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Introduction

Classroom environment in which educational objectives are transformed into behaviours is special
and has a dynamic structure (Ozkan & Arslantas, 2013; Terzi, 2002). Students, families, teachers and
other stakeholders influence this structure (Ozdemir, Sezgin, Sirin, Karip, & Erkan, 2010). Therefore,
considering learning environment in evaluating learning outcomes is of great importance. Examining the
international literature revealed that there are many studies conducted about learning environment,
classroom climate or classroom atmosphere (Barth, Dunlap, Dane, Lochman, & Wells, 2004; Burnett,
2002; Church, Elliot, & Gable, 2001; Dart et al. 2000; Dorman, 2001; Feldlaufer, Midgley, & Eccles, 1988;
Fraser, 2015; Fraser, 1998; Fraser & Fisher, 1992; Goh & Fraser, 1998; Holley & Steiner, 2005; Martin,
2002; Werthamer-Larsson, Kellam, & Wheeler, 1991). These studies investigate classroom climate
regarding teachers' and students' perceptions. For example; Burnett (2002) investigated the relationship
between teachers' feedback and students’ perceptions of their classroom climate in which he indicated
that students who are happy with their classroom climate receive more praise and positive feedback
than teachers. Besides, poor classroom climate is associated with aggressive student attitudes, poor
peer relationships, and lack of academic focus (Barth et al. 2004). Dorman (2001) indicated that there is
a positive relationship between students' academic qualifications and perceptions about classroom
climate. Examining these research showed that students' perceptions of their classroom climate are
important in learning. However, although there are studies focused on the relationship between
classroom climate and learning in the international literature, there is a limited number of research
conducted in Turkey (Bilgi¢c & Yurtal, 2009). Besides, most of the scales developed about understanding
teachers’ (Ekici, 2004; Given & Cevher, 2005; Sahin & Altunay, 2011; Yalginkaya & Tonbul, 2002) and
pre-service teachers’ perceptions of classroom climate (Cakmak, Kayabasi, & Ercan, 2008; Savran, 2002).
Furthermore, studies aimed to understand students' perceptions of their classroom climate are often
focused on secondary school students (Adiay, 2011; Ariman, 2007; Ozdemir et al. 2010). It is also seen
that a significant part of the studies on classroom climate are focused on understanding teachers'
perceptions in Turkey (Alkin-Sahin & Demirkasimoglu, 2015; Asrag, 2009; Durdu, 2015; Orug, 2000;
Saglam, 2006; Seker, 2000). Providing students a positive classroom and school climate starting from
their early years will contribute to their cognitive, emotional and behavioural development. Similarly,
research suggests that a positive classroom climate also contributes students' the academic and social
success (Akgln, Yarar, & Dinger, 2011; Aydin, 2000; Berkdemir, Isik, & Cikili, 2004; Celik, 2002). In this
respect, understanding the classroom climate through the eyes of primary school students will provide
information to the teachers and researchers in order to make the learning outputs permanent while
helping to prevent unwanted behaviours in the classroom and increase students' academic
achievement.

Purpose of the Research

This research aims to understand primary school students' perceptions of classroom climate. The
specific research questions sought are as follows:

1. Are there any differences between the third and fourth graders' perceptions of classroom climate
regarding their gender?

2. Are there any differences between the third and fourth graders' perceptions of classroom climate
regarding their classroom level?

3. Are there any differences between the third and fourth graders' perceptions of classroom climate
regarding the schools' socio-cultural status?
Method

This section describes the research design followed in this research. It also describes the scale-
adaptation process, sampling, data collection and analysis.
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Research Design

Considering the purpose of this research, first of all, the scale of "What is happening in this class?’
developed by Alridge, Fraser and Huang (1999) adapted into Turkish. Then, the scale was applied to the
third and fourth grade students to understand whether there are any differences between their
perceptions of classroom climate regarding their gender, classroom level and schools' socio-cultural
status. Descriptive research design, which requires a comprehensive summarization, daily routins,
specific events experienced by individuals or groups of individuals (Lambert & Lambert, 2012), was used
in this study. The data collection tool used, the characteristics of the sample group and the data
collection process are explained as follows:

Sampling

The sample consists of 526 third and fourth grades students in primary schools in Canakkale in the
2016-2017 academic year. Since simple random sampling method was used in this research, schools
were randomly selected. Then, the scale was administered until the targeted number was reached.

Data Collection Tool

The scale was developed by Fraser, Fisher and McRobbie (1996) aims to assess students’ learning
outcomes gained from their schools and the learning environments of the classroom and school climate.
The original scale consists of 7 factors and 54 items. These factors are named as: Student Cohesiveness,
Teacher Support, Participation, Investigation, Task Orientation, Cooperation and Equity. The scale was
later revised by Alridge et al. (1999). As a result of this revision, all factors remained in the scale while
adding some items. Thus, the final version of the scale was 56 items. There are 8 items in each factor in
the revised version of the scale. Validity and reliability studies of the revised scale were performed
comparatively in Australia and Taiwan (Alridge et al. 1999). Thus, the Cronbach Alpha coefficient was
calculated between .87 and .97 for Australia and between .90 and .96 for Taiwan.

In order to adapt the scale into Turkish, first of all, permissions were obtained from the researchers.
Then, adaptation process was followed by translating the scale into Turkish, back translation, expert
opinion, linguistic equivalence and target group implementation (Bartram, 2001; Hambleton, 1996;
Hambleton & Patsula, 1998; Hambleton & Patsula, 1999; International Test Commission, 2005). During
the translation, the scale was translated from English into Turkish by three academicians working with
elementary school children and well versed in English. After the translation process, a translator panel
was created. In the panel, translators were exchanged their views to give the most accurate expression
in terms of meaning to each item. Then, the scale is translated into English by two academicians who are
specialized in the field of educational sciences and speak good English. To minimize the differences
between the English and the Turkish version of the scale six primary school teachers’ opinions are
consulted. Thus, linguistic equivalence is achieved. Then, two primary school teachers’ were required to
review the Turkish version of the scale. Then, the scale became ready for application. After that, the
scale was applied to the sample group. Validity and reliability studies of the scale were carried out in the
2014-2015 academic year in Canakkale. 434 third and fourth grades students participated the research.
In the process of adaptation, simple random sampling method was used. It aims to reach the smallest
number that cannot compromise the representation of the population when determining the sample
size. Representative sufficiency refers to the level at which the population can be represented (Karasar,
2006). For this reason, it is accepted that there is a probability of 5.00% error in the confidence interval
of 95.00% (Karasar, 2006), which is determined as 95.00% or 99.00%. However, in order to carry out the
factor analysis accurately, researchers have raised different opinions about the size of the sample. For
example; Tabachnick and Fidell (2001) and Cokluk et al. (2012) pointed out that a sample group of at
least 300 persons was required to perform the factor analysis. Comrey and Lee (1992, cited in Cappara
et al. 1993) found that 50 is very weak, 200 is acceptable, 300 is good, 500 is very good and 1000 is
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excellent. Kline (1994, cited in Cokluk et al. 2012) stated that a sample of 200 persons is sufficient. In
addition to these statements, Bentler (2007) stated that 100 persons should be reached, Muthen and
Muthen (2002) stated that 150 persons should be reached, Schumacker and Lomax (2010) stated that
200 persons should be reached, while lacobucci (2010) indicates that the sample size of 50 persons is
sufficient for the normal distribution data. Muthen and Muthen (2002) also suggest that sample size of
300 or more is recommended for models with non-parametric distribution and missing data. Similarly,
Israel (1992) and Krejcie and Morgan (1970) stated that the sample size of over 300 for the universe
larger than 2000 is appropriate. In this respect, for this study, we decided that samples of 400 and more
in the 95.00% confidence interval for the 2500-person population will be sufficient.

Factor analysis was carried out to confirm the model and factor structure of the Turkish version of
the scale. LISREL 8.7 program was used to perform confirmatory factor analysis. The fit indices of the re-
tested model are given in Table 1.

Table. 1.

Fit Indices.

