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TURKCENIN YABANCI DiL OLARAK OGRENIMINDE VE
OGRETIMINDE SOSYAL MEDYANIN OZELLIiKLE
FACEBOOK'’UN YERI

Meral GULLULU* - Gtilnaz CETINOGLU*

OZET

Guntmuzde dil 6gretiminde sosyal medya ve teknolojik ortamlar
kullanilmaktadir. Sosyal medya sayesinde gruplar olusturulmakta ve
Facebook, Twitter, Webloglar araciligiyla dil o6gretimine yardimeci
materyaller paylasilmaktadir. Bircok o6grenci yazdiklariyla hem
kendilerini hem de birbirlerini degerlendirmektedirler.

Dil o6gretimi konusunda guntumuze kadar pek c¢ok ydntem
gelistirilmis ve wuygulanmistir. Bu yoéntemler birbirlerine alternatif
yontemler gibi gértinse de genel olarak tamamlayici yontemler olarak
kabul edilmekte ve Dbir metot digerini inkar etme yerine
tamamlamaktadir. Dil 6gretim yéntemlerinin stirekli degismesinin temel
nedenlerini her gecen gtin gelisen teknolojik olanaklar, internetin btttin
diinyada sinirlari daha seffaf hale getirmesi ve buna bagli olarak kulttirel
iletisim ve etkilesimin hizlanmasi olarak siralayabiliriz. GUnuUmuzde
insanlarin iletisim kurmak icin kullandigi en yaygin internet agi sosyal
medya olmustur.

Arastirma Uludag Universitesi Turkce 6gretimi Uygulama ve
Arastirma Merkezinde (ULUTOMER) Turkceyi yabanci dil olarak égrenen
yabanci uyruklu 6grencilerin katilimiyla gerceklestirilmistir. Arastirmanin
amaci 6grencilerin Tirkce 6grenirken sosyal ag paylasimlarindan daha cok
hangilerinden ve ne kadar yararlandiklari: ve bunun 6grenime katkisidir.

Icerikler ve eldeki veriler incelendiginde video, resim, muizik,
ogrencilerin ve 6gretmenlerin bulduklar: degisik yontemlerin bu sosyal
ag paylasimlarinda Turkce O6gretme ve Ogrenmede kullanildigi
gortilmektedir.

Bu calismada sosyal ag paylasimlarinin, 6zellikle Facebookun bir
yardimci unsur olarak yabanci dil olarak Turkce 6gretiminde
kullanilmasi1 tizerinde durulmaktadir. Arastirmamaizda nitel
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arastirmalardan yararlanilmistir ve A2, B1, B2, C1 seviye gruplarindaki
O0grencilerimizin verileri degerlendirilmistir.

Anahtar Kelimeler: Yabancilara Turkce 6gretimi, sosyal medya,
Facebook, ULUTOMER

PLACE OF SOCIAL MEDIA, PARTICULARLY FACEBOOK, IN
THE LAEARNING AND TEACHING OF TURKISH AS A
FOREIGN LANGUAGE

ABSTRACT

Today, in language teaching, social media and technological
environments are used. Thanks to social media, groups are formed and,
by means of Facebook, Twitter, Weblogs, supplementary materials are
shared in language teaching. Many students evaluate both themselves
and one another with their writings.

Until today, a lot of methods have been developed and applied in
relation to language teaching. Although these methods seem to
alternative to one another, they are generally accepted as complementary
methods and a method complements another instead of denying it. We
can list the basic reasons why language teaching methods continuously
change with every passing day as developing technological possibilities,
more transparent borders all over the world due to the Internet and,
depending on this, increasing cultural communication and interaction.
Today, the most common internet network which people use to establish
communication has become social media.

The study was carried out with the participation of the foreign
students learning Turkish as a foreign language at Uludag University
Turkish Teaching Application and Research Center (ULUTOMER). The
purpose of the study is to determine how often and how much the
students use the social networking sites when learning Turkish and how
much these social networking sites contribute to their learning.

When the contents and the data in hand are examined, it is
observed that videos, images, music and various methods which students
and teachers find in these social networking sites are used in Turkish
teaching and learning.

In this study, using social networking sites, particularly Facebook,
as a supplementary element in teaching Turkish as a foreign language
teaching is discussed. In our study, qualitative research studies were
benefited from and the data obtained from our students in the proficiency
groups of A2, B1, B2 and C1.

STRUCTURED ABSTRACT
1. INTRIDUCTION

Language is nested in emotions and thoughts. Emotions and
thoughts are communicated to others through language. The basic
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means of this communication is words. Even in mother language, when
words are not used properly, messages are not understood. For this
reason, in foreign language teaching, vocabulary teaching should be
attached particular importance. In foreign language teaching, words
should be pronounced correctly and activities aiming at this should be
frequently included. In order to achieve the permanency of words,
practices based on audiovisual aids should be emphasized.

