uyumsuzlugu test sonucu ortaya ¢ikan uyum indekslerinin
degerlendirilmesine baghdir. Bu kapsamda gelistirilen modeldeki kisilik degiskenlerinin 6grencilerin siber
zorbalik durumlarina etkileri test edilmistir. Modelin uyum indeksleri kabul edilebilir diizeyde (x2/df =
2.63) bulunmustur (Bkz. Sekil 1 ve Tablo 4). Gelistirilen ilk modelin Tablo 4'deki uyum iyiligi indeksleri
incelendiginde ki-kare 6672.78 olarak bulunmus ve deger istatistiksel olarak anlamh (p<.01) gorilmustar.
Ki-kare, modelin veri setine ne kadar uydugunu gosteren en dnemli uyum indekslerinden biridir ve bu
deger sifira yaklastikga model uyumunun artmasi anlamina gelmektedir (Hu & Bentler, 1999).

Tablo 4.

Modellere iliskin Uyum lyili§i Sonuglari.

Models X df x'/df RMSEA GFl AGFl CFI IFI
Hipotize model 6672.78 2907 2.29 .07 .60 .57 .69 .69
Modifikasyon sonrasi model 7709.41 2922 2.63 .08 .55 .53 .61 .61

xz/df model uyumunu gosteren bir baska parametredir ve 1 ile 5 arasinda oldugunda, model uyum
degerinin kabul edilebilir diizeyde oldugu anlamina gelir. Modelin modifikasyon sonrasi xz/df (2.63)
degeri de kabul edilebilir diizeyde bulunmustur.

Sorumiuluky/
&z denetim

UyurnlulukS
gegimlilik
Magdur

Deneyime agiklik

Siber zorba
Diga doniklik

Duygusal denge

Sekil 1. Hipotize modele iliskin standartlastiriimis degerler.
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Analiz sonuglari hipotize modelin uyum degerlerinin kabul edilebilir diizeyde oldugunu gdstermesine
ragmen Meydan ve Sesen (2011) tarafindan 6nerildigi izere modeldeki anlamsiz yollar sistematik bir
sekilde modelden gikarilmistir. Bu gergevede sirasiyla uyumluluk - magdur, disa dénuklik - magdur,
duygusal denge - magdur, duygusal denge - zorba ve sorumluluk = zorba sirasiyla modelden
cikarilmistir. Daha sonra model tekrar degerlendirmeye tabi tutuldugunda Tablo 5 ve Sekil 2’'de
goraldigu gibi uyum degerlerinde daha iyi sonuglar elde edilmistir. Modifikasyon sonrasi model kabul
edilebilir uyum degerlerine sahip oldugu gorilmustiir.

Sorumluluk/dz
denetim

Uyumiuluk/
gecimlilik

Deneyime acikhik

Disa déndkiok

Sekil 2. Modifikasyon sonrasi standardize edilmis regresyon agirliklari.

Magdur

Siber rorba

Modifikasyon sonrasi modelde yer alan anlamli ve yordayici degiskenlerin standartlastiriimamis ve
standardize edilmis regresyon agirliklari Tablo 5 ve Tablo 6’da sunulmustur.

Tablo 5.
Modifikasyon Sonrasi Modelin Regresyon Adirliklari, Standart Hata, Kritik Oran ve p Dederleri.
Tahmin  S.H. K.O. P
Siber zorba <--- Deneyime aciklik -1.42 14 -10.01 ***
Siber zorba <--- Disa doniiklik .99 12 8.14 *¥¥**
Magdur <--- Deneyime aciklik -.97 .10 -9.24 x*x*
Magdur <---  Sorumluluk/6z denetim .83 .09 8.51 ***
Siber zorba <--- Uyumluluk/gecimlilik .20 .04 5.11 ***
Tablo 6.
Modifikasyon Sonrasi Standardize Edilmis Regresyon Agirliklari.
Tahmin
Siber zorba <--- Deneyime aciklik -.83
Siber zorba <--- Disa donuklik .54
Magdur <--- Deneyime aciklik -77
Magdur <--- Sorumluluk/6z denetim .64
Siber zorba <--- Uyumluluk/gecimlilik .14

225



Ali SEMERCI — Pegem Egitim ve Ogretim Dergisi, 7(2), 2017, 211-230

Modele iliskin standartlastirilmis regresyon agirliklari Tablo 5 ve Tablo 6’da, anlamli bulunan yollar
ise Sekil 2’de sunulmustur. Bu veriler deneyime agikligin hem siber zorbalik (R’=-.83, p<.05) hem de
magduriyetin (R’=-.77, p<.05) en giicli ve negatif yordayicisi oldugunu géstermektedir. Ayrica,
uyumluluk kisilik 6zelliginin ise siber zorbaligin en zayif pozitif yordayicisi oldugu sonucuna ulasiimistir
(R°=.14, p<.05). Bununla birlikte, sorumluluk/6z denetim kisilik 6zelliginin de magduriyetin diger bir
yordayicisi oldugu gorilmektedir (R2=.64, p<.05).