Index Values Fit Reference Values

X 2883.90

x%/df 2.04 Excellent <3 (Kline, 2000; Simer, 2000; Tabachnick
& Fidell, 2001)

RMSEA .05 Excellent <.10 (Hooper, Coughlan, & Mullen, 2008;
Schumacker & Lomax, 2010)

NFI .92 Good >.95 (Hu & Bentler, 1999; Schumacker &
Lomax, 2010)

NNFI .96 Excellent >.95 (Hu & Bentler, 1999; Schumacker &
Lomax, 2010)

GFI .81 Acceptable 0-1 (Anderson & Gerbing, 1988 cited in

Zabkar, 2000; Hu & Bentler, 1999; Marsh,
Balla, & McDonald, 1988 Marsh, 1995)
AGFI .79 Acceptable 0-1 (Anderson & Gerbing, 1988 cited in
Zabkar, 2000; Hu & Bentler, 1999; Marsh,
Balla, & McDonald, 1988 Marsh, 1995)
CFI .96 Excellent >.95 (Hu & Bentler, 1999; Schumacker &
Lomax, 2010; Tabachnick & Fidell, 2001)

Examining the Table 1 revealed that x?/df, RMSEA, NNFI and CFI indices were excellent, NFI index
was good, GFl and AGFI indices were considered as acceptable. These findings showed that the structure
is validated. The path diagram of the structure is shown in Figure 1.

After evaluating the scale’s validity, reliability of each factor is also assessed. Thus, Cronbach Alpha
coefficient is calculated as .78 for Student Cohesiveness, .80 for Teacher Support, .81 for Participation,
.83 for Task Orientation, .81 for Investigation, .75 for Task Orientation, .79 for Cooperation, .81 for
Equity factor. Cronbach Alpha coefficient is also calculated as .93 for the whole scale. Accordingly,
findings revealed that the scale possesses highly reliability (Sencan, 2005). The test-retest reliability
method was also used to test the reliability of the scale. The scale was administered twice on a sample
of 120 students with a four-week interval. The Pearson correlation coefficient was calculated as .92. This
indicates that there is a positive relationship between the two practices (Kalayci, 2010).
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Figure 1. Path diagram.

Data Collection

Volunteering was considered important to collect the data for this research. First of all, the teachers
were given information about the purpose of the research. Then, the scale was administered during the
class time. It took approximately 20 minutes to complete. The purpose of the research was also
explained to the students before the scale was administered. The students who did not want to
participate the research were not included in the sampling.
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Data Analysis

During the analysis, first of all, normality tests are used to understand whether the data set has a
normal distribution. Then, the frequencies and percentages of the obtained data are calculated. Besides,
Mann Whitney-U tests were administered to understand whether there are any differences between
the third and fourth grade students’ perceptions of their classroom climate regarding their gender and
classroom level. Kruskal Wallis test was also administered to understand whether there are any
differences between the third and fourth grade students' perceptions of classroom climate regarding
the schools' socio-cultural status. The scale of "What is Happening in This Class?" score ranges as; from 1
to 1.66 Never, 1.67 to 2.33 Intermediate, 2.34 to 3.00 Always.

Results

In order to understand whether the data set has normal distribution, skewness and kurtosis
coefficients were calculated. Kolmogorov Smirnov test was administered to the data and histogram
graph distributions were examined. Findings of the skewness and kurtosis coefficients are as follows
(Table 2).

Table 2.
Skewness and Kurtosis.

Values Sd. Error
Mean 2.59 .01
Median 2.64
Sd. 27
Skewness -.93 .10
Kurtosis 43 21
&0
> e
540_
= I ]
L
& |
Z07
o I T I T T
1,75 -,00 ~,25 ~,50 =,75 3,00
tumolcek

Figure 2. Histogram graphs.
The acceptable range of skewness and kurtosis for normal distribution of data is - / + 1.96 (Can,
2014). Findings revealed that the distribution is skewed (-8.80) and flat (2.05) relative to normal
distribution. Findings of the Kolmogorov Smirnov test are presented as follows (Table 3).

Table 3.

Kolmogorov Smirnov Test.

Statistic df Sig.
.10 533 .00
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Kolmogorov Smirnov test result was found as p=.00, p<.05. This revealed that the normality
assumption cannot be satisfied (Kalayci, 2010).

Examining the histogram graph showed that the data set is skewed to the left. Thus, findings
revealed that the data set is not normally distributed. For this reason, outliers analysis is performed on
the data set. Findings indicated that nonparametric tests should be used in this study. During the
analysis, first of all, students' perceptions of their classroom climate is examined. Therefore, descriptive
statistics was used (Table 4).

Table 4.
Descriptive Statistic.

Mean Sd
Student Cohesiveness 2.74 .28
Teacher Support 2.62 .36
Participation 2.47 .42
Investigation 2.57 .42
Task Orientation 2.80 .26
Cooperation 2.56 .42
Equity 2.72 .33
Total 2.59 .27

Findings showed that students perceived positive classroom climate regarding their adaptation to
others, perceptions of teacher support, participation, tendency to research, working in orientation with
the assigned task, cooperating with classmates, and perceptions of equality of other students.

Mann Whitney-U test was administered to the students to understand whether there is a significant
difference between the third and fourth grade students’ perceptions of their classroom climate
regarding their gender. The findings are shown in Table 5. Findings indicate that there is a significant
difference in favour of female students regarding the overall scale (U=30678.00, p<.05). A close
examination revealed that there are significant differences in favor of female students for Student
Cohesiveness (U=29870.00, p<.05); for Task Orientation (U=28454.50, p<.05) and for Equity
(U=30995.50, p<.05).

Table 5.

Mann Whitney U Test Result Based on Gender.

Factors Gender N Mean Rank  Mean Total U p

Student Cohesiveness  Girls 259 281.67 72953.00 29870.00 .00
Boys 267 245.87 65648.00

Teacher Support Girls 259 275.93 71467.00 31356.00 .06
Boys 267 251.44 67134.00

Participation Girls 259 268.16 69453.00 33370.00 .48
Boys 267 258.98 69148.00

Investigation Girls 259 272.90 70680.00 32143.00 .15
Boys 267 254.39 67921.00

Task Orientation Girls 259 287.14 74368.00 28454.50 .00
Boys 267 240.57 70311.00

Cooperation Girls 259 271.47 68289.00 32511.50 .23
Boys 267 255.77 71827.00

Equity Girls 259 277.33 66773.00 30995.50 .03
Boys 267 250.09 72145.00

Total Girls 259 278.55 66456.00 30678.00 .02
Boys 267 248.90 71147.00
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Findings of the Mann Whitney-U test on whether there is a significant difference between the third
and fourth grade students’ perceptions of their classroom climate regarding their class level are
presented in Table 6. Findings indicate that there is a significant difference between students’
perceptions of their classroom climate in favour of third graders (U=29432.00, p<.05). Findings also
showed that although there is a significant difference found for Student Cohesiveness (U=26031.50,
p<.05), Participation (U=31229.00, p<.05), Investigation (U=30998.00, p<.05) and Task Orientation
(U=30206.00, p<.05) factors in favour of third graders; there is a significant difference found for Teacher
Support (U=30003.50, p<.05), Cooperation (U=29799.00, p<.05) and Equity (U= 28281.00, p<.05) factors
in favour of fourth graders.

Table 6.

Mann Whitney U Test Results Based on Grade.

Factors Gender N Mean Rank  Mean Total U p

Student Cohesiveness  Third grade 264 300.90 79436.50 26031.50 .00
Fourth grade 262 231.50 61809.50

Teacher Support Third grade 264 285.85 71467.00 30003.50 .00
Fourth grade 262 246.37 75464.50

Participation Third grade 264 281.21 74239.00 31229.00 .02
Fourth grade 262 250.96 67007.00

Investigation Third grade 264 282.08 74470.00 30998.00 .01
Fourth grade 262 250.10 66776.00

Task Orientation Third grade 264 291.02 76830.00 30206.00 .00
Fourth grade 262 241.26 64416.00

Cooperation Third grade 264 285.08 65984.00 29799.00 .00
Fourth grade 262 247.13 71827.50

Equity Third grade 264 286.63 65577.00 28281.00 .00
Fourth grade 262 245.61 77187.00

Total Third grade 264 292.38 76196.00 29432.00 .00
Fourth grade 262 239.92 64059.00

The Kruskal-Wallis test was administered to the data to understand whether there are any
differences between the third and fourth grade students’ perceptions of their classroom climate
regarding their schools' socio-cultural status (Table 7).

Table 7 showed that there is a significant difference between the third and fourth grade students’
perceptions of their classroom climate regarding the schools' socio-cultural status for School B
(x>=14.80, df=4). There is a significant difference found for Student Cohesiveness in favour of School C
(x?=9.65; df=4); for Teacher Support in favour of School E (x?=23.30; df=4); for Participation in favour of
School C (x2=12.35; df=4); for Investigation in favour of School C (x?=17.45; df=4); for Task Orientation in
favour of School B (x3=17.90; df=4); for Cooperation in favour of School E (x?=11.90; df=4); for Equity in
favour of School C (x>=11.10; df=4).