Language is a system having a systematic and, at the same time,
complicated structure. In this structure, every language has its onw
rules. Moreover, with its own systemtic, Turkish has an important place
among world languages. The interest in Turkish having a foundation
going back hundreds of years and being among languages mostly spoken
in the world is gradually increasing in parallel to developments in the
World. When the historical periods of the Turkish language are examined,
its rooted history attracts attention. In this historical process, Turkish
has become a language which other nations want to learn as well. There
are a lot of problems encountered in relation to the teaching of Turkish
as a foreign language carried out by various centers both in our country
and abroad. There are a lot of studies in the literature in relation to these
problems (Acik, 2008; Alyilmaz, 2010; Arslan and Adem, 2010; Barin,
2004; Buyukaslan, 2007; Candas, Karababa, 2009; Demir and Acik,
2011; Derman, 2010; Dogan, 1989; Dolunay, 2005; Goger, 2007; Goger, 2009;
Guneyli and Demirel, 2006; Gtizel, 2004; Ismail, 2000; Iscan, 2011; Kara,
2011; Kont, 2000; Kése, 2004; Mavasoglu and Tiam, 2011; Okstiz, 2011;
Ozbay, 2010; Ozdemir, 2012; Ozytrek, 2009; Toprak, 2004; Tosun,
2005; Ungan, 2006; Unlii, 2011; Vandewalle, 2000; Yagmur, 2006; Ytice,
2005a; Yuce, 2005b; Yucer, 2011; Er, Bicer and Bozkirli, 2012). These
studies determined that the Turkish teaching programs did not take the
mother languages, ages, educational levels and cultures of foreign
students into consideration, the methods and the materials used in these
programs fell short of responding to the requirements of the time.
Moreover, various studies were made to eliminate these problems.
According to Er, Bicer and Bozkirli, there are some problems in relation
to the teaching of Turkish to foreigners. According to Bozkirli (2012),
these problems arise from the followings: the language characteristics of
Turkish, the Turkish teaching’s lacking different branches, insufficient
teaching programs, insufficient resources to benefit from in teaching
Turkish as a foreign language, insufficient tools and materials,
insufficient communication between educational environments and
teaching staff members charged at undergraduate and postgraduate
levels, insufficient methods and techniques, the alphabet, the
institutions being interested in Turkish teaching, lack of a state policy
related with the teaching of Turkish to foreigners.

Until today, a lot of methods have been developed and applied in
relation to language teaching. Although these methods seem to
alternative to one another, they are generally accepted as complementary
methods and a method complements another instead of denying it. We
can list the basic reasons why language teaching methods continuously
change with every passing day as developing technological possibilities,
more transparent borders all over the world due to the Internet and,
depending on this, increasing cultural communication and interaction.
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Candas, Karababa (2009) emphasized the necessity of developing
programs in the teaching of Turkish as a foreign language in accordance
with the requirements and levels of learners and regulating the course
programs in line with their age levels.

The course subjects which people who are members of different
language families have difficulty learning and the ones which they learn
easily are different. Students coming from the Turkish states and
communinities are more advantegous in Turkish learning compared to
those who come from other countries. For, the mother languages of these
students coming from especially such countries as Azerbaijan,
Kazakhistan, Kyrgyzstan, Uzbekistan, Turkmenistan ve Tatarstan are, at
the same time, the dialects of Turkish and show similarities to the Turkey
Turkish (Ozytirek, 2009). For this reaon, when preparing programs, the
mother language of the target audience and the language family to which
this language belongs should primarily be taken into consideration.

In order to increase the efficiency of the teaching of Turkish as a
foreign language and motivate students, it is necessary to activate every
possible stimulant. For this reason, audiovisual aids used in the teaching
of Turkish as a foreign language make students learn Turkish more
effectively and permanently by activating their auditory and visual senses
(Arslan and Adem, 2010). In language teaching, together with these
matrials, the audiovisual method should also be used. A person leaning
a language with this method is faced with daily conversation called
"francais fundamentalda" and finds an opportunity to transfer what s/he
has learned into daily life (Stern, 1991).

2. METHOD

Humans acquire knowledge, skills, attitudes and abilities during
their lifetime in parallel to their interactions with their environments.
Depending on this, learning is an acquisition process continuing lifelong.
Learning is a dynamic process. A human continuously learns something
as long as s/he lives. A person learning a subject is no longer the previous
person. This difference is the one changing his/her behaviors, attitudes
and, perhaps, personality. Rogers (1996) lists the learning models
developed in relation to how learning occurs and the main reasons of
changes arising from learning in a person as behaviorist theory, cognitive
theory, affective theory, constructivist theory and communicative theory.
He took in hand the foreign language teaching methods under the
following headings (Dogan, 2012).

[1 Natural language teaching method

[1 Audio-lingual teaching method

[1 Situational language teaching method

[l Communicative language teaching method

[l Reading language teaching method

[1 Cognitive language teaching method

[l Audiovisual language teaching method

[1 Eclectic language teaching method

[1 Functional-notional language teaching method
[1 Total physical response language teaching method
[1 Collaborative language teaching method

[1 Silent way language teaching method
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[l Community language teaching method

[1 Suggestopedia language teaching method

[1 Multiple intelligence language teaching method
[ Neurolinguistic language teaching method

[l Task-based language teaching method

[1 Content-centered language teaching method

[1 Operational language teaching method

[l Lexical language teaching method

The above-listed language teaching methods have been used in
foreign language teaching until today and contents and materials have
been developed depending on these methods. Although there is not a
precise decision yet in relation to which teaching method is more
appropriate for materials and methods to be used in the teaching of
Turkish as a foreign language in the web-based environment, it can be
stated that experts are of the same mind that the researchers, who are to
carry out studies especially in this field, can benefit from the
“Communicative, Functional-notional, Cognitive, Audiovisual”" methods.
After giving general information about these methods below, the usability
of the methods in terms of the web-based distant Turkish teaching was
discussed.