Kisilik Ozelliklerinin Siber Zorbaliga Etkileri

Ogrencilerin kisilik dzelliklerinin algilanan siber zorbalik davranislarini nasil etkiledigini arastirmak
amaciyla yapisal regresyon modeli gelistirilmistir. Kisilik 6zelliklerinin siber zorbalik Gzerindeki dogrudan,
dolayli ve toplam etkileri 6lglilmustir.

Tablo 7.
Kisiligin Siber Zorbalik Uzerindeki Standardize Edilmis Dogrudan, Dolayli ve Toplam Etkisi.

Sorumluluk Uyumluluk  Deneyime Agiklik Diga Doniikliik Duygusal Denge
DE I1E TE DE IE TE DE IE TE DE IE TE DE |IE TE

Siber Zorba .00 .00 .00 .14 .00 .14 -83 .00 -83 .54 .00 .54 .00 .00 .00
Magdur .64 00 64 .00 .00 .00 -77 .00 -77 .00 .00 .00 .00 .00 .00

* DE: Dogrudan Etkiler, IE: Dolayl Etkiler, TE: Toplam Etkiler.

Tartisma, Sonug ve Oneriler

Bu arastirmanin amaci, kisilik 6zelliklerinin meslek lisesi 6grencilerinin zorbalk davranislarina etkisini
arastirmaktir. Kisilik 6zelliklerinin siber zorbaliga etkisinin az c¢alisiimis bir konu olmasi nedeniyle
calismanin siber zorbalik durumlariyla bas etmeye yonelik ¢dziim 6nerilerinin gelistirilmesi sirecinde
okul yoneticileri, 6gretmenler, danismanlar, aileler ve 6grencilere yararli olmasi amaglanmaktadir.

Arastirma bulgularini tartismadan 6nce arastirma modelinden kaynaklanan bazi sinirhliklarin
oldugunun hatirlatiimasinda yarar bulunmaktadir. Siber zorbaligin karmasik ve ¢ok yonli bir olgu olmasi
nedeniyle sorunun ortaya c¢ikarilmasi ve ¢6zimi son derece zordur. Bu nedenle, dncelikle siber
zorbaligin nedenleri ve olayin boyutlarinin tim vyonleriyle ortaya konulmasi 6nemlidir. Mevcut
arastirmada, meslek lisesi 6grencilerinin kisilik 6zelliklerinin siber zorbalik davranislarina etkisinin
arastirilmasi amaclamistir. Ancak, kisilik 6zelliklerinin 6grencilerin zorbalik davranislarina etkisinin
arastirilmasi, siber zorbaliga etki eden faktorlerden sadece bir boyutunu olusturmaktadir. Kisilik
ozelliklerinin ayni yas grubundaki bireyler Gizerindeki etkisinin incelenmesi i¢in bile farkh boyutlariyla ele
alinmasi gerekmektedir. Bu nedenle, konu ile ilgili daha kapsamli ¢alismalara ihtiya¢ duyuldugunun goz
ontinde bulundurulmasi ve bulgularinin bu sinirhliklar cercevesinde degerlendirilmesi gerekmektedir.

Negatif bir kisilik 6zelligi olarak degerlendirilen nevrotiklik, kaygi, dismanlk, depresyon, benlik
bilinci, dirtusellik ve savunmasizlik ile iliskilidir (McCrae & Costa, 1996; McCrae & John, 1992). Yalnizlik
ile daha fazla internet kullanimi arasindaki iliski incelendiginde, nevrotik kisilik 6zelligine sahip bireylerin
ic dlnyalarinda yalnizligi diger bireylerden daha fazla hissettikleri ve daha fazla siire internet
kullandiklari anlasilmaktadir (Batigun & Hasta 2010; Morahan-Martin & Schumacher, 2003). Bu durum,
nevrotik kisilik 6zelligi sergileyen bireylerin siber ortamlarda zorbalik yapmaya ve zorbalik davranigina
maruz kalinmasina neden olabilmektedir (Celik et al. 2012). Bu gorisin aksine mevcut arastirma
bulgulari, nevrotik kisilik 6zelligi ile siber zorbalik arasinda anlamli bir iliski olmadigini géstermistir. Bu
acidan degerlendirildiginde mevcut arastirma sonucu, nevrotik kisilik 6zelliginin siber zorbaligin oldukga
gicli yordayicisi oldugu sonucuna ulasan diger arastirma sonuglarina gore farkhhk géstermektedir (Celik
et al. 2012; Gleason et al. 2004; Kim, LaRose & Peng, 2009; Tani et al. 2003). Calismalarinda, Celik vd.
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(2012), arastirma verilerini 18-25 yas araligindaki Universite 6grencilerinden toplamis ve gozlenen
degiskenlerle yol analizi uygulamistir. Bu arastirmada veriler, 14-18 yaslar arasindaki meslek lisesi
ogrencilerinden toplanmigtir. Bu nedenle, arastirma sonuglari arasindaki farklihgin kullanilan veri analiz
teknigi ile katimcilarin yas gruplari arasindaki farkliliktan kaynaklanmis olabilecegi degerlendirilebilir.