Discussion, Conclusion & Implementation

The study reports the adaptation process of "What is happening in this class?” scale measuring
primary school students’ perceptions' of their classroom climate into Turkish. Previous literature shows
that scales examining students' attitudes, perceptions and behaviours regarding classroom
management, environment and climate in Turkey generally focus on teachers and pre-service teachers’
views. Moreover, the scales investigating students' attitudes, perceptions and behaviours about
classroom climate mostly focus on secondary school and high school students. This scale was previously
adapted into Turkish by Rakici (2004) to assess secondary school students' classroom climate
perceptions. However, in order to use the scale for primary school students, we needed to adapt the
scale again.
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Table 7.
Kruskal-Wallis Test Results to Schools’ Socio-Cultural Status.

School Mean Rank df X2 p

268.80 4 9.63 .04
290.04
313.50
234.39
270.24
234.30 4 23.27 .00
295.64
292.50
233.91
300.06
244.79 4 12.35 .01
281.54
301.50
242.35
297.43
238.67 4 17.41 .00
279.46
143.00
243.67
306.20
252.95 4 17.87 .00
300.36
251.50
229.94
279.34
247.91 4 11.90 .01
274.01
199.00
244.36
301.99
258.80 4 11.10 .02
295.25
431.00
240.22
267.52
243.27 4 14.78 .00
292.07
277.00
237.70
E 291.48

Student
Cohesiveness

Teacher

Support

Participation

Investigation

Task

Orientation

Cooperation

Equity

Total

OO @®>MQOUO®>>MUOUO®®I>IMOUOI>IMOO@D>PMOO@®I>PMOOI>IMOOE D>

A (Good), B (Very Good), C (Avarage), D (Avarage), E (Good)

Findings indicated that students' perceptions of their classroom climate for Student Cohesiveness,
Teacher Support, Participation, Investigation, Task Orientation, Cooperation and Equity are at the level
of Always. Examining students' responses to the items such as "My teacher is important to my feelings",
"l open my ideas to other students", "l agree with the discussions at the class" pointed out that students
are communicating and interacting with their classmates and teachers. Accordingly, students’ responses
revealed that that they feel equal with other students, they are supported by their teachers and
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participate in class activities, they value research, cooperate with other students and have equal rights
in their classes. In this respect, the findings point out that primary school students have positive
perceptions about their classroom climate. On the other hand, the findings revealed that there is a
difference of students’ perceptions in favour of female students regarding Student cohesiveness, Task
Orientation and Equity factors. These findings indicated that girls are more resilient than male students.
This shows that when girls are given a task they are trying to complete it and they feel that they are
equal to the male students in their classrooms, which is supported by other studies in the field (Brok,
Fisher, Rickards, & Bull, 2006; Khaldi & Khatib, 2014; Kig¢lkoglu & Kése, 2008; Rakici, 2004; Sahin &
Ozbay, 1999; Telli, Cakiroglu, & Brok, 2006). For example; some researchers have associated the
differences in students' perceptions of learning environment to their gender characteristics (Boz,
Yerdelen-Damar, Aydemir, & Aydemir, 2016; Burnett, 2002; Gherasim, Butnaru, & Mairean, 2013;
Henderson, Fisher, & Fraser, 1995; Riah & Fraser; 1998; Wong & Fraser, 1994). Similarly, Mok (2002)
suggested that since female students have higher developmental expectations of schools, they perceive
their classroom atmosphere more positively. Considering these statements, female students'
perceptions of their classroom climate can be also be related to traditional gender roles and their
gender identities for this research. Examining the traditional gender roles reveal that in many societies,
girls’ and boys’ behaviours are treated differently by adults. Accordingly, for girls, attitudes of being
complient, devoted and loving are supported (Kuzgun & Sevim, 2004). In addition to social norms,
gender identity acquisition also influences childrens' behaviors (Pekdogan, 2015). Gender identity
develops as a consequence of physical growth (Berk, 2013). In this respect, gender is an important factor
influencing child development (Cinsel Gelisim ve Hiposipadiyas Dernegi [CGHD], 2011; Senemoglu,
2011). Gender perceptions strengthened through the effects of growth hormones and physical
development influence 3—6. grade students' cognitive and social development (Berk, 2013). As human
development progresses as a whole including physical, emotional, cognitive and social development
(Senemoglu, 2011), girls' positive perceptions of their classroom climate can be explained through the
combination of physical, cognitive and emotional development. Based on this, female students'
adaptation to their class members and class rules, perform their assigned tasks can be explained
through being compliant.

Examining primary school students' perceptions of their classroom climate regarding their classroom
level showed that regarding the whole scale and Student Cohesiveness, Participation, Investigation and
Task Orientation factors, there is a significant difference in favor of the third grade students. There is
also a significant difference found regarding Teacher Support, Cooperation and Equality factors in favor
of the fourth grade students. Examining the students' grades and ages indicated that third grade
students' ages range from 8 to 10 years and fourth grade students' ages range from 10 to 11 years.
Fourth-year students participated in the research started school in the 2013—-2014 academic year when
Ministry of National Education changed the compulsory school age so as that 60-66 month-old children
are accepted into primary schools (Ministry of National Education [MONE], 2012). However, third grade
students started primary schools in the 2014-2015 academic year when MONE accepted children who
are at 66-72 months old into primary schools (MONE, 2014). Therefore, there was a wide range of
students in classrooms. Researchers pointed out that as the class level increases, students' positive
perceptions about their classroom climate decrease (Brock, Nishida, Chiong, Grim, & Rimm-Kaufman,
2008; Burnett, 2002). Besides, students' physical developmental characteristics influence their
perceptions (Ozdemir et al. 2010). In addition to these statements, as the class level increases students
have more negative perceptions towards the school because of the pressure of the exams for the upper
education institutions (Ozdemir et al. 2010). Examining the curricula, in the fourth grade, primary school
students have more courses than the third grades. Besides, contents of these courses are more intense
in the fourth grade. The third grade courses include Turkish, Mathematics, Science, Life Science, Foreign
Language, Visual Arts, Music, Play and Physical Activities, Free Activities (Board of Education [BoE],
2017). In the fourth grade, the courses of Religious Culture, Traffic Safety and Human Rights, Citizenship
and Democracy are added and Free Activities course is removed (BoE, 2017). Accordingly, it can be
assumed that fourth-year students have to spend more effort to learn new subjects and prepare

336



Hanife ESEN AYGUN, Cigdem SAHIN TASKIN — Pegem Egitim ve Ogretim Dergisi, 8(2), 2018, 327-352

themselves for the middle school, which eventually influences their perceptions of classroom climate
negatively. For this reason, third-year students are under less pressure. Therefore, they have more
positive perceptions of their classroom climate.

Examining students' classroom climate perceptions regarding the schools' socio-cultural
environment, there is a significant difference in favor of School E, which is located in the city centre and
is regarded as a successful one in terms of academic achievement. The socio-cultural environment of a
school expresses a collective structure or cultural stakeholder that is constituted by individuals who
have similar characteristics (Glizel, 2006; Uluocak, 2011). Findings of this research revealed that
students' perceptions of classroom climate regarding socio-cultural environment is compatible with the
literature. Hoy (2003) explained the differences of schools' climates through individuals' demographic
and cultural backgrounds and the norms, values, and beliefs that individuals share. Turkic, Zoraloglu and
Gemici (2001) argued that when schools' social environment is inadequate, students' undesirable
behaviors are increased. Dagli and Baysal (2012) indicated the three most important reasons for
undesirable behaviors as family indifference, family problems and families' negative attitudes and
behaviors family towards the child. In light of this, it is believed that students' positive perceptions of
classroom climate School E can be explained through students' happiness and support from their
families and schools.

Based on these findings, recommendations of this research are as follows:

- The factors influencing male students to perceive classroom climate more negatively than female
students can be examined in a comprehensive and detailed way. Thus, we can help male students to
improve their perceptions.

- "What's going on in this class?’ scale can be applied to a wider sample group of students from
different grade levels. Thus, students' perceptions of classroom climate can be examined in depth.

- Activities aimed at school-family interaction can be organized to improve students' perception of
classroom climate in socio-culturally inadequate schools.