Computer-assisted language teaching method

Today, the effectiveness of the computer-assisted language
teaching in the education system is increasing day by day. The era in
which we are is an era in which information spreads rapidly and
accessing information is becoming easier. Of course, the development of
information technologies plays an important role in this. Information
technologies making a rapid progress especially at the end of the
twentieth century have started to show their effectiveness in the field of
education as well (Sahin and Akcay, 2011). In parallel to the development
of technology, the use of computers in the education systems is
increasing, too. However, computer-assisted teaching methods are
developing as well. The computer-assisted language teaching methods
are used in the educational environments in such activities as content
trnasfer, studies, educational services management, measurement and
evaluation, guidance and learning- teaching (Tosun, 2006). With the
change made in the Turkish Teaching Program, the constructivist
understanding was adopted and, in this direction, student-centered
methods, techniques and materials were needed. Today, the Internet
appears before us in every field of our lives. In the Internet, which has
become a big pool of information, it is possible to reach every kind of
information. Various studies are being made about the use of the
Internet, which is one of the biggest information acquisition resources of
learners, in education. In the lead of these are the internet-based
methods which increase today's students' interests, facilitate their
making seraches and help them learn by entertaining (Ak¢ay and Sahin,
2012). For this reason, due to the use of computers as an effective
learning tool, it will be an appropriate approach to give place to computer-
assisted education in Turkish education, too (Pala, 2006). By using a
computer, a teacher can solve a lot of questions and transfer the
knowledge related to what s/he teaches in the lesson into educational
environment. In the light of education technology, the need for doing a
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more effective teaching via technological innovations rather than
generally monotonous practices performed via such tools as board, chalk
or pencil, book and notebook is clear in the teaching of Turkish (Sengul
& Yalcin, 2003). The teaching of Turkish as a foreign language in web-
based environments provides people who want to learn Turkish in
different geographies of the world with important opportunities. While
preparing programs for computer-assisted teaching of Turkish as a
foreign language and creating web environments, effective programs can
be prepared by using the above-mentioned language teaching methods.

In the web-based language teaching method, by considering the
conveniences provided by technological possibilities in the design of
teaching models, it is necessary to use not a single theory but an inter-
theoretical method. Today, the rapid develoment of technological
possibilities has made the Computer-Assisted Teaching Method a new
language teaching method.

Audiovisual language teaching method

The use of audiovisual aids in foreign language teaching facilitates
and speeds up learning. Computers and, hence, the web occupy an
important place among the audiovisual aids. The traditional foreign
language methods cannot achieve the expected success. In order to
increase the quality of the teaching of Turkish as a foreign language and
motivate students, it is necesary to activate all stimulants. With activities
to be carried out in the teaching of Turkish as a foriegn language,
students are helped to learn words and concepts more quickly (Demirel,
1993a: 24).

In order to show how theoretical knowledge taught in foreign
language lessons is put into practice, lessons should be supported via
video films. “Video is both a good information store and a good
demonstration tool. It helps exhibit real life in the best way. There might
be a lot of messages in a short scene of a video film. An hour of lesson
can be fit into a short program lasting 3-5 minutes" (Demirel, 1993b: 97).
In a video film, sound and video are given integratedly.

The Role of Artistic Films, One of the Audiovisual Materials,
in Language Learning

During the foreign language teaching process, the audiovisual aids
having appropriate educational and instrcutional characteristics,
particularly artistic films, have little or no place among the methods and
techniques used in the fields where language education is given.
However, one of the basic requirements of catching success in foreign
language teaching is achieving high motivation in students so that they
can adopt a taught subject. Undoubtedly, this aim can be achieved via
bringing artistic films included among audiovisual materials to the
classroom environment and using them efficiently (Ovcinnikova, 2006:
128). For, artistic films reflect a learned subject in its entirety and make
students feel as if they were in the natural dialogue environment together
with people in the target language. Artistic films also play an important
role in minimizing such negative factors as tension, timidity and
diffidence occurring in students during learning.
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We can list primary benefits of artistic films in foreign language
learning as follows:

1. They can bring procedures, tools, events and place, speed and
time changes, which are not possible or very difficult to reach or obtain,
into the classroom easily.

2. They prevent the forgetting of learned knowledge in a short time
by protecting the coverage of the acquired knowledge.

3. They provide objective opinions in the etude of delicate and open-
to-discussion subjects. They arouse interest in making research and
reading.

4. They provide all group members with the same possibilities.
S. They facilitate attitude and behavior changes.
6. They help arouse and continue all students' interests.

7. They bring the experts of a studied subject and numerous
resources related with it into the classroom.

8. They help students contact with the social and physical
environment in the film.

9. They are appropriate for all groups despite their different ages
and abilities (Iscan, 2011: 940).

10. They expand the dimension of the thinking system which is
possible to occur in the target language.

11. They achieve professional and personal development in a
person.

12. They make students reach perfect results without losing much
time and having to exert much effort.

13. They comprise accessible knowledge for students to
understand, comprehend and remember a given subject.

14. They allow for focusing not on form but on the subject (Frayfeld,
2006: 74-81).

In general, artistic films give students a ground for expessing their
ideas freely and create a continuously developing interpretation power in
them by expanding their emotion-thought fields.

Shortly, artistic films are an exclusive resource having
extraordinary benefits in creating an effective teaching environment,
delivering linguistic and cultural elements and images to a student,
achieving and speeding up the formation of four basic language skills in
language teaching in a person, meeting a person with a natural and plain
target language and expanding a person's distinctive thinking field.

Teaching Activities via Video Films

* Making students talk about video films composed of only
images: Students should be made to watch video films composed of only
images related to the subject being learned and then they should be made
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to talk about this video film. With this activity, students will find an
opportunity to use new words they have learned in a sentence.

* Having students watch a short video film which is in line with
the subject being taught: In the teaching of Turkish to foreigners, after
a subject is taught, students should be made to watch short video films
to consolidate the relevant subject. Students consolidate the subject via
what they have seen and heard in practice. Volunteer students can act
out what they have watched by imitating the dialogues in the video.

Music

“Auditory aids are efffective on making students acquire proper
language habits and doing repetition exercises” (Demirel, 1993c:97). One
of the auditory aids activating the auditory sense most quickly is music.
In the teaching of Turkish to foreigners, activities to be performed with
the help of pieces of music will develop students’ pronunciations. When
students listen to a piece of music which they like, they will try to repeat
the lyrics of that piece of music. In nthis way, besides listening skills,
students’ speaking skills will also develop. Some words in the hook part
of musical pieces are repeated frequently. These repeated words will be
easily pronounced by students and it will be easier to memorize these
words. It is possible to make students listen to songs fitting for the
subject via the help of computers and the web and expand their
vocabulary.

