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Introduction

Bias is the victimization of individuals who are subjected to mistreatment by others because of
his/her religion, gender, race, political opinion, disability, or different ethnic origin. Individuals exposed
to bias cannot participate in society on equal terms with others. The Anti-Bias Education Program
(ABEP), which was born as a reaction to social injustice in educational institutions, began in the 1950s
and was formalized in 1989 by Derman-Sparks and ABC Task Force (Duman, 2013). ABEP’s purpose is to
educate individuals, attaching utmost importance to multi-cultural and individual differences to enable
people to coexist peacefully (Derman-Sparks & Olsen, 2010).

ABEP criticizes the inequality of race, culture, and gender; it accepts without any prejudice the
characters and individual differences of children and families all over the world through a global
approach. Rosenzweign (1998) defends the Anti-Bias Education Programs based on critical education
and social cognitive theories. The critical education theory raises objections to the social inequalities in
informal education, whereas social cognitive theory analyses how children structure their own and
others’ identities by associating them with their social and moral information (Uner, 2011).

It is emphasized that for children to have a critical point of view, they must coexist and interact in an
environment where they attach importance to different individuals or groups (Davis, 1995; Garcia, 1997;
Hoare, 1991; Mills, McGrath, Sobkoviak & Stupec, 1995). In such environments, children develop their
self-identities and empathy skills and, at the same time, they meet children with different
characteristics. As children get to know the individuals in an educational environment better, they start
to communicate with them more easily and feel safer (Plant & Devine, 1998). These developments are
in parallel with the main objectives of the Anti-Bias Education Program indicated by Derman-Sparks and
Olsen (2010). The program aims at promoting social, emotional, and cognitive development of children;
provision of opportunities to better understand cultural and social diversity; acquisition of resistance to
bias as an individual or in a group; and provision of applications ensuring real life situations as regards
with understanding injustice and resistance to injustice (Derman-Sparks & Olsen, 2010).

Researchers emphasize that ABEP must be implemented during infancy and early childhood (Levy,
1997). Children learn about differences and develop empathy skills in the first three years of their lives
(Brewer, 2006). Children in early childhood are quite sensitive to the social classes emphasizing
differences of race and gender (Katz, 2003; Ramsey, 1991). The more distant children are to the anti-
bias concepts, the more difficult it is for them to associate with these concepts and their derivatives. For
this reason, ABEP includes practical applications for the infants with the individuals and groups in their
environments with different cultures. Through these applications, children are shown that there are
many different ways of lives, perspectives, and confrontation of problems (Thorman, 2002).

Among the basic components of ABEP is an instructor preparing activities appropriate for cognitive
levels of children, opposing biased behaviors and having a fair classroom management approach.
Instructors, first of all, address and eliminate their own prejudices and biases, and then offer a setting
where children can clearly explore similarities and differences between people with different races,
cultures, and physical and mental skills (Carter & Rice, 1997; McGregor, 1993; Ramsey & Derman-
Sparks, 1992). According to National Association for the Education of Young Children (NAEYC), an early
childhood instructor must create environments that improve children’s self-identities and integrate the
applications appropriate for their development in the program taking into account their sex, race,
culture, family experiences, religion, and capabilities (NAEYC, 2009). In this context, the mission
assumed by early childhood instructors is in parallel with the mission of ABEP’s instructors.

There were no findings to suggest the existence of ABEP applications or any other relevant
applications in Turkey (Gliven, 2005). When the researches in the national and international literature
on AKEP were examined, it was found that no national researches on the subject were found and few
international researches were conducted (Katz, 2003; Killoran et al., 2004; Lin, 2008; Simangan, 2012).
This research seems very important in terms of attracting attention to this issue as it is the first research
on anti discrimination education programs in our country.
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This research, which is thought to contribute to the national and international literature, is aimed to
explore faculty members' who are from the Education Faculty Pre-school Education Departments,
preschool teacher candidates' and preschool teachers' metaphors for AKEP concept. .

e What are the metaphors of ABEP concept created by faculty members?
e What are the metaphors of ABEP concept created by preschool teachers?
¢ What are the metaphors of ABEP concept created by fourth-grade students?

* Do these metaphors differ in terms of other variables (service time, age, gender, and field of
expertise)?

Method
Research Design

This research employed phenomenological pattern that focuses on the phenomenon of which
people are aware but do not have an in-depth and detailed understanding. The phenomenological
method is appropriate for research looking into a phenomenon that is not entirely unfamiliar but cannot
be fully understood. This method generally aims to present and interpret individual differences in
relation to a phenomenon (Yildirim & Simsek, 2008). Within the context of this research, the
perceptions of faculty members, preschool teachers, and undergraduate students on ABEP were
identified and interpreted.

Study Group

This research’s working group was chosen through a purposive sampling method. The working group
comprised 129 participants: 22 faculty members working in 17 different universities in Adana, Kirikkale,
Balikesir, Mugla, istanbul, Mus, Ankara, Bolu, and Kiitahya provinces, 71 students studying at the fourth-
grade preschool teaching departments of these universities, and 36 teachers working in different
preschool institutions.

Table 1.
Demographic Information about Faculty Members.
Gender Profession
Child First reading Education
Early development and writing program and
Female Male Childhood and care instruction teaching
n 14 8 12 6 3 1
Total 22 22

Data Collection Tools

This research used a questionnaire consisting of two parts for the data collection. The first part of
the questionnaire included questions on demographic information of the working group, whereas the
second part contained statements such as “The Anti-Bias Education Program is...because...” to be
completed in writing by the participants in an effort to determine the metaphors the participants
possessed in relation to ABEP. An example of a metaphor about the purpose of working in the form and
the definition of the metaphor and a different topic are provided so that the content can be understood
correctly by the participants. Working group members are from different cities and countries, so the
questionnaire was sent and recollected from the working group via email.
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Table 2.
Demographic Information about Teachers.

n n
Gender Service time
Female 36 1-5years 8
Male 0 6-10years 18
Age 21- + 10
20-30 age 18 Type of school
31-40 age 14 Preschool 12
41-50 age 4 Kindergarden 12
Education Status Private 8
Two-year degree 7 Institution kindergarten 4
Undergraduate 25 Total 36
Master 3
Table 3.
Demographic Information about Teacher Candidates.
Gender Age ABEP Education Training Status

Female Male 20-24 25-29 Yes No
n 45 26 43 28 0 71
Total 71 71 71

Data Analysis

Data were obtained through questionnaires completed by the working group. The first part of the
form was analyzed to summarize the demographic information of the participants. (See tables in the
findings sections of this research.) The metaphors written by the participants in the second part was
read and digitalized; a content analysis was conducted afterwards. The categories based on the data
were created for the obtained metaphors that were used to demonstrate the perceptions on the
concept of ABEP. The frequency digits pertaining to these categories created through the metaphors
were calculated. Whether the category types identifying the concept of ABEP varied in terms of a
characteristics of participants was calculated and the findings were interpreted.

In order to ensure the internal reliability of the study, the data obtained from the participants were
compared with the content analyses conducted by four of the researchers to see whether similar
comments were made similarly and whether similar results were achieved. In the reliability study of the
study, the percentage of incompatibility calculated by the formula of Reliability = Opinion Union /
(Opinion Union + Opinion Separation) and developed by Miles and Huberman (1994) was used. As a
result of the cross-coding performed by the surveys, the percentage of agreement was calculated as .87.
Miles and Huberman (1994) argue that scores above 70.00 % is the indication for reliability.

When analyzing the data of the study, the following steps were completed:
e The collected data were checked to see if they were left complete and the incorrect or incomplete
data were withdrawn (2 teachers and 3 teacher candidates)

e The data collected from the participants were separated as teaching members, teacher and teacher
candidates, and a number was assigned (01, OA1 and OU1 etc.).

e The written data were transferred to the computer environment and the connections between the
used metaphor and the content were examined in terms of meaning.

e Categories were analyzed for metaphorical similarities in terms of meaning.

e Generated categories were tabulated and metaphors placed in categories were grouped. At this
stage, both the expert opinion and the credibility of the encoder were examined.
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Findings

Descriptive analyses of the data obtained through the metaphor form demonstrated the perceptions
of the faculty members, teachers, and on ABEP. Table 4 shows the perceptions of the participating
faculty members on ABEP.