- Applying the scale to wider sample groups is expected to provide significant contributions in
understanding perceptions of classroom climate of third and fourth grade students.
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Tiirkge Siiriim

Girig

Egitsel amaglarin davranisa doénustlrildigu o6zel bir cevre olan sinif ortami dinamik bir yapiya
sahiptir (Ozkan & Arslantas, 2013; Terzi, 2002). Ogrenci, aile, 6gretmen ve ¢evrenin bu yapiya etki ettigi
bilinmektedir (Ozdemir, Sezgin, Sirin, Karip, & Erkan, 2010). Bu nedenle, 6grenme ciktilarinin
degerlendiriimesinde 6grenme ortaminin dikkate alinmasi oldukga 6nemlidir. Alanyazin incelendiginde
uluslararasi literatiirde 6grenme cevresi, sinif iklimi, sinif atmosferi ile ilgili olarak birgok g¢alismanin
bulundugu anlasiimaktadir (Barth, Dunlap, Dane, Lochman, & Wells, 2004; Burnett, 2002; Church, Elliot,
& Gable, 2001; Dart et al. 2000; Dorman, 2001; Feldlaufer, Midgley, & Eccles, 1988; Fraser, 2015; Fraser,
1998; Fraser & Fisher, 1992; Goh & Fraser, 1998; Holley & Steiner, 2005; Martin, 2002; Werthamer-
Larsson, Kellam, & Wheeler, 1991). Bu c¢alismalar incelendiginde, sinif iklimini 6gretmen ve 6grenci
agisindan ele aldiklar gériilmektedir. Ornegin; Burnett (2002) &gretmenin begenisi ve donditleri ile
ogrencilerin sinif iklimi algisi arasindaki iliskiyi konu alan arastirmasinda, sinif ikliminden hosnut olan
ogrencilerin 6gretmenden daha ¢ok 6vgi ve olumlu doniit alan 6grenciler oldugu sonucuna varmistir.
Barth vd. (2004) sinif ikliminin saldirganlk, akran iliskileri ve akademik odaklanma (zerindeki etkilerini
ele aldiklar galismalarinda, zayif sinif ikliminin saldirgan 6grenci tutumu, zayif akran iliskileri ve
akademik odaklanmadan yoksunluk ile iligkili oldugunu vurgulamislardir. Dorman (2001) ise galismasinda
ogrencilerin akademik yeterlikleri ile sinif iklimi hakkindaki algilari arasinda pozitif iliski oldugu sonucuna
varmistir. Bu arastirmalardan elde edilen bulgular degerlendirildiginde 6grencilerin sinif iklimine iliskin
algilarinin 6grenme acisindan 6nemli oldugu gorulmektedir. Bununla beraber, uluslararasi alanyazin
incelendiginde sinif iklimi konusu ve sinif iklimi ile 6grenme arasindaki iliskiye odaklanan bir¢ok galisma
bulunmasina karsin, Glkemizde bu konuya iliskin sinirli sayida galismanin bulundugu goérilmektedir (Bilgi¢
& Yurtal, 2009). Buna ek olarak, tilkemizde uygulanan 6lgme araglarinin biiyiik béliminin 6gretmenlere
(Ekici, 2004; Guven & Cevher, 2005; Sahin & Altunay, 2011; Yalginkaya & Tonbul, 2002) ve 6gretmen
adaylarina (Cakmak, Kayabasi, & Ercan, 2008; Savran, 2002) uygulanmak uzere gelistirildigi
anlagiimaktadir.

Ogrencilerin sinif iklimi hakkindaki algilarini ele alan calismalarda ise cogunlukla ortaokul &grencileri
ile calisildig1 gériilmektedir (Adiay, 2011; Ozdemir vd. 2010; Ariman, 2007). Ayrica, iilkemizde okul ya da
sinif iklimi algisi konusunda yapilan ¢alismalarin énemli bir bdliminin 6gretmenlerin algilarini
belirlemeye yonelik oldugu goriilmektedir (Alkin-Sahin & Demirkasimoglu, 2015; Asrag, 2009; Durdu,
2015; Orug, 2000; Saglam, 2006; Seker, 2000;). Ogrencilere erken yaslardan itibaren olumlu sinif ve okul
iklimi saglamanin bilissel, duyussal ve davranissal gelisimlerine katki saglayacagi duslnulmektedir.
Benzer sekilde, arastirmalar olumlu sinif ikliminin 6grencilerin akademik ve sosyal basarisina katki
sagladigina isaret etmektedir (Akgiin, Yarar, & Dinger, 2011; Aydin, 2000; Berkdemir, Isik, & Cikili, 2004;
Celik, 2002). Bu dogrultuda, 6grenme ortaminin ilkokul 6grencilerinin gdziinden degerlendirilmesinin
o6grenme ciktilarini kalici hale getirmede 6gretmen ve arastirmacilara bilgi saglayacagi disliniiimektedir.
Boylece, ilkokul doneminden itibaren 6grencilerin sinif iklimine iliskin algilarini belirlemenin sinif iginde
istenmeyen davranislarin 6nlenmesine ve akademik basarinin arttirilmasina olumlu katki saglayacagi
distnilmektedir.

Arastirmanin Amaci

Bu arastirma, ilkokul 6grencilerinin sinif iklimi algilarini belirlemek amaglanmistir. Bu amag
dogrultusunda arastirmanin alt amaclari asagidaki gibidir:

1. filkokul ticlincii ve dérdiincti sinif 6grencilerinin sinif iklimi algilari cinsiyete gére anlamli farklilik
gostermekte midir?
2. lilkokul Giclincii ve dérdiinci sinif 6grencilerinin sinif iklimi algilari sinif diizeyine gére anlamli farklihk
gostermekte midir?
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3. ilkokul Ggiincii ve dérdiincii sinif 6grencilerinin sinif iklimi algilari okulun sosyo-kiiltiirel yapisina
gore anlamli farklilik gostermekte midir?

Yontem

Calismanin bu béliimiinde, arastirma modeli ‘Bu Sinifta Neler Oluyor?’ Olgeginin uyarlama siireci,
orneklem, verilerin toplanmasi ve verilerin analizi hakkinda bilgi verilmistir.

Arastirmanin Deseni

Arastirmanin amaci dogrultusunda, oncelikle Alridge, Fraser ve Huang (1999) tarafindan gelistirilen
‘Bu Sinifta Neler Oluyor?” Olgegi Tirkge’ye uyarlanmistir. Daha sonra, 6élgme araci sinif iklimi ile
ogrencilerin cinsiyeti, sinif diizeyi ve okulun bulundugu cevreye gore farklilik gosterip gostermedigini
belirlemek amaciyla ilkokul Gglinct ve dordianci sinif 6grencilerine uygulanmistir. Bu arastirmada,
tarama modeli kullaniimistir. Tarama modeli, bir olay, birey ya da nesneyi kendi kosullari icinde objektif
olarak aktarmayi amaclayan arastirma turtdir (Karasar, 2006). Bu arastirmada kullanilan veri toplama
araci, orneklem grubunun 6zellikleri ve veri toplama siireci hakkindaki bilgiler asagida yer almaktadir.

Orneklem

Arastirmanin 6rneklemini, 2016-2017 6gretim yilinda Marmara Bolgesin’de bir ilde yer alan bes
ilkokuldan tgiincii ve dérdiincii siniflarda dgrenim géren toplam 526 6grenci olusturmaktadir. Olgme
aracinin uygulandigi okullar arastirma evreninden yansiz olarak secilmistir.

Veri Toplama Araci

Bu Sinifta Neler Oluyor? Olgegi Fraser, Fisher ve McRobbie (1996) tarafindan okulun &grencilere
kazandirdigi 6grenme ciktilari ile sinif ve okul iklimini konu alan 6grenme cevrelerini degerlendirmek
amaciyla gelistirilmistir. Olgegin orjinalinde Ogrenci Uyumu, Odretmen Destedi, Katilim, Arastirma, Gérev
Uyumu, isbirligi ve Esitlik olmak tizere 7 faktdr ve 54 madde bulunmaktadir. Olcek daha sonra Alridge vd.
(1999) tarafindan revize edilmistir. Bu diizenleme sonucunda, Ogrenci Uyumu, Odretmen Destedi,
Katilim, Arastirma, Gérev Uyumu, isbirligi ve Esitlik faktorleri ayni kalirken bazi yeni maddeler eklenerek
bazi maddeler de cikarilarak &lcegin 56 maddelik son haline ulasilmistir. Olcegin revize edilmis halinde
her bir faktérde 8 madde yer almaktadir. Revize edilen Olgegin gecerlik ve givenirlik ¢alismalari,
Avusturalya ve Tayvan’da karsilastirmali olarak gergeklestirilmistir (Alridge et al., 1999). Boylelikle,
Cronbach Alpha katsayisi Avusturalya icin .87 ve .97 arasinda Tayvan igin ise .90 ve .96 arasinda
hesaplanmistir.