Computer

Computers are an indispensible supplementary course materials of
foreign language activities. Computers “have taken place in all the
commercial, industrial an educational activities of societies, increased
productivity in every area where they are used and occupied an important
place in human life” (Arslan, 2003: 67). In our time, it is almost
impossible to see a school without computers. Children spend all of their
out-of-school times on the computer. Computers occupying an important
place in daily life and used in many areas should be used in the teaching
of Turkish to foreigners effectively. The target audience of the teaching of
Turkish to foreigners is generally the young population. Young people
show a serious interest in computers. This interest of young people’s in
computers makes it necessary to prepare computer-based programs in
the teaching of Turkish to foreigners. Computers are used by teachers
generally for the purposes of preparing presentations (by using the
Powerpoint program), making students watch videos, listen to music, etc.
Teachers’ using materials which they prepare on the computer in their
lessons affect students’ motivations positively. In the teaching of Turkish
to foreigners, programs to be prepared via the help of computers will
catch students’ attention and increase their interest in learning this
language. It is observed that students using some computer-based
programs prepared for the purpose of English teaching (Rosetta Stone,
Euro Talk, etc.) use these programs with interest and continuously. The
Turkish versions of these programs have been used in the teaching of
Turkish to foreigners lessons and similar results have been obtained.
With the aim of teaching Turkish to foreigners, students should be made
to play a lot of games on the computer by using the web. Students will
write Turkish words and sentences in their subconscious during a game
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without being aware of it and use them when they need. When teaching
subjects with the help of computers in the teaching of Turkish to
foreigners lessons, the level of a class should be taken into consideration.
Moreover, programs should be understable and easy.

Mobile Learning

In the literature, the first definitions of mobile learning were mostly
technology-centered. For example, a learning, which is performed via
mobile digital devices such as Palm, Windows CE machines and digital
mobile phone, is called electronic learning (e-learning) (Quinn, 2000;
cited by Ozdamar, 2010: 492). In other words, mobile learning is the
facility of accessing educational materials and learning for students with
mobile devices over wireless environments (Litchfield, 2007; cited by
Gulsecen, Gursul, Bayrakdar, Cilengir and Canim, 2010: 788). Moreover,
in Keegan’s technology-centered definition, mobile devices are limited to
those which can be carried by users and the concept of mobility is
emphasized (Keegan, 2008; cited by Ozdamar, 2010: 492). As it is
understood by the definitions, mobile learning makes the work of learning
easy and supports the concepts of learning everywhere and lifelong
learning. Although mobile learning has many advantages such as
facilitating learning, it brings along some problems as well. Mobile
learning practices provide easy storage and portability possibility thanks
to their useful functions. It supports the concept of lifelong learning by
developing the understanding of learning every time and everywhere as
well as provides a possibility of accessing information when it is needed
by eliminating the time and place restriction (Kossen, 2001, Jones and
Jo, 2004; cited by Gulsecen et al., 2010: 788).

Social Media and Education

Today, the most common internet network which people use to
establish communication has become social media. Facebook, a social
networking site owned by Mark Zuckerberg, a Harvard University
student, is, as of today, one of the mostly-used social networks in Turkey
and in the World. Stating that “the use of social media is developing in
our country more quickly than many countries”, Vural reported that
Turkey places the fifth in the world in social media use and places the
fourth in Facebook use after the USA, England and Indonesia according
to the 2012 reports” (http://www.trtturk.com.tr/haber/facebook-
kullaniminda-turkiye-dunya-4uncusu.html).

It is certain that socialization is a need for humans. The Internet
provides humans with a more comfortable and freer communication
environment by saving them from the restriction of place and time.
Humans can establish new relationships and continue their existing
relationships by using social networks over the Internet. Moreover,
humans continue their socialization process by coming into contact with
people whom they haven’t met, reached or established communication
with for a long time by using social networks. Moreover, it is definitely
necesary to use social media having so many advantages in the
educational sector. For, one of the primary objectives of education is to
contribute to the individual’s socialization.
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The most important criterion for the usability of social media in
education is its making the individual active and increasing the inter-
individual interaction. Social media increases the interaction between
students, teachers and the content. Moreover, it provides various
educational situations and environments. Social media, which might also
contibute to the material variety, supports quality education as well.
Social networks increase students’ degrees of learning, their interests in
the lesson and sttisfaction levels and ensures the interaction in the
triangle of school-student and teacher.

3. FINDINGS AND INTERPRETATIONS

60 students enrolled in B1, B2 and C1 level Turkish preparatory
classes of the Turkish Teaching Practice and Research Center of Uludag
University participated in this study.

DEMOGRAPHIC CHARACTERISTICS OF PARTICIPANTS

Distribution of Participants
9

Iran, Albania, Moldova, Indonesia, Ukrain, Iraq, Kazakstan,
Malaysia, Uganda, Serbia, Ghana, China, Guinea-Bissau, Syria, Morocco

GENDER DISTRIBUTION

Female
38%

Male
62%
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Age(20-25)
2%

What did you use most when you
were learning Turkish?

A. The web

C. The books 32%

40%

B. The
dictionary
28%

Are you using the web (Internet)

when you are learning Turkish?
B. NO 2. Are you

3% using the web
— (Internet)?

0%
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How long have you been using
the web (Internet)?

A. For 1 year
15%

B. For 2
years
12%
C.For3
years
8%

D. For more
than 4 years
65%

Did you use the Internet
when you were learning
Turkish?

B.NO

35%‘

A.YES
65%

How much contributon did the
web (Internet) make when you
were learning Turkish?