Table 4.
Faculty Members’ Metaphors and Created Categories for ABEP.
Department Gender
Child Educational
Categories and development  Preschool Early Reading program and
Metaphors and education  Education  and Writing Instruction Female Male
£ § star 1 1
>
£ © door 1 1
T 35
3-3 umbrella 1 1
w
lamp 1 1
Total 1 3 4
‘5 & bridge 1 1 2
> < :
2 % rainbow 1 1 1 1
-
S water 1 1
g wealth 1 1 1 1
Total 2 3 1 1 3 4
6 & bridge 1 1 2
o 5 diversity 1 1 2
L =
go colorful 1 1
e Total 1 3 1 3 2
c 2 life 1
<
g:_cﬂ obligation 1 1
T necessity 1 1
Total 2 1 2 1
€ 2 holistic 1 1
w C
E,,g program
& S suide 1 1
torch 1 1
Total 2 1 2 1

When Table 4 is examined, it is seen that the experts related to child development and education
from academic members are more concentrated under the categories of "equality of rights and program
content". The metaphor of preschoolers' "respect for equality and differences in education" while the
metaphors of specialist teaching staff in the field of first reading and writing education appear to be in
the categories of "equality of rights, respect for differences and human rights". The metaphors created
by the specialist in education programs and teaching are in the human rights category.

The metaphors in the "Equality in Education" category used by the lecturers are "stars, doors,
umbrellas". Some of the reasons for the metaphors used by the instructors are as follows:

Using the metaphor of the stars, OU8 and OU1 respectively:

"Education should be visible to all children wherever they are, like a star. At the same time, all
children should be included. All children, like the brightness of the stars, must illuminate under the
same roof ".
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"An anti-bias education program should provide equal opportunities for all children and aim to
provide opportunities for all children to benefit from education and to support their participation in
education".

Using the door metaphor, OU21:

"Education should be anti-bias and should open doors for all children. However, equal education
opportunities can be provided for children with an open education for all children ".

Participant faculty members used the metaphor of "holistic program, torch and guide" in the
program content category. Some of the explanations of these metaphors used by the lecturers are:

Using the holistic program metaphor, OU12:

"The anti-bias education program can only be a practice that covers all children with a holistic
approach. Religion must be a structure accessible to all children without language or race
discrimination ".

Using the metaphor of the sun, OU19:

"From the sun, all living things benefit equally as well as their needs. This program is also a cover and
everybody takes advantage of individual features and differences. The program should be organized
accordingly "

The metaphors included in the "equality of rights" category used by the lecturers are "Bridge,
rainbow, water and wealth". Some of the reasons for the metaphors used by the instructors are as
follows:

Using rainbow metaphor, OU2:

"All children and all nations must have equal rights. | believe that implementing anti-bias training
programs can ensure that everyone has the same rights. This consciousness has to be earned and be
fair for all young ages ".

Using the wealth metaphor, OU13:

"If equality of rights is seen as wealth, and efforts are made all together, it will be possible for future
generations to be more successful in all areas of life. At this point there are important tasks for
teachers and families ".

The metaphors in the category "Respect diversity" used by the lecturers are "Bridge, diversity and
color". Some of the reasons for the metaphors used by the instructors are as follows:

Using bridge metaphor, OU4:

"An anti-bias education program serves as a bridge between individuals with different languages,
religions, traits and needs, and ensures that all individuals respect each other and see differences as
richness."

Using color metaphor, OU6:

"The difference must be perceived as color and it should not be forgotten that there are many colors
of the world. These programs need to prevent discrimination and to respect the individual
characteristics of each other. "

The metaphors included in the "Human rights" category used by the lecturers are "Life, necessity and
need". Some of the reasons for the metaphors used by the instructors are as follows:

Using the metaphor of life, OU17:

"Just as all individuals have the right to live, the abolition of discrimination is a fundamental right in
life".
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Using the metaphor of necessity, OU20:

"Under the human rights treaty, all individuals have rights and it is imperative that discrimination be
prevented in order to have access to these rights".

In Table 5, the metaphors for the ABEP from the teacher candidates are presented.

Table 5.
Teacher Candidates’ Metaphors and Created Categories for ABEP.
Categories and Age Gender
Metaphors 20-24 age 25-29 age Female Male
[=3
o  peace 4 3 6 1
©  wealth 2 1 3
§ kite 1 1
< value 3 2 4 1
2z Fruit cake 1 1 1 1
E table 2 1 2 1
S clock 1 1
sun 1 1
water 2 1 3
opportunity 2 1 1
need 3 1 2
Total 20 11 22 9
.g toleration 2 2 2 2
@ genderless toy 1 1 1
> .
a helium balloon 3 2
a
. pomegranate 1 1
‘E Ice cream 3 2 1 4
[S) .
@  mosaic 2 2
[oX
o flag 1 1
o
forest 2 1 1
bridge 3 1 2 2
Total 12 11 13 10
£ it 1 1
©  Dpizza 1 1 2
2  wetcake 1 1
é rainbow 1 1
S Total 4 2 4 4
=
E wheel 1 1
= pizza 2 1 2 1
8 puzzle 1 1 1 1
E  peaceful 1 1
go application
a dream 1 1 1 1
education has to 1 1 1 1
be taken
Total 7 4 7 4

When Table 5 is examined, it is seen that the metaphor used by the age group of 20-24 is mostly in
the category of "Equality in Education" and the majority of these participants are women.
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It is understood that participants aged 25-29 produce predominantly metaphors in the category of
"equality in education and program content". When we look at the categorization of the metaphors
used in terms of gender, it is seen that female participants use metaphors in the categories of "respect
for equality and differences in education".

The metaphors included in the category "Equality in Education" used are "Peace, wealth, kite, value,
fruit cake, table, clock, water, opportunity, sun and need. Some of the reasons the teacher candidates
have expressed about the metaphors they use are as follows:

Teacher candidates using the metaphor for peace are OA3, OA62 respectively:

"“In order for children to live in peace, they must benefit from education equally and access to
education".

"Because an anti-bias program takes every individual, regardless of religion, language, race, gender,
social class, and provides everyone with peaceful education in equal opportunities.”

Use the fruitcake metaphor Teacher candidate, OA27:

"The anti-bias training program is a colorful variety like fruit cake and is a program that all children
can enjoy."

Teacher candidate using value metaphor, OA42:

"Education should make all children feel valuable and include all children in the educational
environment, despite all their differences and impossibilities".

The teacher candidate using the wealth metaphor, OA15, OA19:
"If teachers see different children and families as wealth, then no children are left out in education".

"Sex discrimination is seen all over the world. The fact that girls are important and valuable also
enriches education ".

Metaphors included in "Program content" category used are "Wheel, pizza, puzzle, peaceful
application, imagination, training to be taken". Some of the reasons the teacher candidates about the
metaphors they used are as follows:

Teacher candidate using wheel metaphor, OA28:

"In education, children should be provided with the activities they want, such as the wheel system, in
the direction of their own preferences."

Candidate teacher using the education metaphor information, OA36:

"Because the program to be implemented must be appropriate for all religion, culture and sex
children, and encourage the participation of all. With such programs, children will not be concerned
about themselves and their families, but will learn to be proud of themselves and their families, as
well as learn to respect different cultures. Children who grow up in this way will be more peaceful in
their future work life and social life, and will build healthier relationships. "

Teacher candidate using the metaphor of peaceful application, OA33:

"In order to create a more peaceful, happy and livable social life while living a common life with
others, one has to educate his own soul and increase his acceptance. The program should include
activities that support it ".

Teacher candidate using pizza metaphor, OA31:

"In the educational process, it is imperative that the program include and monitor individual
differences of people in a way that is not a positive or negative variable".
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Metaphor included in the category "Multiculturalism" used are "kite, pizza, wet cake and rainbow ".
Some of the explanations of the teacher candidates regarding the metaphors they use are as follows:

Teacher candidate using kite metaphor, OA63:

"It is important for education that all cultures, like a colorful kite, coexist, when people are evaluated
as a whole, not by separating the different qualities found in people, but between people."

Teacher candidate using rainbow metaphor, OA51:

"All the colors of the rainbow are alive and make it look more beautiful. The diversity and cultural
richness of people also make education more beautiful".

The metaphors included in the "respect for differences" category used are "tolerance, pomegranate,
ice cream and mosaic". Some of the explanations are as follows:

Using the mosaic metaphor, OA48:

"It is important to find the right balance in education and to ensure the continuity of personal rights
and legal rules. There must be regular and diverse applications such as mosaics for this. "

Table 6 lists the categories created for teachers' ABEP metaphors. As seen in Table 6, when the
answers given by the teachers are analyzed based on the duration of vocational service, It is seen that
most of the teachers who have 1-5 years and 6-10 years of service use metaphors in the category of
"equality in education". Teachers who have more than 20 years of professional service experience use
the metaphor of "respect for differences". There are no significant differences in the distribution of
categorizations according to age and education status of the institution employed.

Metaphors in the category of "Equality in education" used are "easy access, genderless, world,
freedom, kite, lamp, visa-free, umbrella, pizza, ocean, mosaic, paving stones, open door, window, sky,
spot”. Some of the explanations that teachers express about the metaphors are as follows:

Teacher using ocean metaphor, 011:

"Because people like diversity in the ocean. We must be sensitive and understanding to differences.
Everyone should be equal and benefit from education equally ".