Bu Sinifta Neler Oluyor? Olgegi’nin Tiirkce’ye uyarlanmasi icin 6ncelikle arastirmacilardan gerekli
izinler alinmistir. Daha sonra, uyarlama siirecinde ceviri, geri g¢eviri, uzman gorusi, dilsel esdegerlik,
uzman gorisi ve hedef gruba uygulama adimlari takip edilmistir (Bartram, 2001; Hambleton, 1996;
Hambleton & Patsula, 1998; Hambleton & Patsula, 1999; International Test Commission, 2005). Ceviri
asamasinda, 6lgme araci ilkokul g¢ocuklari ile calismalari olan ve iyi derecede ingilizce bilen (g
akademisyen tarafindan ingilizce’den Tirkce’ye cevrilmistir. Bireysel ceviri islemlerinin ardindan
cevirmen paneli olusturularak her bir maddeye anlam bakimindan en dogru ifadeyi vermek Uzere gorus
alisverisi yapiimistir. Bir sonraki adimda, geri geviri icin 6lgme aracinin Tirkce’ye ¢evrilmis hali egitim
bilimleri alaninda calismalari olan ve iyi derecede ingilizce bilen iki akademisyen tarafindan ingilizce’ye
cevrilmistir. Olcegin ingilizce formu ile Tiirkce formu arasindaki farki en aza indirmek icin alti ingilizce
6gretmeninin gorisli alinmistir. Boylece, dilsel esdegerlik saglanmistir. Dil uzmanlarinin ardindan,
olgegin Tirkce’'ye cevrilmis formu 2 sinif 6gretmenin gorisiine sunulmustur. Boylece, dlgme araci
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uygulamaya hazir hale getirilmistir. Daha sonra, élcme araci érneklem grubuna uygulanmistir. Olgme
aracinin gecerlik ve giivenirlik calismalari 2014-2015 &gretim yilinda, Canakkale il Merkezin’de dgrenim
goren ilkokul tglinct ve dordiincl siniftan 434 6grenci ile gergeklestirilmistir. Bu Sinifta Neler Oluyor?
Olgegi'nin uyarlanmasi siirecinde 6rneklemin belirlenmesinde basit seckisiz 6rnekleme yéntemi
kullanilmistir. Orneklem biiyiikligiiniin belirlenmesinde, temsil yeterligini zedelemeyecek en kiigiik
saylya ulasmak hedeflenmistir. Temsil yeterligi, evrenin hangi diizeyde temsil edilmek istendigini ifade
etmektedir (Karasar, 2006). Bunun icin evrendeki kisi sayisi belirlenerek, ¢cogunlukla % 95.00 ya da %
99.00 kabul edilen given degerinden (Karasar, 2006), % 95.00’lik giiven araliginda, % 5.00’lik yanilma
olasihg kabul edilmektedir. Bununla beraber, faktér analizinin saghkh bir bicimde gergeklestirilmesi igin
arastirmacilar érneklem biyiikligi konusunda farkli gériisler ortaya atmislardir. Ornegin; Tabachnick ve
Fidell (2001) ile GCokluk vd. (2012), faktor analizinin gergeklestiriimesinde en az 300 kisilik bir 6rneklem
grubu olmasi gerektigini belirtmislerdir. Comrey ve Lee (1992, cite in Cappara et al. 1993), 50'nin ¢ok
zayif, 200’(in orta, 300’Un iyi, 500’(in ¢ok iyi ve 1000 kisinin ise miikemmel oldugunu; Kline (1994, cite in:
Cokluk et al. 2012) ise 200 kisilik 6rneklemin yeterli olacagini ifade etmistir. Buna ek olarak, lacobucci
(2010) normal dagihma sahip verilerde ise 50 kisilik 6rneklem biytkliginin yeterli oldugunu belirtirken,
Bentler (2007) 100, Muthen ve Muthen (2002) 150, Schumacker ve Lomax (2010) 200 kisilik 6rnekleme
ulasiimasi gerektigini belirtmislerdir. Muthen ve Muthen’in (2002) ise normal dagilima sahip olmayan ve
kayip verileri bulunan model igin ise 300 ve Ustli Orneklem blyUkliguni 6nerdikleri gérilmektedir.
Benzer sekilde, Israel (1992) ile Krejcie ve Morgan’in (1970) ¢alismalarinda 2000’den biylk evren igin
300 ve lzeri 6rneklem blytklGglinin uygun olacag: ifade edilmektedir. Bu dogrultuda, bu arastirma
kapsaminda gerceklestirilen Bu Sinifta Neler Oluyor? Olgegi'nin uyarlanmasinda Canakkale il
Merkezi'nde Uglncl ve dordinct siniflarda 6grenim goren 2500 kisilik evren icin % 95.00 gliven
araliginda 400 ve Usti 6rneklemin uygun olacagina karar verilmistir.

Bu Sinifta Neler Oluyor? Olgegi’'nin model olarak ortaya koydugu yapinin Tiirkge’ye uyarlanmis
versiyonunun, model ve faktdr yapisinin dogrulanmasi amaciyla verilere dogrulayici faktor analizi
uygulanmistir. Verilere uygulanan dogrulayici faktor analizinin gergeklestirilmesinde LISREL 8.7 programi
kullaniimistir. Dogrulayici faktor analizi ile yeniden sinanan modelin uyum indeksleri Tablo 1'de
verilmistir.

Tablo. 1.

Bu Sinifta Neler Oluyor? Olgedi Uyum indeksleri.

indeks Deger Uyum diizeyi Referans degeri

X 2883.90

x%/sd 2.04 <3 (Kline, 2000; Simer, 2000; Tabachnick
& Fidell, 2001)

RMSEA .05 Mikemmel <.10 (Hooper, Coughlan, & Mullen, 2008;
Schumacker & Lomax, 2010)

NFI .92  Mikemmel >.95 (Hu & Bentler, 1999; Schumacker &
Lomax, 2010)

NNFI .96 i >.95 (Hu & Bentler, 1999; Schumacker &
Lomax, 2010)

GFI .81 Mikemmel 0-1 (Anderson & Gerbing, 1988 cited in

Zabkar, 2000; Hu & Bentler, 1999; Marsh,
Balla, & McDonald, 1988 Marsh, 1995)
AGFI .79 Kabul edilebilir 0-1 (Anderson & Gerbing, 1988 cited in
Zabkar, 2000; Hu & Bentler, 1999; Marsh,
Balla, & McDonald, 1988 Marsh, 1995)
CFI .96 Kabul edilebilir >.95 (Hu & Bentler, 1999; Schumacker &
Lomax, 2010; Tabachnick & Fidell, 2001)
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Tablo 1’de Bu Sinifta Neler Oluyor? Olgeginin dogrulayici faktér analizi sonucunda X%/ sd, RMSEA,
NNFI ve CFl indekslerinin mikemmel, NFI indeksinin iyi, GFl ve AGFI indekslerinin ise kabul edilebilir
dizeyde uyum gosterdigi goriilmektedir. Uyum indeksleri araciligiyla ortaya konan uyum diizeyi 6lgegin
yap! olarak dogrulandigina isaret etmektedir. Bu Sinifta Neler Oluyor? Olgegi ile ortaya konan yapiya
iliskin yol analizi semasi Sekil 1’deki gibidir:
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Sekil 1. Yol analizi semasi.

Olgme aracinin gegerlik ¢alismalarinin tamamlanmasinin ardindan, giivenirligini test etmek amaciyla,
verilerden elde edilen Cronbach Alpha katsayisi degerleri incelendiginde; Ogrenci Uyumu boyutu icin
Cronbach Alpha .78, Ogretmen Destegi boyutu icin Cronbach Alpha .80, Katiim boyutu icin Cronbach
Alpha .81, Arastirma boyutu icin Cronbach Alpha .75, Gérev Uyumu boyutu icin Cronbach Alpha .83,
isbirligi boyutu icin Cronbach Alpha .79 ve Esitlik boyutu icin Cronbach Alpha .81 olarak, 6lgegin tamami
icin ise .93 olarak hesaplanmistir. Bu dogrultuda, 6lgme araci yiksek derecede gilivenilir bulunmustur
(Sencan, 2005).
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Olgme aracinin giivenirliginin belirlenmesinde ayrica test-tekrar test yénteminden yararlaniimistir.
Olgek dort hafta ara ile 120 6grenciye iki defa uygulanmistir. iki uygulama arasindaki Pearson korelasyon
katsayisi .92 olarak hesaplanmistir. Bu durum iki uygulama arasinda pozitif iliski olduguna isaret
etmektedir (Kalayci, 2010).