D. None
C. Alittle 8%

10%

B.
Moderately
42%
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Do you think that the web saves
you time and makes it easy for
you to learn Turkish?

B. NO
A.YES

77%

Are you benefiting from the
10%  websites suggested in the

How are you learning the
meanings of words most easily
and quickly?

W Seril

19
15 14
10
is.
-
&'Sé‘ & e‘?&(\: %&&Q’ A'b"sy ,&'5\%{.
e N bq,‘} 6{"0 Q'*
V‘ * NG N
S
(o} <

A. By looking up in the dictionary B. By benefiting from the web. C.
By talking with my friends C (D). By reading boks. D (E). By writing
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How much contribution do you
think the correspondences in
the ULUTOMER facebook...

. None
A. Alot
40%

How much contributon did the
ULUTOMER facebook page
make when you were...

7%

7%

C. Alittle
13%

B.
Moderately
40%

C.Alittle__ A.Alot
18% ‘ 32%
B.
Moderately
43%

How much contribution did
the files in the ULUTOMER
facebook grqup when you...

C. Alittle >% A. Alot

12% . B %
Moderately

53%
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How much do you think

correspondences in the...
C. None
7%

C. Alittle
13%

A. Alot
40%

B. Moderate
40%

4. CONCLUSION

Technological developments in the world have affected
communication technology as well as other fields. Rapidly developing
technological tools have carried interpersonal communication and
interaction to a different dimension. This change has started to affect
even social, economic, cultural and judgement values of countries (Akstt,
Batur and Avsar, 2006: 2). The leading actor of this change lived in the
communication field is the Internet technologies. Although the Internet
has a short history, it is a mass communication means having reached a
common usage area all over the world. It is possible to use the Internet
in the fields of trade, communication, entertainment sector, education
and even in management practices (Cakir and Topgu, 2005: 71).

The vocabulary teaching and learning with audiovisual aids, which
are an indispensible element for teachers and learners of Turkish as a
foreign language, was tried to be taken in hand. Teachers of Turkish as
a foreign language can evaluate these methods from their own
perspectives and use them in their lesons. It is possible to collect
students' attention, which is distracted from time to time, via these
methods again and students can store words in their memories without
being aware of it. With these activities, students find an opportunity to
practise and repeat words they have learned.

The Internet is a gigantic structure composed of the combination of
computer networks which have spread all over the world (Kennedy,
2000). Every kind of data transferred into the computer envronment on
this network can be used by almost everybody and users get a limitless
opportunity. The Internet is open to development unendingly, a network
system with a large area and an umbrella term used for information and
communication lines providing communication potential. The Internet
has no limits and its effect goes beyond national borders (Acun, 2000: 6;
Tanilir, 2003: 3). Today, the Internet has become a tool of reaching
information in the most quick, easiest and cheapest way. Especially due
to the advantages which they provide in communication, information
access and publication, the Internet is becoming widespread all over the
world at an extraordinary speed (Ergin, 2005: 39). Hence, the inter-
societal information flow is accelerating. In the universal communication
on the Internet, script, sound and image are used in the same
environment and this makes communication more effective compared to
other traditional media types. Hence, the Internet realizes a powerful
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information presentation by drawing the superiorities of the newspaper,
radio and television together in the same environment. The Internet users
come close to people living in different cultures and get in cultural
interaction with them in environments occurring thanks to virtual
communication (Cakir and Topcu, 2005: 76). Undoubtedly, one of the
elements being affected by this interaction most is the structure of
language. In many studies having made until today, the effect of the
Internet on the language has been investigated (Akstt et al., 2006; Cakir
and Topcu, 2005; Merchant, 2001; Obrien et al., 2001). Humbolt states
that “language and culture continuously affect each other and they
cannot be separated from each other”. In parallel to this, Gliveng¢ (1999)
states that “everything existing in a society as an item and concept also
exists in a language. Cultural and historical heritage can be transferred
to next generations only through language. He expresses that language
is like an encyclopedia, a treasure or a dictionary of cultural contents.

Figures, sketches, pictures depicting words make words be
understood correctly and easily and prevent learners from forgetting
them quickly. Vocabulary teaching via the help of figures, sketches,
pictures and cartoons is an effective method.

Together with the use of computers commonly by everybody,
students have found an opportunity to practise what they have learned
in the lesson on their own. Cds with both visual and auditoy interaction
are vocabulary teaching materials attracting the attention of foreign
language learners. However, in the teaching of Turkish to foreigners, the
videos, where sound and image are together, are used effectively in the
teaching of foreign languages.

Today, in which the computer technology is providing new
communication and visual possibilities with every passing day, the
creation of learning environments using these technological possibilities
is an indisputable fact. The benefits of computer-assisted language
teaching were specified as the computer's making correct sentences and
the student's not feeling the fear of looking ridiculous in the classroom
since they learn a language without being in the classroom environment
(Guzel and Barin, 2013). There are a limited number of studies made in
Turkey on the teaching of Turkish as a foreign language in web-based
environments. That the previous studies have been prepared via the
teaching methods based on a scientific foundation is an undeniable fact
in terms of teaching Turkish to foreigners more healthily. In further
studies, in parallel to the existing language teaching methods, the
"Computer-Assisted Language Instruction Method - CALL" should be
used and this method should be developed. With the computer-assisted
language instruction, it will be possible to provide students with online
reading passages, audiovisual materials, short videos, illustrated and
animated 3-d dictionaries, games and activities providing speaking and
writing feedback and within-group interactions providing collaborative
learning.