The metaphors in the "Respect for differences" category used by teachers are "ghost, pool, respect
(3), diversity, wealth". Some of the explanations about the metaphors are as follows:

Teacher using the metaphor of respect, 031:

"Anti-bias programs primarily teach that individuals respect each other and love each other with all
their differences. Societies where more respectful individuals are educated will be more peaceful ".

Teacher using mosaic metaphor, 08:

"Different parts of the mosaic are different in humans, and they are unique. It is important to see the
differences and to use the right to education and life for a respectful, happy life. This can only be
achieved with equal educational opportunities”

Discussion, Conclusion and Implications

Research carried out in relation to the anti-bias educational program generally focus on concepts
with respect to differences, self-identity, protecting oneself and others against bias, empathic
interaction, economy, politics, gender, disability, and ethnic and cultural diversity (Bisson & Derman-
Sparks, 1992; Swadener & Miller, 1993). The metaphors preferred by the faculty members, teachers,
and teacher candidates participating in the working group of this research are in parallel with the
relevant literature; however, these metaphors are mainly centered on concepts such as equality in
education, equality of rights, and equality of opportunities.
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Table 6.
Teachers” Metaphors and Created Categories for ABEP.
Period of
Gender Service Types of Institution State of education Age
°
3 £
g _ £ & T g 3 o o
o = 8 & & £ 5 & . » &+
g o < = ] 5 ] = o o o
Categories and g =2 ) s 2 B s £ 3 3 2 o @ 9 &
Metaphors @ § wooo o g £ £ 2 3 < ‘E" I o o o
w — © o a ¥ a = = oo a N o <
5 easy access 3 2 1 2 1 1 2 2 1
® genderless 1 1 1 1
3 lamp 1 1 1 1 1
‘e world 2 101 1 11 1 1 1
> freedom 1 1 1 1 1
s kite 1 1 1 1 1
e umberalla 1 1 1 1 1
visa-free 1 1 1 1 1
pizza 2 1 1 1 1 1 1 1 1
ocean 1 1 1 1 1
mosaic 1 1 1 1 1
paving stones 1 1 1 1 1
open door 1 1 1 1
window 1 1 1 1 1
sky 1 1 1 1 1
night 1 1 1 1 1
justice 2 2 1 1 2 2
Total 22 4 8 10 7 5 6 4 4 18 1 10 9 3
S £ ghost 1 1 1 1 1
‘g § pool 1 1 1 1 1
2 A respect 1 1 1 1 1
& diversity 1 1 1 1 1
wealth 2 2 1 1 1 1 1 1
Total 6 1 5 3 3 4 1 1
§ compound 1 1 1 1 1
‘g puzzle 1 1 1 1 1
o mix vegetable 1 1 1 1 1
§  pot
g’ symphony 1 1 1 1 1
o pizza 3 1 2 2 1 1 2 1 2
mosaic 1 1 1 1 1
Total 8 3 5 2 4 2 3 4 1 4 4

Vandenbroeck (2007) emphasizes that political and economic elements are determinant in ensuring
that children benefit equally from education. The metaphors used by the participants in the working
group have not provided any findings in relation to the economic and political dimension of bias. As
such, the faculty members, teachers, and teacher candidates might have no perception that the
economic and political dimensions may lead to bias or they do not think these dimensions are of priority
in bias.Education, which is among the most significant elements in the development of countries and
enhancing social welfare, must be provided equally without any bias across the country or among
regions (Sarier, 2010). Equality in education necessitates that both women and men are provided with
equal opportunities for education; people, whether with disabilities or not, are provided with the
education appropriate for their needs without any bias based on religion, language, race, social, and
economic status. Equality in education is among the objectives of the anti-bias educational program.
The fact that educators apply content by integrating them into the program and that the governmental
policies and societies are shaped accordingly will ensure that the program objectives are attained
(Derman-Sparks & Edwards, 1999). The most important task in this regard also falls on the shoulders of

362



Yekta KOSAN et al.— Pegem Egitim ve Ogretim Dergisi, 8(2), 2018, 353-376

the educational system. Through education, people must learn to accept and tolerate different cultures
and educational systems must be shaped in a way that values and respects differences (Aydin, 2013).
‘Equality of opportunities’ and ‘respect for diversity’ metaphors widely used by the working group in this
research and their explanations on these metaphors are in parallel with the objectives of the anti-bias
education program.

Surprisingly, participants in the working group have not put forward metaphors about common
issues in Turkey such as sexist attitude, status of disabled people, or ethnic and cultural diversity despite
the fact that it is a multicultural nation. Sadioglu, Bilgin, Batu and Oksal (2013) found that teachers
providing mainstreaming applications need expert support and their level of knowledge is not adequate.
GOk and Erba (2011) found that preschool teachers believe that the visually- and mentally-impaired
children must not be included in mainstreaming education, and children in other disabled groups must
be included in the process as much as they could.

The multiculturalism-related research of Ginay, Aydin and Kog-Damgaci (2014) focused on the
metaphoric perceptions of academicians working in education faculties. They found that academicians
have positive views relating to multicultural education. Meanwhile, Damgaci (2013) pointed out that
certain academicians have negative perceptions about multicultural education as they think this type of
education must be provided by specialists and, if not, this could undermine the integrity of the nation.

Derman-Sparks and Edwards (2010) express that children can observe differences between people
through observations and perceive verbal and nonverbal messages (racism, sexism, etc.) regarding these
differences. The differences perceived by children could affect their respective roles and self-esteem.
For example, a four-year-old boy opposing his girlfriend that ‘girls cannot drive buses’ or a boy’s warning
his girlfriend who is trying to climb up a tree that ‘girls cannot climb up trees’ can be cited as blatant
examples of gender bias prevailing in society. Bailey (1992) specified in his research that teachers treat
girls and boys differently. They expect girls to be orderly, calm, and quiet, whereas they expect boys to
be independent, active, and talkative. Although many examples of gender bias exist in present-day
society (e.g. the failure of parents to send their daughters to educational institutions uninterruptedly,
the roles that society deems appropriate for girls and boys, and women-men bias made for certain
professions), no findings relating to the concept of gender were revealed in the metaphors used by
faculty members, teachers, and teacher candidates.

The integration of the anti-bias educational programs in the United States into the undergraduate
education enables diversity of perceptions of teachers and, at the same time, different opinions start to
be put forward (Hyun et al., 2001). In European countries, especially until the 19th century, the view of
one language and one society was promoted; differences were estranged; and a homogeneous
structure was targeted. With industrialization, immigration to especially Belgium, France, and West
Germany the adoption of multiculturalism was required over time. However, southern European
countries such as Italy and Spain used their own workforce and tried to maintain their homogeneous
structures. Within this context, it was only in the beginning of the 1990s when anti-bias educational
programs started to be applied and regarded as necessity by researchers, educators, and politicians in
Europe (Vandenbroeck, 2014).

The right for education, equality of opportunities, and equality of rights stipulated in the basic
principles of Turkish National Education and Children’s Rights Declaration affect the perceptions of
educators; they direct the metaphors used by them. This research and the findings of previous research
indicate that integration of ABEP into the national policies is required and that national educational
program must be revisited accordingly.
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Tiirkge Siiriim

Girig

Ayrimcilik, bireyin dini, cinsiyeti, irki, siyasi gorist, engellilik durumu ya da farkl bir etnik kokene
sahip olmasindan dolayi baskalarindan koti muamele gorerek haksizliga ugramasidir. Ayrimciliga maruz
kalan birey, digerleriyle esit sartlarda topluma katilamamaktadir. Bireylerin toplumsallasmasinda
oldukga 6nemli etkiye sahip olan egitim kurumlarinda meydana gelen sosyal adaletsizlige bir tepki olarak
gelistirilen Ayrimcilik Karsiti Egitim Programi [AKEP] 1950’lerde uygulanmaya baglanmis ve 1989’da
Derman-Sparks ve ABC Task Force tarafindan yazili hale getirilmistir (Duman, 2013). AKEP’in amaci
toplumu olusturan bireylerin bir arada baris icerisinde varhgini siirdirmesi ve huzur icinde yasamasi igin
cok kalturla ve bireysel farkliliklara deger veren bireyler yetistirmektir (Derman-Sparks & Olsen, 2010).
AKEP; irk, kaltlr ve cinsiyet esitsizligini elestirmekle beraber, kiiresel bir yaklasimla dinyadaki tim
cocuklarin ve ailelerinin bireysel farkhliklarini ve karakter 6zelliklerini 6nyargisiz bir sekilde kabul eder.
Rosenzweign (1998) Ayrimcilik Karsiti Egitim Programinda elestirel egitim ve sosyal bilis teorisini temel
almaktadir. Elestirel egitim teorisi informal egitimde meydana gelen sosyal esitsizlikleri elestirirken,
sosyal bilis teorisi ¢ocuklarin kendi ve diger insanlarin kimliklerini sosyal ve ahlaki bilgileriyle
iliskilendirerek nasil yapilandirdiklarini inceler (Uner, 2011). Cocuklarin elestirel disiincelere sahip
olmasi igin farkl bireylerle ya da gruplarla farkhliklara deger veren bir egitim ortaminda bir araya gelerek
etkilesim halinde olmasi gerektigi vurgulanmaktadir (Davis, 1995; Garcia, 1997; Hoare, 1991; Mills,
McGrath, Sobkoviak & Stupec, 1995). Bu tir ortamlarda cocuklar bir yandan 6z kimliklerini ve empati
becerilerini gelistirirken diger yandan farkl kisilik 6zelliklerine sahip bireylerle bir araya gelerek onlari
tanima firsati elde etmektedir. Cocuklar bulunduklari ortamlardaki bireyleri tanidik¢a onlarla rahat
iletisim kurmakta ve kendilerini glivenli bir ortamda hissetmektedir (Plant & Devine, 1998). Cocuklarda
meydana gelecek bu gelisimler Derman-Sparks ve Olsen (2010) tarafindan belirlenenAyrimcilik Karsiti
Egitim Programi'nin temel hedefleriyle paralellik gostermektedir. Program, tim ¢ocuklarin sosyal,
duygusal ve bilissel gelisiminin desteklenmesini, kiiltiirel ve sosyal cesitliligi anlamasina yonelik imkéanlar
sunulmasini, ayrimcilik karsisinda bireysel ya da grupla hareket ederek karsi koyma becerisinin
edinilmesini ve son olarak ¢ocuklara haksizligin ne oldugu ve haksizlik karsisinda olusabilecek durumlar
hakkinda bilgileri gercek yasamla bagdastirmalarina imkan veren uygulamalari hedeflemektedir
(Derman-Sparks & Olsen, 2010).