Arastirma sonuglari uyumluluk/gecimliligin siber zorbalik davranisi sergilemeyi oldukca duslk
dizeyde yordadigini ortaya koymustur. Bu bulgu, 6nceki bazi c¢alisma bulgulan ile benzerlik
gostermektedir (Li, 2011). Bu sonug, uyumluluk/gecimlilik davranis 6zelligine sahip 6grencilerin
davranislarini igcinde bulunduklari duruma gore sekillendirebilmeleri nedeniyle bazen zorbalik davranisi
sergileyebilecekleri  seklinde  yorumlanabilir.  Arastirmada,  uyumluluk/gecimlilik ile  siber
magduriyetarasinda ise anlamli bir iliski bulunmadigi sonucuna ulagilmistir.

Arastirmada, deneyime aciklik ve disa donuklik kisilik 6zelliklerinin siber zorbalik tizerinde dogrudan
ve anlamh diizeyde etkisi oldugu sonucuna ulasilmistir. Ancak bu sonug, konuya iliskin olarak yapilmis
bazi arastirma bulgulari ile farklilik géstermektedir. Ornegin, Celik vd. (2012) tarafindan gerceklestirilen
arastirma bulgular disa dondklGgin zorbalik izerinde negatif bir etkisi oldugunu gostermektedir. Bu
bulgu, disa donlik davranis 6zelligi sergileyen 6grenciler her ne kadar sosyal, kolay arkadaslik kurabilen,
ylizylize iletisime agik bireyler olsa da zorbalik davranisi gésterebildiklerinin bir gdstergesi olabilir. Ote
yandan, arastirma bulgulari disa déniikligin magduriyet lUzerinde dogrudan ve anlamh dizeyde bir
etkisi bulunmadigini gdstermistir.

Bir diger kisilik ozelligi olan sorumluluk/6zdenetimin siber zorbalik Gzerinde anlamli bir etkisinin
olmadigi gérulmuistir. Olumlu bir kisilik 6zelligi olan sorumluluk/6zdenetim kisinin etkinlik derecesi,
kararhligi, glvenilirligi, sorumlulugunu, gorev yetenegini ve 6z disiplinini ifade eder (McCrae & John,
1992). Mevcut galismada sorumluluk siber zorbaliga maruz kalmanin 6nemli bir yordayicisi olarak
gozlemlenmistir. Baska bir ifade ile yiksek sorumluluk ve 6z denetim kisilik 6zelligi sergileyen bireyler
siber zorbalara kargi daha savunmasiz kalabilmekte ve daha fazla siber zorbalik magduru olabilmektedir.

Son olarak, arastirmanin en anlamh sonucunun deneyime aciklik ve siber zorbalk arasindaki iligki
arasinda oldugu gorialmektedir. Arastirma bulgulari deneyime acikligin hem zorballk hem de
magduriyetin negatif diizeyde en giicli yordayicisi oldugunu gostermistir. Dahasi deneyime agikhgin hem
zorbalik hem de magduriyet Gizerinde en ylksek negatif toplam etkiye sahip oldugu gorilmistir. Bu
bulgudan yola ¢ikarak deneyime, degisime, kisisel gelisime acik, entelektiliel ve yaratici kisilik 6zelliklerine
sahip 6grencilerin siber zorba ve zorbalik magduru olma ihtimallerinin daha disik oldugu soylenebilir.

Arastirma sonuglarinin alanyazina katki saglamasi ve daha sonra yapilacak benzeri ¢alismalar icin fikir
vermesi beklenmekle birlikte kisilik 6zeliklerinin siber zorbaliga etkisinin farkli boyutlariyla ele alindig
genis kapsamli ¢calismalara ihtiya¢ duyuldugu dislinilmektedir. Bu baglamda, siber zorbaliga neden olan
hususlarin belirlenebilmesi ve siber zorbaligin 6nlenmesine yonelik etkili stratejilerin gelistirilebilmesi
icin daha detayli analizler yapilmasina imkan saglayan nitel arastirma yontemlerinin kullanildig
calismalara ihtiya¢ duyulmaktadir. Benzer sekilde kisilik ozellikleri ile siber zorbalik ve magduriyet
arasindaki iliskinin daha detayli arastirilmasina yonelik olarak cinsiyet, yas, internet kullanimi, internet
erisimi, sinif dizeyi, sosyo-ekonomik durum gibi farkli degiskenlerin etkilerinin incelendigi arastirmalar
yapilmasi 6nerilmektedir.
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