The aim and the target audience of the studies to be made for the
purpose of web-based distant Turkish teaching should be specified and
materials should be designed in line with this aim. Before designing
materials, a syllabus should be prepared. A modular instruction should
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be designed as integrated in itself, in a way to help students learn by
themselves and as composed of the modules complementing one another
functionally (Usun, 2012). Starting from this context, in line with the
prepared syllabus, contents can be written according to the language
levels suggested by CEFR (A-1, A-2, B-1, B-2, C-1, C-2). For this purpose,
some practices such as the followings can be prepared (Nunan, 1988).:

[1 Puzzles

[1 Short video films

[1 Dubbed dialogues

[1 Electronic dictionaries

[ Gap-fillings

[l 'Finding the correct order' activities
[1 Word matchings

[1 3D vocabulary learning games
[1 Listening activities

[1 Word- picture matching

[1 Multiple-choice word game

While preparing materials, the ages, genders, levels and computer
using experiences of students should be taken into consideration.

According to the result of the present study, it seems inappropriate
to prepare a program in line with a single teaching method for the web-
based language teaching. In the general characteristics of the common
suggestions framework of CEFR, too, it is argued that it is not appropriate
to stick to a single theory or method unconditionally. Although a lot of
methods and theories have been developed until today in relation to
language teaching, it is seen that the teaching principles suggested by
“Communicative Method, Functional-Notional Method, Audiovisual
Method and Cognitive Method" provide conveniences for the web-based
practices.

In the present study, it was observed that the web contributed a lot
to language teaching. Again, as a result of this study, it was found that
our students used the ULUTOMER Facebook page very effectively. It was
observed that the explanations and practices in the files uploaded by the
teaching staff members in relation to the subjects made a great
contribution to their learning Turkish.

Keywords: Teaching Turkish to Foreign Students, Social Media,
Facebook, ULUTOMER

1. GIRIS

Dil duygu ve diisiincelerle i¢ icedir. Duygu ve diistinceler dil yardimiyla bagkalarina iletilir.
Bu iletisimin temel arac1 ise sozciiklerdir. Ana dilde bile sdzciikler dogru kullanilmadiginda mesajlar
anlagilmaz. Bu nedenle yabanci dil 6gretiminde sozciiklerin 6gretimi tizerinde ayrica durulmalidir.
Yabanci dil 6gretiminde sdzciikler dogru telaffuz edilmeli ve buna yonelik etkinliklere sik¢a yer
verilmelidir. Sozciiklerin kaliciligim1 saglamak igin gorsel ve isitsel araglara dayanan uygulamalar
tizerinde durulmalidir.

Dil sistematik ve ayn1 zamanda karmasik bir yapiya sahip sistemdir. Bu yapi igerisinde her
dilin kendine 6zgii kurallar1 vardir. Tiirk¢e de kendi sistematigi ile diinya dilleri igerisinde 6nemli bir

Turkish Studies
International Periodical for the Languages, Literature and History of Turkish or Turkic
Volume 12/34



222 Meral GULLULU - Gtilnaz CETINOGLU

yere sahiptir. Temeli ylizyillar 6ncesine dayanan ve diinyada en ¢ok konusulan diller arasinda ilk
siralarda yer alan Tirk¢eye duyulan ilgi, diinyadaki degisimlere paralel olarak giderek artmaktadir.
Tiirk dilinin tarihi donemleri incelendiginde koklii tarihi géze carpmaktadir. Bu tarihi siirecte Tiirkge
diger milletlerin de 6grenmek istedikleri bir dil konumuna gelmistir. Yurt iginde ve yurt disinda
cesitli merkezler tarafindan yiiriitiilen Tiirkge 6gretiminde pek ¢ok sorunla karsilagilmaktadir. Bu
sorunlarla ilgili alan yazinda pek ¢ok arastirma yapilmistir ve yapilmaktadir. Acik, 2008; Alyilmaz,
2010; Arslan ve Adem, 2010; Barin, 2004; Biiyiikaslan, 2007; Candas Karababa, 2009; Demir ve
Agik, 2011; Derman, 2010; Dogan, 1989; Dolunay, 2005; Goger, 2007; Goger, 2009; Giineyli ve
Demirel, 2006; Giizel, 2004; ismail, 2000; Iscan, 2011; Kara, 2011; Kont, 2000; Ké&se, 2004;
Mavasoglu ve Tiim, 2011; Oksiiz, 2011; Ozbay, 2010; Ozdemir, 2012; Ozyiirek, 2009; Toprak, 2004;
Tosun, 2005; Ungan, 2006; Unlii, 2011; Vandewalle, 2000; Yagmur, 2006; Yiice, 2005a; Yiice,
2005b; Yiicer, 2011; Er, Biger ve Bozkirli, 2012)Bu ¢alismalar sonunda yabancilar ig¢in hazirlanan
Tirkge 6gretimi programlarinin 6grencilerin ana diline, yasina, egitim diizeyine ve kiiltiiriine gore
hazirlanmadigi, programla birlikte Tiirkge 6gretiminde kullanilan yontem ve materyallerin ¢agin
kosullarina uygun olmadig ve eksikliklerinin bulundugu saptanmis ve bu sorunlarin giderilmesi igin
cesitli calismalar yapilmigtir. Er, Biger ve Bozkirli alan yazinda yabancilara Tiirkge 6gretiminde
tespit edilmis birtakim sorunlar bulunmaktadir. Bozkirli’ya (2012) gore bunlar; ilgili sorunlar,
Tirkgenin dil 6zelliklerinden kaynaklanan sorunlar, Tiirkge ogretimi alaminin farkli ana bilim
dallarina ayrilmamis olmasi, 6gretim programi yetersizligi, Tiirkgenin yabanci dil olarak 6gretiminde
yararlanilabilecek kaynaklarin yetersizligi, 6gretim arag geregleri bakimindan yasanan yetersizlikler,
lisans ve lisansiistii diizeyde gorevli 6gretim elemanlariyla egitim ogretim ortami baglamindaki
yetersizlikler, kullanilan yontem ve teknikler bakimindan yasanan sikintilar, alfabeden kaynaklanan
sorunlar, Tiirkge ogretimi ile ilgilenen kurumlarla ilgili sorunlar, yabancilara Tirkce 6gretimiyle
ilgili devlet politikasinin olmamasi gibi sorunlardan olugmaktadir.