Arastirmacilar, AKEP’ in bebeklik ve yeni yiriimeye baslayan ¢ocukluk déneminde uygulanmasi
gerektigini vurgulamaktadir (Levy, 1997). Cocuklar farkhlklari tanimayi yasamin ilk t¢ yilinda 6grenirler
ve bu siire icinde empati becerilerini de gelistirirler (Brewer, 2006). Ozellikle erken ¢ocukluk dénemdeki
cocuklar, irk ve cinsiyet farkhliklarinin vurgulandigi sosyal siniflamalara olduk¢a duyarlidir (Katz, 2003;
Ramsey, 1991). Bu dénemde ayrimcilik karsiti kavramlar ¢cocugun yasamindan ne kadar uzakta olursa,
cocugun bu kavramlarla ve tirevleriyle bag kurmasi da o kadar zor olacaktir. Bu nedenle, erken ¢ocukluk
donemindeki ¢ocuklar igin AKEP, ¢ocugun yakin c¢evresinde bulunan farkl kiltirlere sahip kisi ya da
gruplarla yapabilecegi pratik uygulamalari icermektedir. Bu uygulamalar ¢ocuklara yasamanin, diinyaya
bakmanin ve problemlerle basa ¢ikmanin birgok yolu oldugunu 6gretir (Thorman, 2002).

AKEP’ in temel bilesenlerinden biri de ¢ocuklarin bilissel seviyelerine uygun etkinlikler dizenleyen, 6n
vargisal davranislara karsi ¢ikan ve adil bir sinif yonetimi anlayisina sahip egitimcilerdir. Egitimciler ilk
olarak kendi dényargi ve yanliliklarini ele almali, onlari yok etmeli sonrasinda ¢ocuklara farkli irk, kiltdr,
fiziksel ve zihinsel becerilere sahip insanlar arasindaki benzerlik ve farkhliklari agikca kesfedilebilecegi
ortamlar sunmalidir (Carter ve Rice, 1997; McGregor, 1993; Ramsey & Derman-Sparks, 1992;). NAEYC'e
gore erken gocukluk egitimcisi cocugun cinsiyetini, irkini, kiiltiriinG, ailesel yasanmughklarini, dinini ve
yeteneklerini géz ardi etmeden, onlarin 6z kimliklerini gelistirici ortamlar olusturmali ve gelisimlerine
uygun uygulamalara programda vyer vermelidir (NAEYC, 2009). Bu baglamda erken c¢ocukluk
doénemindeki egitimci misyonu ile AKEP’ in egitimci misyonu birbirleriyle 6rtiismektedir.
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Cok uluslu ve kiltarli tlkelerde AKEP erken ¢ocukluk déneminde uygulanmakta ve 21. yy egitim
programi olarak adlandirilmaktadir (Gliven, 2005). Toplumu olusturan unsurlarin bir arada baris ve huzur
icinde yasamasi, erken ¢ocukluk déneminden itibaren farkhliklara saygl ve hosgorili olma bilincinin
olusturulmasiyla yakindan iliskilidir.

AKEP’e yonelik ulusal ve uluslararasi literatlirde yapilan arastirmalar incelendiginde konuya iliskin
ulusal arastirmalara rastlanmamis olup uluslararasi arastirmalarin ise olduk¢a az sayida oldugu
saptanmistir (Katz,2003; Killoran et al., 2004; Lin, 2008; Simangan, 2012). Bu nedenle yapilan
arastirmanin llkemizde ayrimcilik karsiti egitim programlarina iliskin ilk arastirma olmasi bu konuya
dikkat cekmesi agisindan da oldukga 6nemlidir.

Ulusal ve uluslararasi literatiire katki saglayacagi distiniilen bu arastirma, Universitelerin egitim
fakiltelerinin okul 6ncesi 6gretmenligi anabilim dallarinda gorev yapan 6gretim uyelerinin; bu anabilim
dallarinda okuyan 4. sinif 6grencilerinin ve alanda calisan okul éncesi 6gretmenlerinin AKEP kavramina
yonelik metaforlarinin neler oldugunu ortaya ¢ikarmak amaci ile yapilmistir.

Arastirmada, katimcilarin konuya iliskin metaforlarini tespit edilmesi amaciyla asagidaki sorulara
cevap aranmistir.

o Ogretim lyelerinin AKEP kavramina iliskin olusturduklari metaforlar nelerdir?
e Okul 6ncesi 6gretmen adaylarinin AKEP kavramina iliskin olusturduklari metaforlar nelerdir?
e Okul 6ncesi 6gretmenlerinin AKEP kavramina iligkin olusturduklari metaforlar nelerdir?

* Bu metaforlar diger degiskenler (¢alistigi kurum tiirt, 6grenim durumu, mesleki hizmet sirelerine,
yasa, cinsiyete, uzmanlik alanlarina gore ) agisindan farklilasmakta midir?

Yontem
Arastirma Modeli

Bu calismada nitel arastirma yéntemlerinden olgu bilim (fenomenoloji/) deseni kullaniimistir. Olgu
bilim deseni, farkinda oldugumuz ancak derinlemesine ve ayrintili bir anlayisa sahip olmadigimiz olgulara
odaklanmaktadir. Bize timdiyle yabanci olmayan, ayni zamanda da tam anlamini kavrayamadigimiz
olgulari arastirmayi amaglayan ¢alismalar igin olgu bilim uygun bir arastirma zemini olusturur. Olgu bilim
¢alismalarinda genellikle bir olguya iliskin bireysel algilarin ortaya ¢ikarilmasi ve yorumlanmasi amaglanir
(Yildirnm & Simsek, 2008). Bu dogrultuda 6gretim uyelerinin, okul éncesi 6gretmenlerinin ve 6gretmen
adaylarinin Ayrim Karsiti Egitim Programi’na (AKEP) iliskin metaforlari ortaya gikarilarak yorumlanmistir.

Calisma Grubu

Arastirmanin ¢alisma grubu; amacgl 6rnekleme yontemlerinden uygun ornekleme yodntemiyle
secilmistir. Calisma grubunu; Adana, Kirikkale, Balikesir, Mugla, istanbul, Mus, Ankara, Bolu, Kiitahya
illerinde bulunan 17 farkh Gniversitede gbrev yapan 22 6gretim Uyesi, bu Universitelerin okul 6ncesi
ogretmenligi anabilim dalinda okuyan 71 okul o6ncesi 6gretmen adayi ve farkli okul dncesi egitim
kurumlarinda gorev yapan 36 okul 6ncesi 6gretmeni olmak tzere toplam 129 katilimci olusturmustur.

Tablo1.
Ogretim Uyelerine iliskin Demografik Bilgiler.
Cinsiyet Uzmanhk Alani
Kadin  Erkek Kadin Erkek Kadin Erkek
N 14 8 12 6 3 1
Toplam 22 22
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Tablo 2.
Ogretmenlere iliskin Demografik Bilgiler.
n n

Cinsiyet Hizmet siiresi
Kadin 36 1-5yil 8
Erkek 0 6-10yil 18
Yas 21- + 10
20-30yas 18 Okul tiirii
31-40yas 14  Anaokulu 12
41-50 yas 4 Anasinifi 12
Ogrenim Durumu Ozel anaokulu 8
Onlisans 7 Kurum anaokulu 4
Lisans 25 Toplam 36
Yiiksek Lisans 3
Tablo 3.
Ogretmen Adaylarina iliskin Demografik Bilgiler.