Verilerin Toplanmasi

Arastirma verilerinin toplanmasinda gonillilik esasi dikkate alinmistir. Sinif 6gretmenlerine
arastirmanin amaci hakkinda gerekli agiklamalarin yapilmasinin ardindan 6gretmenlerin belirledigi bir
ders saatinde sinifta uygulanmistir. Ogrencilerin 6lcegi doldurmasi ortalama 20 dakika siirmektedir.
Olgme araci égrencilere uygulanmadan 6nce calismanin amaci hakkinda bilgi verilmistir. Katilmak
istemeyen 6grenciler 6rnekleme dahil edilmemistir.

Verilerin Analizi

Verilerin analizinde oncelikle veri setinin normal dagilima sahip olup olmadig incelenmistir. Daha
sonra, elde edilen verilerin frekans ve yizdeleri hesaplanmistir. Buna ek olarak, arastirmanin amaci
dogrultusunda belirlenen degiskenleri incelemek amaciyla Mann Whitney-U ve Kruskal Wallis testleri
kullanilmistir. Bu Sinifta Neler Oluyor? Olgegi’nin puan araliklari; 1 ile 1.66 arasi Higbir Zaman, 1.67 ile
2.33 arasi Ara Sira, 2.34 ile 3.00 arasi Her Zaman olarak belirlenmistir.

Bulgular

Bu arastirmada, oncelikle ilkokul 6grencilerinin sinif iklimi algilarini belirlemek icin veri setinin normal
dagihm gosterip gostermedigini tespit etmek amaciyla carpiklik ve basiklik katsayilari hesaplanmis,
Kolmogorov Smirnov testi yapilmis ve histogram grafigi dagilimlari incelenmistir. Asagida carpiklik ve
basiklik katsayilarina ait veriler yer almaktadir (Tablo 2).

Tablo.2.
Carpiklik ve Basiklik Katsayilari.

Degerler Standart Hata

Ortalama 2.59 .01
Medyan 2.64
Standart Sapma .27
Carpiklik -.93 .10
Basikhk 43 21

Carpiklik ve basiklik katsayilarinin kendi standart hatalarina bélinmesi sonucu elde edilen degerin -/+
1.96 araliginda olmasi beklenmektedir (Can, 2014). Bu dogrultuda, arastirmada 6grencilerin olgekte yer
alan maddelere vermis olduklari yanitlarin dagilimi carpik (-8.80) ve basik (2.05) oldugu anlasiimistir.
Elde edilen verilerin normal dagilima sahip olup olmadigini belirlemek amaciyla verilere Kolmogorov
Smirnov testi uygulanmistir (Tablo 3).

Tablo 3.

Kolmogorov Smirnov Testi Sonuglari.

istatistik sd p.
.10 533 .00

Kolmogorov Smirnov testi sonucu p=.00 olarak bulunmustur. Bu dogrultuda, p< .05 oldugu icin
normallik varsayimini karsilamadigi gérilmustir (Kalayci, 2010).
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Sekil 2. Histogram grafigi.

Histogram grafigi incelendiginde veri setinin sola ¢arpik oldugu goriilmektedir. Normallik varsayimini
saglamak {zere uygulanan yontemler birlikte ele alindiginda veri setinin normal dagilmadigi
gorulmektedir (Sekil 1). Bu nedenle, veri setine ug¢ deger analizi yapiimistir. U¢ deger analizi sonrasinda
veri setinin halen normal dagilim gostermemesi sonucunda bu arastirmada parametrik olmayan testlerin
kullanilmasinin uygun olacagina karar verilmistir.

Verilerin analizinde dncelikle ilkokul 6grencilerinin sinif iklimine iliskin algi dizeylerinin ne olduguna
yanit aranmistir. Bu dogrultuda, elde edilen verilere ait betimsel istatistikler hesaplanmistir (Tablo 4).

Tablo 4.
Bu Sinifta Neler Oluyor? Olcedi'ne lliskin Betimsel Istatistikler.
Ortalama Ss
Ogrenci Uyumu 2.74 .28
Ogretmen Destegi 2.62 .36
Katihm 2.47 .42
Arastirma 2.57 .42
Gorev Uyumu 2.80 .26
ishirligi 2.56 .42
Esitlik 2.72 .33
Toplam 2.59 .27

Bulgular incelendiginde, 6grencilerin sinif iklimine iliskin algilarinin 6lgegin tamaminda ve bitin alt
faktorlerinde Her Zaman diizeyinde oldugu belirlenmistir. Bu durum 6grencilerin birbirleriyle uyumu,
o6gretmen destegine iliskin algisi, sinif ici katilim, arastirmaya olan egilimleri, kendilerine verilen gérevde
uyumlu bicimde calisma, arkadaslari ile isbirligi yapma ve kendini diger 6grencilerle esit algilama
bakimindan sinif iklimini her zaman olumlu algiladiklarini géstermektedir.

ilkokul Ggiincli ve dordiinct sinif dgrencilerinin sinif iklimi algi diizeylerinin cinsiyete gére anlamli
farkhhk gosterip gostermedigini belirlemek amaciyla verilere Mann Whitney-U testi uygulanmistir. Elde
edilen bulgular Tablo 5’te yer almaktadir.

Olgegin tamami dikkate alindiginda, bulgular égrencilerin Bu sinifta Neler Oluyor? Olcegi’ne vermis
olduklari yanitlarin cinsiyete gére kiz 0Ogrencilerin lehine anlamh farklilk bulunduguna dikkati
cekmektedir (U= 30678.00, p<.05). Olcegin alt faktdrlerine iliskin veriler ayrintili olarak incelendiginde,
Ogrenci Uyumu faktériinde kiz 6grencilerin lehine (U= 29870.00, p<.05); Gérev uyumu faktériinde kiz
ogrencilerin lehine (U= 28454.50, p<.05) ve Esitlik faktoriinde ise kiz 6grencilerin lehine (U= 30995.50,
p<.05) anlamli farklilik géruldtgi anlasiimaktadir.
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Tablo 5.
Cinsiyete Gére Mann Whitney-U Testi Sonuclari.
Kareler Kareler

Faktor Cinsiyet N Ortalamasi Toplami U p

Ogrenci Uyumu Kiz 259 281.67 72953.00 29870.00 .00
Erkek 267 245.87 65648.00

Ogretmen Destegi Kiz 259 275.93 71467.00 31356.00 .06
Erkek 267 251.44 67134.00

Katihm Kiz 259 268.16 69453.00 33370.00 .48
Erkek 267 258.98 69148.00

Arastirma Kiz 259 272.90 70680.00 32143.00 .15
Erkek 267 254.39 67921.00

Gorev Uyumu Kiz 259 287.14 74368.00 28454.50 .00
Erkek 267 240.57 70311.00

isbirligi Kiz 259 271.47 68289.00 32511.50 .23
Erkek 267 255.77 71827.00

Esitlik Kiz 259 277.33 66773.00 30995.50 .03
Erkek 267 250.09 72145.00

Toplam Kiz 259 278.55 66456.00 30678.00 .02
Erkek 267 248.90 71147.00

Ogrencilerin sinif iklimine iliskin algi diizeylerinin, sinif diizeyine gére anlamh farklilik gosterip
gostermedigini belirlemek amaciyla verilere Mann Whitney-U testi uygulanmistir. Elde edilen bulgular

Tablo 6’da yer almaktadir.

Tablo 6.
Sinif Diizeyine Gére Mann Whitney-U Testi Sonuglari.
Kareler Kareler

Faktoér Cinsiyet N Ortalamasi Toplami U p

Ogrenci Uyumu 3. sinif 264 300.90 79436.50 26031.50 .00
4. sinif 262 231.50 61809.50

Ogretmen Destegi 3. sinif 264 285.85 71467.00 30003.50 .00
4. sinif 262 246.37 75464.50

Katilim 3. sinif 264 281.21 74239.00 31229.00 .02
4. sinif 262 250.96 67007.00

Arastirma 3. sinif 264 282.08 74470.00 30998.00 .01
4. sinif 262 250.10 66776.00

Gorev Uyumu 3. sinif 264 291.02 76830.00 30206.00 .00
4. sinif 262 241.26 64416.00

isbirligi 3. sinif 264 285.08 65984.00 29799.00 .00
4. sinif 262 247.13 71827.50

Esitlik 3. sinif 264 286.63 65577.00 28281.00 .00
4. sinif 262 245.61 77187.00

Toplam 3. sinif 264 292.38 76196.00 29432.00 .00
4. sinif 262 239.92 64059.00

Ogrencilerin Bu Sinifta Neler Oluyor? Olgegi’'ne vermis olduklari yanitlar, sinif diizeyine gére {cilinci
sinifta 6grenim goren o6grencilerin lehine anlamh farklilik bulundugunu géstermektedir (U= 29432.00,
p<.05). Olcegin alt faktorlerine iliskin veriler ayrintil olarak analiz edildiginde, Ogrenci Uyumu (U=
26031.50, p<.05), Katilim (U= 31229.00, p<.05), Arastirma (U= 30998.00, p<.05) ve Gorev uyumu (U=
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30206.00, p<.05) faktérlerinde {iglincii sinifta 6grenim goren égrencilerin lehine; Ogretmen Destegi (U=
30003.50, p<.05), isbirligi (U= 29799.00, p<.05) ve Esitlik (U= 28281.00, p<.05) faktérlerinde ise

dorduinci sinifta 6grenim goéren 6grencilerin lehine anlamli farklilik goriuldigi anlagiimaktadir.

ilkokul Gigiincii ve dérdincii sinif 6grencilerinin sinif iklimine iliskin algi dizeylerinin, okulun sosyo-
kilturel dizeyine gore anlamli farkliik gosterip gostermedigini belirlemek amaciyla verilere Kruskal-

Wallis testi uygulanmistir. Elde edilen bulgular, Tablo 7’de yer almaktadir.