Dil 6gretimi konusunda gilintimiize kadar pek ¢cok yontem gelistirilmis ve uygulanmigtir. Bu
yontemler birbirlerine alternatif yontemler gibi goriinse de genel olarak tamamlayicit yontemler
olarak kabul edilmekte ve bir metot digerini inkar etme yerine tamamlamaktadir. Dil 6gretim
yontemlerinin siirekli degismesinin temel nedenlerini her gegen giin gelisen teknolojik olanaklar,
internetin biitlin diinyada sinirlar1 daha seffaf hale getirmesi ve buna bagli olarak kiiltiirel iletisim ve
etkilesimin hizlanmasi olarak siralayabiliriz. Dilbilimcilerin dil 6gretim yontemleri lizerinde bugiine
kadar yontem gelistirmelerine ragmen herkesin iizerinde hemfikir oldugu bir 6gretim yontemi
tizerinde heniiz bir goriis birligine varilamamustir. Giiniimiize kadarki 6gretim yontemlerine
bakildiginda dil 6gretim yontemlerinin Francois Gouin’in 1880 yilinda kaleme aldigi “Yabanci
Dilleri Ogrenme ve Ogretme Sanati” adli eseriyle baslamis olabilecegi diisiiniilebilir. Yirminci
yiizyilin baglarinda “Diiz varim” yontemi kabul gérmiis olmasinin yaninda, dilsel- isitsel yontemin
1950’11 yillardan itibaren etkili bir yontem olarak kullanilabilecegi diisiintilmiistiir. 1960’11 yillarda
ise dil bilgisi ceviri yontemine paralel olarak “Bilissel Dil Ogrenme” yontemi yéntem olarak kabul
edilmistir. Giiniimiize kadar “Davranisci, Bilissel, Duyugsal ve Yapilandirmaci” yaklagimlara paralel
olarak “Iletisimsel” yaklasim dil 6gretim yonteminde etkili olmustur. Tiirk¢enin yabanci dil olarak
Ogretiminde yeni yontem ve tekniklerle sorun odakli yaklasimlara yonelik arastirmalar son
donemlerde yayginlik kazanmistir.

Candas Karababa (2009) Tiirke¢enin yabancit dil olarak Ogretiminde, &grenenlerin
gereksinimlerine ve diizeylerine uygun programlarin gelistirilmesi gerektigini,ve onlarin yas
diizeyine uygun ders programlarinin diizenlenmesinin zorunlulugunu ifade etmistir.

Farkli dil ailelerine mensup kisilerin zorlandigi konular veya kolayca 6grendigi konular
farklidir. Tiirk devlet ve topluluklarindan gelen 6grenciler Tiirk¢e 6greniminde diger milletlere gore
daha avantajhdirlar. Zira 6zellikle Azerbaycan, Kazakistan, Kirgizistan, Ozbekistan, Tiirkmenistan

Turkish Studies
International Periodical for the Languages, Literature and History of Turkish or Turkic
Volume 12/34



Tiirkcenin Yabanct Dil Olarak Ogreniminde ve Ogretiminde Sosyal Medyanin... 223

ve Tataristan gibi bolge iilkelerden gelen bu ogrencilerin ana dilleri ayn1 zamanda Tiirkgenin
lehgeleridir ve Tiirkiye Tiirkgesiyle benzerlikler gosterir(Ozyiirek, 2009). Bu yiizden programlar
hazirlanirken Oncelikle hedef kitlenin ana dili ve bu dilin baglh bulundugu dil ailesi dikkate
almmalidir.

Yabanci dil olarak Tiirkge 6gretiminin verimliligini artirmak ve 6grencileri motive etmek
icin onlarin miimkiin olan tiim uyaricilarini harekete gegirmek gerekir. Bundan dolay: yabanci dil
olarak Tiirk¢e ogretiminde kullanilacak gorsel ve isitsel araglar 6grencilerin gorme ve isitme
duyularini harekete gecirerek Tiirk¢enin daha etkili ve kalici 6gretilmesini saglar (Arslan ve Adem,
2010). Dil 6gretiminde bu materyallerle birlikte isitsel-gorsel yontemden (the audio visual method)
de yararlanilmalidir. Bu yontemle dili 6grenen kisi “francais fundamentalda”diye tanimlanan giinliik
konugma ile karsilasir ve 6grendiklerini giinliikk hayata aktarma imkan: bulur (Stern, 1991).

Tiirkge 6gretim programi, her yonden alaninda uzman kisilerce hazirlanmali; bunun igin de
alan uzmanlarindan bir birim olusturulmalidir. Bu birim icinde Tiirk¢enin 6gretim yontemlerini
belirleyebilmek icin Tiirkge 6gretimi uzmanlari, hazirlanacak programin hedef kitleye uygunlugunu
belirleyebilmek i¢in gelisim ve 6grenme uzmanlar: ve kazanmimlara ulagma diizeyini belirleyebilmek
icin lgme ve degerlendirme uzmanlar: bulunmahdir (Unlii, 2011).