Cinsiyet Yas AKEP Egitimi Alma Durumu

Female Male 20-24 25-29 Yes No

n 45 26 43 28 0 71
Total 71 71 71

Veri Toplama Araglar

Arastirmada veri toplama araci olarak iki bdlimden olusan bir form kullanilmistir. Formun ilk
boéliminde ¢alisma grubunun demografik bilgilerinin yer aldigi sorular ve ikinci bélimiinde ise ¢alisma
grubunda yer alan katilimcilarin Ayrim Karsiti Egitim Programi’na (AKEP) iliskin sahip olduklari
metaforlari ortaya ¢cikarmak amaciyla katiimcilardan yazili olarak tamamlamalari istenen “Ayrim Karsiti
Egitim Programi.......... gibidir, cinkd............... ”climlesinin yer aldigi soru bulunmaktadir. icerigin
katimcilar tarafindan dogru anlasilabilmesi icin hazirlanan formda calismanin amacini ve metaforun
tanimini iceren bilgilere ve farkli bir konu hakkinda bir metafor 6rnegine yer verilmistir.

Arastirmanin galisma grubunun farkh sehirlerden ve Universitelerden olmasi sebebiyle arastirmacilar
tarafindan hazirlanan formlar ¢alisma grubuna e-posta veya posta yoluyla génderilmis ve ayni yolla geri
toplanmistir.

Verilerin Analizi

Calisma grubunun doldurduklari formlar kullanilarak veriler elde edilmistir. Katilimcilarin kullandiklar
metaforlar ve gerekceleri bilgisayar ortamina aktarilmis ve igerik analizleri yapilmistir. Ulusal ve
uluslararasi literatiirde AKEP’e yonelik siniflama bulunmamasi sebebiyle uzman goérisleri dogrultusunda
katimcilarin metaforlarina iliskin kategori arastirmacilar tarafindan igeriklerin analiz edilmesi sonucu
olusturulmustur. Katilimcilarin kullandiklari metafora iliskin gerekgelerine dogrudan alinti yapilarak yer
verilmistir. Alintilar sirasinda dgretim tyeleri OU, 6gretmen adaylari OA ve 6gretmenler O olarak
kodlanmistir.

Gecerlik glivenirligi saglama asamasinda arastirma sonucunda ulasilan ..tema altinda sunulan
metaforlarin s6z konusu temalari temsil edip etmedikleri ....uzman tarafindan incelenmistir. (uyusma
diizeyine baktiginiza gére uzmanlara gondermissiniz. Uzman ve kategori sayisini bir dnceki ciimlede
belirtiniz ve yazdigim clUmleyi calismaniza ekleyiniz.)Arastirmanin i¢ guvenirligini saglamak igin
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katilimcilardan elde edilen veriler arastirmacilarin dérdi tarafindan kodlanmis, benzer bulgulara benzer
yorumlarin yapilip yapiimadigini ve benzer sonuglara ulasilip ulagilmadigini gérmek amaciyla yapilan
icerik analizleri karsilastinlmistir. Arastirmanin guvenirlik calismasinda Giivenirlik= Goris Birligi/ (Gorus
Birligi+Goris Ayriligl) formali ile hesaplanan ve Miles ve Huberman’in (1994) gelistirdigi uyusum yuzdesi
kullaniimistir.  Arastirmalarin  yaptigi c¢apraz kodlamalar sonucunda uyusum ylizdesi .87 olarak
hesaplanmistir. Miles ve Huberman (1994), calismanin gilivenirligi icin uyusum ytzdesinin %70.00’in
Gizerinde oldugunu savunmaktadirlar. Arastirmanin verileri analiz edilirken ilk olarak; toplanan veriler
arasinda kayip veri olup olmadigi kontrol edilmis ve hatali veya eksik veriler galismadan ¢ikariimistir (2
O0gretmen ve 3 6gretmen adayi). Daha sonra katilimcilardan toplanan veriler 6gretim Gyesi, 6gretmen ve
dgretmen adayi olarak ayrilmis ve her birine numara verilmistir (01, OA1 ve 0U1 gb.).Yazili olarak alinan
veriler bilgisayar ortamina aktarilmis ve kullanilan metafor ve igerik arasindaki baglantilar anlam
yoniinden incelenmistir. Anlam bakimindan birbiriyle benzerlik gésteren metaforlar icin kategoriler
olusturulmustur. Son olarak ise, olusturulan kategoriler tablolastirilmis ve kategorilere yerlestirilen
metaforlar bir araya getirilmistir. Bu asamada hem uzman gorist alinmis hem de kodlayici giivenirligine
bakilmistir.

Bulgular

Asagida, 6gretim Uyeleri, 6gretmenler ve 6gretmen adaylarinin “AKEP” kavramina iliskin Grettikleri
metaforlari ortaya ¢ikarmak amaciyla yapilan metafor formu ile elde edilen verilerin igerik analizleri yer
almaktadir. Tablo 4’te arastirmaya katilan 6gretim Uyelerinin AKEP’e iliskin metaforlari ve olusturulan
kategoriler yer almaktadir.

Tablo 4 incelendiginde, 6gretim Uyelerinden ¢ocuk gelisimi ve egitimi alan uzmanlarinin AKEP’e iliskin
metaforlarinin “haklarin esitligi ve program icerigi” kategorileri altinda yogunlastigi goriilmektedir. Okul
dncesi egitimi alan uzmanlarinin metaforlarinin “egitimde esitlik ve farkliliklara saygi”; ilk okuma ve
yazma 6gretimi alaninda uzman 6gretim lyelerinin metaforlarinin ise “haklarin esitligi, farkliliklara saygi
ve insan haklar” kategorilerinde yer aldig gériilmektedir. Egitim programlari ve 6gretimi alan uzmaninin
olusturdugu metafor ise insan haklari kategorisinde yer almaktadir.

Ogretim Uyelerinin kullandigi “Egitimde esitlik” kategorisinde yer alan metaforlar ise, “yildiz, kapi,
semsiye”dir. Ogretim (yelerinin kullandiklari metaforlara iliskin dile getirmis olduklari gerekcelerden
bazilari su sekildedir:

Yildiz metaforunu kullanan OU8 ve OU1 sirasiyla:

“Egitim bir yildiz gibi nerede olursa olsun tiim ¢ocuklar tarafindan gériilebilir olmalidir. Ayni zamanda
tiim cocuklari kapsayici olmalidir. Yildizlarin parlamasi gibi tiim ¢ocuklarin ayni ¢ati altinda
aydinlatmalidir”.

“Ayrimcilik karsiti egitim programi tiim ¢ocuklara esit firsatlar sunmali ve editimden tiim ¢ocuklarin
yararlanmasini, egitime katilimlarini destekleyici firsatlar sunmayi amaglamalidir”.

Kapi metaforunu kullanan 0U21:

“Egitim ayrimcihigi énlemeli ve tiim ¢ocuklara kapilarini agmalidir. Ancak tiim ¢ocuklara kapilarr agik
olan bir egitim ile ¢ocuklara esit egitim olanaklari saglanabilir”.

Katihmci ogretim (Uyeleri program igerigi kategorisinde “Bltiincil program, mesale ve rehber”
metaforlarini kullanmislardir. Ogretim iiyelerinin kullandiklari bu metaforlara iliskin agiklamalarindan
bazilar:

Biitiinciil program metaforunu kullanan 0U12:

“Ayrimcilik karsiti egitim programi ancak biitiinciil bir yaklasimla tiim c¢ocuklari kapsayacak bir
uygulama olabilir. Din, dil irk ayrimi olmaksizin tiim ¢ocuklara erisebilecek bir yapida olmalidir”.

367



Yekta KOSAN et al.— Pegem Egitim ve Ogretim Dergisi, 8(2), 2018, 353-376

Tablo 4.
Ogretim Uyelerinin AKEP’ e iliskin Metaforlari ve Olusturulan Kategoriler.
Kategoriler ve Alan Uzmanhgi Cinsiyet
Metaforlar Cocuk ilk Okuma Egitim
Gelisimi ve Okul Oncesi ve Yazma  Programlari
Egitimi  Ogretmenligi Ogretimi  ve Ogretimi  Kadin Erkek
x yildiz 1 1
E" kapi 1 1
g semsiye 1 1
;E lamba 1 1
Elely]
w Toplam 3 4
S @ kopri 1 2
= ‘5. gokkusag 1 1 1 1
© W
T su 1 1
zenginlik 1 1 1 1
Toplam 2 3 1 1 3 4
© @ kopri 1 1 2
o >
= & cesitlilik 1 1 2
< renklilik 1 1
©
w- Toplam 1 3 1 3 2
§ r_% yagam 1
£ < zorunluluk 1 1
T ihtiyac 1 1
Toplam 2 1 2 1
% sao0  bltuncdl 1 1
E,, 'g,‘ program
& rehber 1 1
megsale 1 1
Toplam 2 1 2 1

Giines metaforunu kullanan 0U19:

“Glinesten biitiin canhlar ihtiyaglari kadar esit bir sekilde yararlanir. Bu program da kapsayicidir ve
herkes bundan bireysel 6zellikleri ve farkliliklari dikkate alinarak yararlanir. Program buna gére
diizenlenmelidir”.