Tablo 7.

Okulun Sosyo-Kiiltiirel Diizeyine Gére Kruskal-Wallis Testi Sonuglari.

Sira Ortalamasi

sd

XZ

Ogrenci
Uyumu

Ogretmen

Destegi

Katihm

Arastirma

Gorev Uyumu

isbirligi

Esitlik

Toplam

OO @®>MUOUO®®>MUOO®I>IMOO®@>MOO@®I>IMOO®E>IMOO®I>IMOO® D>

E

268.80
290.04
313.50
234.39
270.24
234.30
295.64
292.50
233.91
300.06
244.79
281.54
301.50
242.35
297.43
238.67
279.46
143.00
243.67
306.20
252.95
300.36
251.50
229.94
279.34
24791
274.01
199.00
244.36
301.99
258.80
295.25
431.00
240.22
267.52
243.27
292.07
277.00
237.70
291.48

4

9.63

23.27

12.35

17.41

17.87

11.90

11.10

14.78

.00

.01

.00

.00

.01

.02

.00

A (lyi), B (Cok iyi), C (Orta), D (Orta), E (iyi)

345



Hanife ESEN AYGUN, Cigdem SAHIN TASKIN — Pegem Egitim ve Ogretim Dergisi, 8(2), 2018, 327-352

Bulgular incelendiginde, &grencilerin Bu Sinifta Neler Oluyor? Olcegi'ne vermis olduklari yanitlarin
okulun sosyo-kiiltiirel diizeyine Okul B lehine anlamli farklik gosterdigi anlagiimaktadir (x2=14.80; ss=4).
Olgegin alt faktérlerine iliskin veriler ayrintili olarak analiz edildiginde, Ogrenci uyumu faktériinde Okul C
lehine (x?=9.65; ss=4); Ogretmen destegi faktériinde Okul E lehine (x2=23.30; ss=4); Katilim faktériinde
Okul C lehine (x2=12.35; ss=4); Arastirma faktoériinde Okul E lehine (x2=17.45; ss=4); Gorev uyumu
faktoriinde Okul B lehine (x2=17.90; ss=4); Isbirligi faktériinde okul E lehine (x?=11.95; ss=4); Esitlik
faktoriinde okul C lehine (x2=11.10; ss=4) anlamli farkhhk gérildugu anlasiimaktadir.

Tartisma, Sonug ve Oneriler

Bu calisma ile ilkokul 6grencilerinin sinif iklimine iliskin algilarini 8lgen Bu Sinifta Neler Oluyor? Olcegi
Tirkge'ye uyarlanmistir. Yukarida da belirtildigi gibi, alanyazin tlkemizde sinif yénetimi, ortami ve iklimi
ile ilgili tutum, algi ve davranislari inceleyen 6lgme araglarinin genellikle 6gretmen ve 6gretmen adaylari
Uzerine gergeklestirildigini gostermekle beraber, 6grencilerin sinif iklimi konusunda algi ve davranislarini
inceleyen o6lgme araglarinin ise ¢ogunlukla ortaokul ve lise Ogrencileri lizerine odaklandigi
anlasilmaktadir. Bu arastirma ile Tiirkce’ye uyarlanan Bu Sinifta Neler Oluyor? Olcegi daha &nce Rakici
(2004) tarafindan sekizinci sinif 6grencilerinin sinif iklimi hakkindaki algilarini degerlendirmek Uzere
Turkge’ye uyarlanmistir. Ancak, 6lgme aracinin uyarlandigl 6rneklem grubunun yas araliginin ortaokul
Ogrencilerini kapsamasi nedeniyle, ilkokul 6grencileri ig¢in yeniden gecerlik gilivenirlik ¢alismalarinin
yapilmasinin alana katki saglayacagi diistinilmektedir.

Uyarlanan olgegin ilkokul Gglincl ve dordinct sinif 6grencilerinin sinif iklimine iliskin algilarini
dgrenmek amaciyla 6grencilere uygulanmasi sonucunda elde edilen bulgular; dgrencilerin Ogrenci
Uyumu, Ogretmen Destegi, Gdérev Uyumu, Katilim, Arastirma, isbirligi ve Esitlik bakimindan algilarinin
Her Zaman diizeyinde olduklarina dikkati gekmektedir. Olgme aracinda yer alan “Ogretmenim benim
duygularimi 6nemser”, “Fikirlerimi diger Ogrencilere acgiklarim”, ve “Siniftaki tartismalara katilirim”
“Ogretmenim gerekirse isini birakip bana yardim eder” gibi maddeler ayrintili olarak incelendiginde,
ogrencilerin sinif arkadaslari ve 6gretmen ile iletisim ve etkilesim halinde olduklari goriilmektedir. Bu
dogrultuda, 6grencilerin kendilerini diger 6grencilerle uyumlu hissettigi, 6gretmeninden destek gordigi,
sinif i¢i etkinliklere katihm gosterdigi, arastirma yapmayi 6nemsedigi, diger 6grenciler ile isbirligi yaptigi
ve sinifta esit haklara sahip oldugu dislinilmektedir. Bulgular bu acgidan degerlendirildiginde, ilkokul
ogrencilerinin sinif iklimine iliskin algilarinin yiksek olduguna isaret etmektedir.

Ogrencilerin sinif iklimi algilari ile cinsiyet degiskeni arasindaki iliski incelendiginde, Ogrenci uyumu,
Gorev uyumu ve Esitlik faktorleri ile olgegin tamaminda kiz 6grencilerin lehine anlamli farklilik
bulunmaktadir. Elde edilen bu bulgu, kiz 6grencilerin diger 6grencilerle daha uyumlu olduguna,
kendisine bir gorev verildiginde gérevini tamamlamak igin ¢caba gosterdigine ve kiz 6grencilerin erkek
o6grencilere kiyasla, kendisini siniftaki diger 6grencilerle esit bulduguna isaret etmektedir. Arastirmadan
elde edilen bu bulgunun alanyazin ile uyumlu oldugu gorilmektedir (Brok, Fisher, Rickards, & Bull, 2006;
Khaldi & Khatib, 2014; Kiciikoglu & Kése, 2008; Rakici, 2004; Sahin & Ozbay, 1999; Telli, Cakiroglu, &
Brok, 2006). Ornegin; bazi arastirmacilar &grencilerin 6grenme ortamina iliskin algilarinda gériilen
farkhhklar cinsiyete 6zgli 6zellikler ile iliskilendirmislerdir (Boz, Yerdelen-Damar, Aydemir, & Aydemir,
2016; Burnett, 2002; Gherasim, Butnaru, & Mairean, 2013; Henderson, Fisher, & Fraser, 1995; Riah &
Fraser; 1998; Wong & Fraser, 1994). Benzer sekilde, Mok (2002) kiz 6grencilerin okuldan talep ettikleri
gelisimsel beklentilerinin daha yiksek olmasi sebebiyle sinif atmosferini daha olumlu algiladiklarini ifade
etmektedir. Bu arastirmada, kiz 6grencilerin sinif iklimini daha olumlu algilamasi geleneksel cinsiyet
rolleri ve cinsiyet kimligi ile iliskilendirilebilir. Cocuklara vyiklenen geleneksel cinsiyet rolleri
incelendiginde, pek ¢ok toplumda yetiskinler tarafindan kiz ve erkek gocuklarina farkh davranildigi, kiz
cocuklarinin uysal, sevecen ve 6zverili olma davraniglarinin pekistirildigi gérilmektedir (Kuzgun & Sevim,
2004). Cinsiyet rollerine iliskin toplumsal normlara ek olarak gocuklarin cinsiyet kimligi kazanmasi da
davranislarina etki etmektedir (Pekdogan, 2015). Cinsiyet kimligi, fiziksel bliyiimenin bir sonucu olarak
gerceklesmektedir (Berk, 2013). Bu dogrultuda, cinsiyet olgusu ¢ocuklarin gelisimine etki eden 6nemli bir
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faktérdir (Cinsel Gelisim ve Hiposipadiyas Dernegi [CGHD], 2011; Senemoglu, 2011). Biliyime
hormonlarinin etkisi ile yasanan fiziksel gelisim dogrultusunda guglenen cinsiyet algisi 3-6. sinif
Ogrencilerinin bilissel ve sosyal gelisimine de etki etmektedir (Berk, 2013). Alanyazin incelendiginde
insan gelisiminin fiziksel, duygusal, biligsel ve sosyal gelisim olmak Uzere bir bltiin halinde ilerledigi
gorilmektedir (Senemoglu, 2011). Gelisimin bu butinsellik ilkesinden hareketle, kiz ¢ocuklarinin sinif
iklimini daha olumlu algilamalarinin fiziksel, bilissel ve duyussal gelisimlerinin bir kombinasyonu oldugu
gorulmektedir. Buna dayali olarak, kiz 6grencilerin siniftaki bireylere ve kurallara uyum gosterme,
kendine verilen goérevi yerine getirme ve kendini sinif arkadaslari ile esit algilamasinda kiz 6grencilere
atfedilen uysal olma rolii ile iligkili oldugu distnilebilir.