Ogretim Uyelerinin kullandigi “haklarin esitligi” kategorisinde yer alan metaforlar ise, “Kopri,
gokkusagi, su ve zenginlik”tir. Ogretim Gyelerinin kullandiklari metaforlara iliskin ifade etmis olduklari
gerekgelerden bazilari su sekildedir:

Gokkusagl metaforunu kullanan 0U2:

“Tiim ¢ocuklar ve tiim milletler esit haklara sahip olmalidir. Ayrimcilik karsiti egitim programlarinin
uygulanmasi herkesin ayni haklara sahip olmasini saglayabilir diye diisiiniiyorum. Bu bilincin tim
kiiciik yaslardan itibaren kazandirilmasi ve adil olunmasi gerekir”.

Zenginlik metaforunu kullanan 0U13:

“Esit haklara sahip olunmasi zenginlik olarak gériiliirse ve bunun igin hep birlikte ¢caba harcanirsa
gelecek nesillerin yasamin tiim alanlarinda daha basarili olmasi miimkiin olacaktir. Bu noktada
o6gretmenlere ve ailelere 6nemli gérevler diismektedir”.

368



Yekta KOSAN et al.— Pegem Egitim ve Ogretim Dergisi, 8(2), 2018, 353-376

Ogretim uyelerinin kullandigr “Farkliliklara saygl” kategorisinde yer alan metaforlar ise, “Képri,
cesitlilik ve renklilik”tir. Ogretim lyelerinin kullandiklari metaforlara iliskin dile getirmis olduklari
gerekgelerden bazilari su sekildedir:

Képrii metaforunu kullanan 0U4:

“Ayrnimcilik karsiti egitim programi farkh dil, din, ézellik ve ihtiyaglari olan bireyler arasinda bir képrii
gGrevi goriir ve tiim bireylerin birbirine saygi duymasinin ve farkliliklari zenginlik olarak gérmesini
saglar”.

Renklilik metaforunu kullanan OU6:

“Farklilik renklilik olarak algilanmali ve diinyanin bircok rengi oldugu unutulmamalidir. Ayrimciligin
6nlenmesi ve bireylerinin birbirlerinin farkli 6zelliklerine saygi duymasi igin bu programlarin
kullanilmasi gerekir”.

Ogretim (yelerinin kullandigi “insan haklar” kategorisinde yer alan metaforlar ise, “Yasam,
zorunluluk ve ihtiyag”tir. Ogretim uyelerinin kullandiklari metaforlara iliskin dile getirmis olduklari
gerekgelerden bazilar su sekildedir:

Yasam metaforunu kullanan OU17:

“Nasil ki tim bireylerin yasama hakki varsa ayrimciligin egitimden kaldirilmasi da temel bir yasam
hakkidir”.

Zorunluluk metaforunu kullanan 6U20:

“Insan haklari sézlesmesi geredince tiim bireylerin haklari vardir ve bu haklarina erisimleri igin
ayrimciligin 6nlenmesi bir zorunluluktur”.

Tablo 5’de ¢alisma grubuna alinan 6gretmen adaylarinin AKEP’e iliskin metaforlari ve olusturulan
kategoriler yer almaktadir.

Tablo 5 incelendiginde 06gretmen adaylarindan 20-24 vyas araliginda olanlarin kullandiklari
metaforlarin yogunlukla “Egitimde esitlik” kategorisinde yer aldigi ve bu katilimcilarin ¢ogunun kadin
oldugu gorilmektedir.

25-29 yas arasindaki katiimcilarin agirlikli olarak “egitimde esitlik ve program icerigi” kategorinde yer
alan metaforlar urettikleri anlasilmaktadir. Ogretmen adaylarinin kullandiklari metaforlara isaret eden
kategorilere cinsiyet baglaminda bakildiginda ise kadin katiimcilarin daha c¢ok “egitimde esitlik ve
farkhliklara sayg1” kategorilerinde yer alan metaforlar kullandiklari gérilmektedir.

Ogretmen adaylarinin kullandigi “Egitimde Esitlik” kategorisinde yer alan metaforlar, “Baris,
zenginlik, ugurtma, deger, meyveli kek, tablo, saat, su, firsat, giines ve ihtiya¢”tir. Ogretmen adaylarinin
kullandiklari metaforlara iliskin dile getirmis olduklari gerekgelerden bazilari su sekildedir:

Baris metaforunu kullanan égretmen adaylari OA3, OA62 sirasiyla:

“Cocuklarin baris igerisinde yasayabilmeleri igcin editimden esit olarak faydalanmalari ve egitime
erisimlerinin saglanmasi gerekir”.

“Clinki ayrimcilik karsiti olan bir program, din, dil, irk, cinsiyet, sosyal sinif ayrimi gbzetmeksizin her
bireyi icerisine alir ve herkese firsat esitliginde baris dolu egitim olanadi saglar.”.

Meyveli kek metaforunu kullan 6gretmen adayi OA27:

“Ayrnimcilik karsiti egitim programi meyveli kek gibi renkli gesitli ve tiim ¢ocuklarin faydalanabildigi
zevk aldigi bir programdir”.
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Tablo 5.
Ogretmen Adaylarinin AKEP’e iliskin Metaforlari ve Olusturulan Kategoriler.
Kategoriler ve Yas Cinsiyet
Metaforlar 20-24 yas 25-29 yas Female 20-24 yas
=  barns 4 3 6 1
5 zenginlik 2 1 3
g ugurtma 1 1
E  deger 3 2 4 1
;ED meyveli kek 1 1 1 1
masa 2 1 2 1
saat 1 1
glnes 1 1
su 2 1 3
firsat 2 1 1
ihtiyac 3 1 2
Toplam 20 11 22 9
@ hosgori 2 2 2 2
& cinsiyetsiz 1 1 1
g oyuncak
X  ugan balon 3 2
EE nar 1 1
o dondurma 3 2 1 4
mozaik 2 2
bayrak 1 1
orman 2 1 1
kdpru 3 1 2 2
Toplam 12 11 13 10
§ ugurtma 2 1 1
% pizza 1 1 2
2  vyas pasta 1 1
2 gokkusagi 1 1
S Toplam 4 2 4 4
(&)
s cark 1 1
8 pizza 2 1 2 1
E yapboz 1 1 1 1
% baris¢il uygulama 1 1
&  hayal 1 1 1 1
alinmasi gereken 1 1 1 1
egitim
Toplam 7 4 7 4

Deger metaforunu kullanan dgretmen aday1 OA42:

“Egitim tiim ¢ocuklara degerli hissettirmeli ve tiim farkliliklarina ve imkdnsizliklarina ragmen tim
cocuklari egitim ortamina ddahil etmelidir”.

Zenginlik metaforunu kullanan 6gretmen adayi OA15, OA19 sirasiyla:

“Eger 6gretmenler farkli cocuklari ve aileleri zenginlik olarak gériirlerse higbir ¢cocuk egitimden uzak
kalmaz ve egitime dahil olabilir”.
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“Tiim diinyada cinsiyet ayrimciligi gériilmektedir. Kiz ¢ocuklarinin da énemli ve dederli gériilmesi
editimi zenginlestirir”.
Ogretmen adaylarinin kullandigi “Farkliliklara saygl” kategorisinde yer alan metaforlar, “hosgéri,

cinsiyetsiz oyuncak, ugan balon, bayrak, nar, dondurma, orman, képrii ve mozaik” dir. Ogretmen
adaylarinin kullandiklari metaforlara iliskin dile getirmis olduklari agiklamalardan bazilari su sekildedir:

Mozaik metaforunu kullanan OA48:

“Egitimde egsitligin tam manasiyla karsiligini bulmasi, kisisel haklarin ve hukuk kurallarinin
devamhhiginin saglanmasi 6nemlidir. Bunun igin mozaik gibi diizenli ve gesitli uygulamalar olmahdir”.

Ogretmen adaylarinin kullandig “Cok kiiltiirlilik” kategorisinde yer alan metaforlar, “ugurtma, pizza,
yas pasta ve gokkusagi” dir. Ogretmen adaylarinin kullandiklar metaforlara iliskin dile getirmis olduklar
aciklamalardan bazilari su sekildedir:

Ugurtma metaforunu kullanan égretmen adayr OA63:

“Ciinkii insanlarda bulunan farkli ézellikleri ayristirarak degil insanlari bir biitiin olarak
degerlendirdigimiz zaman insanlar arasinda birlik olusacaktir renkli bir ugurtma gibi tiim kdiltiirlerin
bir arada olmasi egitim igcin 6nemlidir”.

Gokkusag metaforunu kullanan 6gretmen aday1 OA51:

“Gékkusaginin tiim renkleri canlidir ve daha giizel gériinmesini saglar insanlardaki ¢esitlilik ve
kiiltiirel zenginlik de egitimi daha giizel hale getirir”.

Ogretmen adaylarinin kullandigi “Program icerigi” kategorisinde yer alan metaforlar, “Cark, pizza,
yapboz, bariscil uygulama, hayal, alinmasi gereken egitim”dir. Ogretmen adaylarinin kullandiklari
metaforlara iliskin dile getirmis olduklari gerekgelerden bazilari su sekildedir:

Cark metaforunu kullanan 6gretmen adayi OA28:

“Egitimde ¢ocuklarin istedikleri etkinlikleri istedikleri bicimde ¢ark sistemi gibi kendi tercihleri
dogrultusunda gergeklestirmesi saglanmalidir.”

Alinmasi gereken egitim metaforunu kullanan égretmen adayi OA36:

“Clinkii uygulanacak program tiim din, kiiltiir ve cinsiyetteki ¢cocuklar icin uygun olmali ve hepsinin
katilmini tesvik etmelidir. Bu sekilde uygulanan programlarla ¢ocuklar hem kendileri hem de
aileleriyle ilgili bir kaygi tasimayacak, tam tersine kendileri ve aileleriyle gurur duymayi 6grenecek
ayni zamanda farkli kiiltiirlere saygili olmayi égrenecektir. Bu sekilde biiyliyen ¢ocuklar ilerde is
yasamlarinda, sosyal hayatlarinda da daha baris icinde olacak, daha saglikli iliskiler kuracaklardir”.

Bariscil uygulama metaforunu kullanan 8gretmen aday1 OA33:

“Clinkii insan, kendisi disindakilerle ortak bir yasam siirdiiriirken daha huzurlu, mutlu ve yasanabilir
bir toplumsal hayatin olusturulmasi icin, kendi ruhunu egitmek ve kabuliinii arttirmak durumundadir.
Programin bunu destekleyen etkinliklere yer vermesi gerekir”.

Pizza metaforunu kullanan égretmen adayi OA31:

“Egitim siirecinde programin, insanlarin bireysel farkhliklarinin olumlu veya olumsuz anlamda bir
degisken olmamasini icermesi ve gézetmesi zorunludur”.

Tablo 6’da ¢alisma grubuna alinan 6gretmenlerin AKEP’e iliskin metaforlari ve olusturulan kategoriler
yer almaktadir. Tablo 6’da gorildugi gibi 6gretmenlerin verdikleri cevaplarin mesleki hizmet sirelerine
gore dagihmina bakildiginda; 1-5 yil ve 6-10 yil hizmet siresine sahip olan 6gretmenlerin ¢ogunun
“egitimde esitlik” kategorisinde yer alan metaforlar kullandiklari gérilmektedir. Mesleki hizmet siresi 20
yildan fazla olan 6gretmeninin ise “farkhliklara saygl” metaforunu kullandigi gorilmustir. Calisilan
kurum tirine, yasa ve 6grenim durumuna gore olusturulan kategorilerdeki dagilimda belirgin farkliliklar
goriilmemektedir.
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Tablo 6.
Ogretmenlerin AKEP’e iliskin Metaforlari ve Olusturulan Kategoriler.

Cinsiyet Hizmet Siiresi Kurum Tiirdi Ogrenim Durumu Yas
]
R « =
ER g 3
s e Psi . foggooe
s £ T 2 g 2 2 E 2 2 % 8 3 g 8§
© = n =1 + [} © [7] = © X~ 9 \ ] >
KategoriveMetaforlar & ® + & o £ £ 5§ 2 § £ 8 8 g 4 ¢
= kolay erigim 3 2 1 2 1 1 2 2 1
E” cinsiyetsizlik 1 1 1 1 1
g lamba 1 1 1 1 1
E diinya 2 1 1 1 1 1 1 1
;‘En zgirlik 1 1 1 1 1
ugurtma 1 1 1 1 1
semsiye 1 1 1 1 1
vizesiz olmak 1 1 1 1 1
pizza 2 1 1 1 1 1 1 1 1
okyanus 1 1 1 1 1
mozaik 1 1 1 1 1
kaldirim taslari 1 1 1 1 1
acik kapi 1 1 1 1
pencere 1 1 1 1 1
gokyuzi 1 1 1 1 1
gece 1 1 1 1 1
adalet 2 2 1 1 2 2
Toplam 22 4 8 10 7 5 6 4 4 18 1 10 9 3
@ hayalet 1 1 1 1 1
[ havuz 1 1 1 1
o saygl 1 1 1 1 1
X cesitlilik 1 1 1 1 1
= zenginlik 2 2 1 1 1 1
i Toplam 6 1 5 3 3 4 1 1
@  bilesik 1 1 1 1 1
§. puzzle 1 1 1 1 1
E tirla 1 1 1 1 1
o senfoni 1 1 1 1 1
& piza 3 1 2 2 1 1 2 1 2
& mozaik 1 1 1 1 1
Toplam 8 3 5 2 4 2 3 4 1 4 4

Ogretmen adaylarinin kullandigi “Egitimde esitlik” kategorisinde yer alan metaforlar, “kolay erisim,
cinsiyetsizlik, diinya, 6zgiirlik, ugurtma, lamba, vizesiz olmak, semsiye, pizza, okyanus, mozaik, kaldirim
taslari, acik kapi, pencere, gokyiizii, gece, adalet” dur. Ogretmenler kullandiklari metaforlara iliskin ifade
ettikleri agiklamalardan bazilari su sekildedir:

Okyanus metaforunu kullanan dgretmen 011:

“Clinkii okyanustaki cesitlilik gibi insanlar da birbirinden farklidir. Farkhliklara duyarli ve anlayish
olunmalidir. Herkes esittir ve egitimden esit olarak yararlanmalidir”.

Mozaik metaforunu kullanan 6gretmen O8:

“Mozaidin her parcasinin farkl oldugu gibi insanlarda farklidir ve kendine ézgiidiir. Onemli olan
farklihklari bir gériip saygil, mutlu bir yasam icin gerekli egitim ve yasam hakkini kullaniimasidir.
Bunun gergeklestirilmesi de ancak esit egitim olanaklariyla olur”
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Ogretmen adaylarinin kullandigi “Farkhliklara saygl” kategorisinde yer alan metaforlar, “hayalet,
havuz, saygi(3), cesitlilik, zenginlik” dir. Ogretmenlerin kullandiklari metaforlara iliskin ifade ettikleri
aciklamalardan bazilari su sekildedir:

Saygi metaforunu kullanan dgretmen 031:

“Ayrnimcilik karsiti programlar éncelikle bireylere birbirine saygili olmasini ve birbirlerini tim
farklihklariyla sevmesini Ggretir. Daha saygili bireylerin yetistigi toplumlar daha huzurlu ve baris
icinde olacaktir”.

Ogretmen adaylarinin kullandigi “Program igerigi” kategorisinde yer alan metaforlar, “bilesik, puzzle,
tiirlii, senfoni, pizza, mozaik” seklindedir. Ogretmenlerin kullandiklari metaforlara iliskin ifade ettikleri
aciklamalarin bazilari su sekildedir: Senfoni metaforunu kullanan &gretmen 03:

“Ayrimcilik karsiti editim programlari senfoni gibidir. Program igeriginde farkli unsurlari bir arada
bulundurarak ahenkli ve uyumlu bir sekle biiriiniir. Ancak béyle bir programla higbir bireyi g6z ardi
etmeden egitime katmak miimkiinddiir”

Tartisma, Sonug ve Oneriler

Ayrimcihk Karsiti Egitim Programina (AKEP) iliskin olarak okul 6ncesi egitimi anabilim dalinda galisan
ogretim Qyelerinin, okul oncesi egitimi 6gretmenlerinin ve 06gretmen adaylarinin metaforlarini
belirlemek amaciyla yapilan bu arastirmadan elde edilen bulgular incelendiginde; genel olarak
egitimcilerin “egitimde esitlik, haklarin esitligi ve firsat/imkadn esitligi, metaforlarina degindikleri
gorilmustir.