ilkokul égrencilerinin sinif iklimi algilari ile 6grenim gérdiikleri sinif diizeyine gére incelendiginde,
dlgegin tamaminda ve Ogrenci Uyumu, Katilim, Arastirma ile Gérev Uyumu faktérlerinde tiglincii sinif
dgrencilerinin lehine; Ogretmen Destegi, isbirligi ve Esitlik faktorlerinde ise dérdiincii sinif égrencilerinin
lehine anlamli farkhilik bulundugu goérilmektedir. Arastirmaya katilan 6grencilerin sinif dizeyleri ve
yaslari incelendiginde Uglinci sinif 6grencilerinin 8, 9 ve 10 yaslarinda, dérdiinci sinif 6grencilerinin ise
10 ve 11 yaslarinda oldugu goérulmektedir. Arastirmaya katilan dérdiinci sinif 6grencileri 60-66 ayhk
Ogrencilerin ilkokula basladigr (Milli Egitim Bakanhgi [MEB], 2012) 2013-2014 6gretim yilinda; Uglincl
sinif 6grencileri ise 2014-2015 6gretim yilinda okula baslamiglardir. Arastirmaya katilan Ggiincl sinif
Ogrencileri her ne kadar 66-72 aylik 6grencilerin ilkokula basladigi donemde (MEB, 2014) okula baglamig
olsa da 60 aylik 6grencilerin de sinifta bulundugu goérilmektedir. Bu durum siniflardaki 6grenci yas
araliginin genis olmasina neden olmustur. Bu dogrultuda elde edilen bulgularin alanyazin ile uyumlu
oldugu séylenebilir. Ornegin, alanyazin ilkokul &grencilerinin yaslar biyiidiikce sinif iklimine iliskin
olumlu algilarinin azaldigini (Burnett, 2002; Brock, Nishida, Chiong, Grim, & Rimm-Kaufman, 2008), sinif
dizeyi arttikga sinif iklimine iliskin 6grenci algilarinin azaldig ve 6grencilerin fiziksel gelisim 6zelliklerinin
bu durumu etkiledigini (Ozdemir vd. 2010) gdstermektedir. Buna ek olarak, sinif diizeyi arttikca
Ogrencileri bir Ust egitim kurumuna hazirlayan sinavlarin olusturdugu baski ile okula karsi daha negatif
olabilecekleri ifade edilmektedir (Ozdemir vd. 2010). Bu arastirmanin érneklemi dikkate alindiginda, her
ne kadar ilkokul 6grencileri bir Gst egitim kurumuna gecmek amaciyla herhangi bir sinava girmeseler de,
dordinci siniflarin 68retim programi incelendiginde, lglinch siniflarin programina goére daha fazla
derslerinin bulundugu ve bu derslerin iceriklerinin daha yogun oldugu gériilmektedir. Ucilincii sinifta
Tirkce, Matematik, Fen Bilimleri, Hayat Bilgisi, Yabanci Dil, Goérsel Sanatlar, Mizik, Oyun ve Fiziki
Etkinlikler, Serbest Etkinlikler dersleri verilmektedir (Talim ve Terbiye Kurulu Baskanligi [TTKB], 2017).
Dérdiinci sinifta ise Serbest Etkinlik dersi yerine Din Kiltiirii, Trafik Giivenligi ve insan Haklari, Yurttashk
ve Demokrasi derslerinin eklendigi anlasilmaktadir (TTKB, 2017). Buna bagh olarak, dordiinci sinif
ogrencilerinin yeni dersleri 6grenmek ve ortaokula hazirlik yapmak tizere daha fazla ¢aba harcamalarinin
sinif iklimi algisini azalttigi distndlebilir. Bu sebeple, tGglinci sinif 6grencilerinin daha az baski altinda
oldugu ve dolayisiyla sinif iklimini daha olumlu algiladiklari ifade edilebilir.

Arastirmaya katilan 6grencilerin sinif iklimi algilari 6grenim gordiikleri okulun sosyo-kiiltlrel
cevresine gore incelediginde, il merkezinde yer alan ve akademik basari bakimindan basarili bir okul
olarak nitelendirilen Okul E lehine anlamli farklilik gériilmektedir. Okulun sosyo-kiltiirel gevresi benzer
ozellikler sahip bireylerin olusturdugu kolektif bir yapiyi ya da bir diger deyisle kiltlrel paydashgi ifade
etmektedir (Giizel, 2006; Uluocak, 2011). ilkokul &grencilerinin sinif iklimi algilari ile okulun sosyo-
kiltirel cevresi arasindaki iliski hakkinda elde edilen bulgunun alanyazin ile uyumlu oldugu
gorulmektedir. Hoy (2003) okullarin iklimlerinin birbirinden farkli olmasini, bireylerin demografik ve
kiltarel gecmisleri ve bireylerin paylastiklari normlar, degerler ve inanclar ile aciklamistir. TlrnGklG,
Zoraloglu ve Gemici (2001) okulun sosyal gevresinin yetersiz oldugu durumlarda okullarda istenmeyen
davraniglarinin arttigi gorisiindedir. Dagh ve Baysal (2012), okullarda istenmeyen davranislarin
gorilmesindeki en onemli Ug¢ nedeni; ailelerin ilgisizligi, aile i¢ci problemler ve ailenin gocuga karsi
olumsuz tutum ve davranislari olarak siralamaktadir. Bu bilgiler i1siginda, Okul E’'de 6grenim goren
o6grencilerin sinif iklimi algilarinin olumlu olmasinin 6grencilerin aileleri ve okul c¢evresi tarafindan
desteklenmesi ile kendilerini daha mutlu hissetmelerinden kaynaklandigi distintilmektedir.
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Arastirmadan elde edilen bulgular dogrultusunda gelistirilen 6neriler asagidaki gibidir:

- Erkek 6grencilerin, sinif iklimini kiz 6grencilere gore daha olumsuz algilamalarina sebep olacak
faktorler kapsamli ve ayrintili bir ¢alisma ile incelenerek, sinif iklimi bakimindan erkek 6grencilerin
daha olumlu algi gelistirebilmesi amaciyla dnlemler alinabilir.

- Bu Sinifta Neler Oluyor? Olgegi, farkli sinif diizeylerinden &grencilerin yer aldigi daha genis bir
orneklem grubuna uygulanarak; 6grencilerin sinif iklimi algilari sinif diizeyi degiskenine gore daha
kapsamli olarak incelenebilir.

- Sosyo-kdltiirel agidan yetersiz olan okullarda olumlu sinif iklimi algisini gelistirmek amaciyla okul-
aile etkilesimine yonelik etkinlikler diizenlenebilir.

- Olgegin daha genis o6rneklem gruplarina uygulanmasinin, ilkokul UGglinci ve dérdiinci sinif
ogrencilerinin sinif iklimine iliskin algilarini etraflica 6grenebilmek bakimindan 6nemli katkilar
saglayacagi dustintlmektedir.
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