Ayrimcilik kargiti egitim programlari ile ilgili olarak alan yazinda yapilan galismalar incelendiginde;
¢alismalarin daha ¢ok, farkhliklara saygi, benlik saygisi, ayrimciliga karsi kendisini ve bagkalarini koruma,
empatik etkilesim, ekonomi, politika, cinsiyet, engel durumu, etnik ve kulturel gesitlilik gibi kavramlar
Uzerinde yogunlastigl goralmustir (Bisson & Derman- Sparks, 1992; Swadener & Miller Marsh, 1993). Bu
arastirmanin ¢alisma grubuna alinan 6gretim Gyelerinin, 6gretmenlerin ve 6gretmen adaylarinin AKEP’e
iliskin olusturduklari metaforlar incelendiginde ise metaforlarin ilgili alan yazin ile paralellik gosterdigi
fakat daha ¢ok egitimde esitlik, haklarin esitligi ve firsat esitligi meteforlarina yogunlastiklari séylenebilir.
Vandenbroeck (2007) galismasinda, politik ve ekonomik unsurlarin, cocuklarin egitimden esit bir sekilde
yararlanmasinda belirleyici oldugunu vurgulanirken, c¢alisma grubunda yer alan katilimcilarin
metaforlarinda, ayrimciligin ekonomik ve politik boyutlarina iliskin higbir bulguya rastlaniimamistir. Bu
durum egitim fakiiltesi 6gretim Uyelerinin, 6gretmenlerin ve 6gretmen adaylarinin ekonomik ve politik
boyutlarin ayrimciliga neden olabilecegine dair algilarinin bulunmamasi ile ya da bu durumu 6ncelik
olarak diisiinmemeleri ile agiklanabilir. Ulkelerin kalkinmasi ve toplumsal refahin artiriimasinda en
onemli etkenlerden biri olan egitim, tilke genelinde ve bolgeler arasinda hicbir fark gozetmeksizin esit bir
sekilde sunulmalidir (Sarier, 2010). Egitimde esitlik; kadin ve erkek olarak egitimden esit sekilde
yararlanmayi, engel durumu olan ve olmayan bireylere ihtiyaclari dogrultusunda esit firsatlar sunmayi,
dil, din, irk, sosyo-ekonomik durum ayrimi gézetmeksizin herkesi esit sekilde kapsamaktadir. Egitimde
esitlik kavrami ayrimcilik karsiti egitim programlarinin amaclari arasinda yer almaktadir. Egitimcilerin bu
icerikleri programa entegre ederek uygulamasi, devlet politikalarinin ve toplumun bu ydnde
sekillendirilmesi programin amacina ulasmasini saglamaktadir (Derman-Sparks & Edwards, 1999). Bu
konuda en onemli gérev de egitim sistemine diismektedir. Egitimle insanlar farkli kilturleri kabul etmeyi
ve tolere etmeyi o6grenmeli, egitim sistemi farklilklara deger veren, saygli gosteren bir yapiya
donistirilmelidir (Aydin, 2013). Bu galismada galisma grubunun yogun bir bigcimde lzerinde durduklar
“firsat esitligi’ ve “farkhliklara saygl” metaforlari ve metaforlar tzerine yaptiklari agiklamalar, ayrimcilik
karsiti egitim programlarinin amaglariyla értiismektedir.

Diger yandan calisma grubunun (lkemizde halen var olan cinsiyetgi tutumu, egitim sistemimize
entegre edilmis kaynastirma egitimi olmasina ragmen engel durumunu, ¢ok kiltiirli bir ulus olmamiza
karsin etnik ve kdltiirel cesitlilik gibi metaforlari ayrimcilik olarak dile getirmemis olmalari oldukga
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sasirticl bir sonuctur. Sadioglu, Bilgin, Batu ve Oksal (2013), kaynastirma egitimi veren O6gretmenlerle
yaptiklari arastirmada kaynastirmada 6gretmenlerinin, kaynastirma uygulamalarina olumsuz baktiklari,
uzman destegine ihtiyac duyduklari ve bilgilerinin yetersiz oldugu gorisinde olduklari sonucuna
ulagilmistir. Bir diger ¢alismada ise okul 6ncesi 6gretmenlerinin, okul éncesi egitimde gorme engelli ve
ileri zihinsel engelli c¢ocuklarin kaynastirma egitimine dahil edilmemesi gerektigi diger engel
gruplarindaki cocuklarin ise sadece 6grenebildigi slirece egitime dahil edilmeleri gerektigi yoniinde goris
bildirdikleri gorialmistir (Gok & Erba, 2011). Yapilan arastirmalarin bulgulari incelendiginde bu
arastirmada egitimcilerin engel durumunu ayrimcilik olarak nitelendirmemeye iliskin hicbir metafora
rastlanilmamasi sonucunun literatiirle de ortustugu duslinulebilir.

Cok kilturlt egitim kavramina iliskin egitim fakultelerinde gérev yapan akademisyenlerin metaforlari
incelendigi ¢alismada ise akademisyenlerin gok kiltirli egitime yonelik olumlu tutuma sahip olduklari
sonucuna ulasiimistir (Glinay, Aydin & Kog¢- Damgaci, 2014). Diger yandan Damgaci (2013), cok kultdrli
egitime yonelik akademisyenlerin olumsuz metaforlara da sahip oldugu ve bu duruma gerekge olarak ise
akademisyenler, ¢ok kultlrli egitimin uzmanlar tarafindan verilmedigi takdirde ulusun bitlnliGgini
zedeleyebilecegi fikrini 6ne sirmislerdir

Derman Sparks ve Edwards (2010) cocuklarin, gézlem vyoluyla insanlar arasindaki farkliliklari
gozlemleyebildiklerini ve bu farkliliklar hakkindaki sozlii ve s6zsiiz mesajlari (irkgilik, cinsiyetgilik gibi)
algilayabildiklerini belirtmislerdir. Cocuklarin algilamis olduklari farkhhiklar, Gstlendikleri rolleri ve benlik
saygisi gelisimlerini de etkilemektedir. Ornegin 4 yasindaki bir erkek cocugunun kiz arkadasina “ kizlar
otobiis soforii olamaz” diye tepki vermesi ya da baska bir cocugun “kizlar agaca tirmanamaz” diye agaca
cikmaya calisan arkadasini uyarmasi toplumda cinsiyet rollerinin ¢ok keskin bir sekilde belirlendigine
ornek olarak verilebilir. Bailey (1992)'de arastirmasinda 6gretmenlerin kiz ve erkek ¢ocuklarina davranis
stillerinde farklilasma oldugunu belirtmistir. Ogretmenler kiz ¢ocuklarinin diizenli, sakin ve sessiz
olmasini beklerken erkek cocuklarinin daha bagimsiz, aktif ve konuskan olmalarini beklemektedirler.
Ulkemizde de cinsiyet esitsizligine dair bircok &rnek var iken (kiz ¢ocuklarinin hala kesintisiz olarak
egitime devam etmemesi, toplumun kadin ve erkege yikledigi roller, bazi meslek gruplarinda yapilan
kadin- erkek ayrimi gibi) arastirmaya katilan Ogretim Uyesi, 6gretmen ve Ogretmen adaylarinin
metaforlarinda cinsiyetcilik kavramina iliskin hicbir bulguya rastlaniimamistir.

Amerika Birlesik Devletleri‘'nde ayrimcilik karsiti egitim programlarinin lisans egitimine entegre
edilmis olmasi, 6gretmen adaylari ve 6gretmenlerin AKEP’e yonelik algilarinda gesitlilige sebep olurken,
ayni zamanda farkli géruslerin de ortaya ¢ikmasini saglamaktadir (Hyun et al., 2001). Avrupa (lkelerinde
ise, Ozellikle 19. yy a kadar tek dil tek toplum goriisiu benimsenerek farkhliklara karsi ¢ikilmis ve homojen
bir yapi benimsenmistir. Endistrilesmeyle birlikte 6zellikle Belgika, Fransa ve Bati Almanya’da goglerin
artmas! zaman icinde ¢ok kultlirliiliigiin benimsenmesini zorunlu kilmistir. Fakat italya, ispanya gibi
Avrupa’nin glneyindeki (lkeler kendi is gliclerini kullanarak homojen yapilarini koruma cabasina
girmislerdir. Bu baglamda genel olarak Avrupa’da ayrimcilik karsiti egitim programlarinin arastirmacilar,
egitimciler ve politikacilar tarafindan arastirilmasi ve ihtiya¢c olarak gorilmesi 1990’lardan itibaren
goriilmektedir (Vandenbroeck, 2014).

Tirk Milli Egitiminin Temel ilkeleri ve Cocuk Haklari Bildirgesi’'nde yer alan egitim hakki, firsat ve
imkan esitligi ile haklarin esitligi maddelerinin egitimcilerin algilarina etki ettigi ve bu durumun ¢alisma
grubunun metaforlarina yon verdigi dusindlebilir.

Yapilan arastirmalarin ve bu arastirmanin sonuglari, AKEP’in (lke politikalarina entegre edilmesi ve
egitim mifredatlarinin buna gore revize edilmesi ihtiyacini da beraberinde getirmektedir.
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