2. YONTEM

Insan cevresiyle etkilesimine paralel olarak yasam boyu bilgi, beceri, tutum ve yetenek
kazanir. Buna bagli olarak 6grenme, yasam boyu devam eden bir edinim ve kazanim siirecidir.
Ogrenme dinamik bir siiregtir. insan yasadig1 miiddetce siirekli bir seyler 6grenir. Bir konuyu
Ogrenen insan artik 6ncekinden farkli biri olmustur. Bu farklilagma insanin davranig ve tavirlarim
belki de kisiligini bile degistiren bir farklilasmadir.(Rogers, 1996) 6grenmenin nasil ger¢eklestigi ve
insandaki 6grenmeden kaynaklanan degisimlerin temel nedenlerine dair gelistirilen 6grenme
modellerini “Davranisci kuram, Bilissel kuram, Duyussal kuram, Yapilandirici kuram, iletisimsel
kuram olarak siralamaktadir. Yabanci dil 6gretim yontemlerini (Dogan, 2012) asagidaki basliklar
altinda ele almistir

[ Dogal dil 6gretim yontemi

" Isitsel- dilsel 6gretim yontemi

[J Durumsal dil 6gretim yontemi

"] Iletisimsel dil 6gretim yontemi
[IOkumali dil 6gretim yontemi

[ Biligsel dil 6gretim yontemi

" Isitsel- gorsel dil dgretim ydntemi

[ Segmeci dil 6gretim yontemi

"1 Islemsel-kavramsal dil 6gretim yontemi
[ Tum fiziksel tepki dil 6gretim yontemi
"1 Isbirlikli dil 6gretim yontemi

[ Sessiz dil 6gretim yontemi

[} Danigmanli dil 6gretim yontemi

[J Telkinle dil 6gretim yontemi
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[1 Coklu zeka dil 6gretim yontemi

[J Sinir dilbilimsel dil 6gretim yontemi
[ Goreve dayali dil 6gretim yontemi
"1 Igerik merkezli dil 6gretim yontemi
"1 Isletimsel dil 6gretim yontemi

[ Sozliiksel dil 6gretim yontemi

Yukarida siralanan dil 6gretim yontemleri giiniimiize kadar yabanci dil 6gretiminde
kullanilmig, bu yontemlere bagli olarak igerik ve materyal gelistirilmistir. Tiirkgenin yabanci dil
olarak web tabanli ortamda 6gretimi ile iliskin kullanilacak materyal ve yontemlere hangi 6gretim
yonteminin daha uygun oldugu konusunda kesin bir hiikiim verilememesine ragmen, 6zellikle bu
alanda calisma yapacak arastirmacilarin “Iletisimsel, Islemsel- kavramsal, Bilissel, Isitsel- gorsel”
yontemlerden yararlanabilecekleri konusunda uzmanlarin hem fikir oldugu sdylenebilir. Asagida
sirastyla bu yontemler hakkinda genel bilgiler verildikten sonra, web tabanli uzaktan Tiirk¢e 6gretimi
agisindan yontemlerin kullanilabilirligi ele alinmistir

Bilgisayar Destekli Dil Ogretim Yontemi

Bilgisayar destekli dil 6gretim yonteminin giiniimiizde egitim sistemi icerisindeki etkinligi
her gecgen giin artmaktadir. icinde bulundugumuz ¢ag, bilginin hizla yayildig1 ve bilgiye ulasmanin
kolaylastigi bir ¢agdir. Elbette bunda bilisim teknolojilerinin gelismesinin biiyiik katkis1 vardir.
Ozellikle yirminci yiizyilin sonlarmda hizla bir ilerleme kaydeden bilisim teknolojileri her alanda
oldugu gibi egitim alaninda da etkinligini gostermeye baslamistir (Sahin ve Akgay, 2011)
Teknolojinin gelisimine paralel olarak bilgisayarin egitim sistemi igerisinde kullanilmasi da
artmaktadir. Bununla birlikte bilgisayarla 6gretim yontemleri de gelismektedir. Bilgisayar destekli
Ogretim yontemleri egitim- 6gretim ortamlarinda igerik aktarimi, aragtirmalar, egitim hizmetlerinin
yonetimi, 6lgme ve degerlendirme, rehberlik ve 6grenme- 6gretme etkinliklerinde kullanilmaktadir
(Tosun, 2006). 2005 yilinda yapilan Tiirkce Ogretimi Program degisikligiyle yapilandirmacilik
anlayis1 benimsenmis ve bu dogrultuda 6grenci merkezli yontem, teknik ve materyallere ihtiyag
duyulmustur. Internet, bugiin hayatimzin her alaminda karsimiza ¢ikmaktadir. Biiyiik bir bilgi
havuzu haline gelen Internet’te her tiirlii bilgiye ulasmak miimkiindiir. Ogrenenlerin en biiyiik bilgi
edinme kaynaklarindan biri olan Internet’in egitim-6gretimde kullanimina iliskin gesitli calismalar
yapilmaktadir. Bu ¢alismalarin basini bugiiniin 6grencisinin ilgisini artiracak, aragtirma yapmasini
kolaylastiracak, eglenirken dgrenmesini saglayacak Internet tabanl yontemler gekmektedir (Akgay
ve Sahin, 2012). Bu nedenle bilgisayarin etkin bir 6grenme araci olarak kullanilabilmesi nedeniyle
Tiirkge egitiminde de bilgisayar destekli egitime yer vermek dogru bir yaklasim olacaktir (Pala,
2006). Ogretmen bilgisayar kullanarak ¢ok sayida soru ¢dzebilir, derslerinde isledigi konularla ilgili
bilgileri egitim-6gretim ortamina aktarabilir. Egitim teknolojisi 1s1g8inda Tiirkge 6gretiminde genel
olarak tekdiize bir sekilde tahta, tebesir veya kalem, kitap ve defter notlar1 gibi araglarla yapilan
uygulamalarin oOtesinde, teknolojinin getirmis oldugu yeniliklerle daha etkin bir G6gretimin
saglanmasi gerektigi aciktir (Sengiil & Yal¢in, 2003). Tiirkgenin yabanci dil olarak web tabanh
ortamlarda Ggretilmesi diinyanin degisik cografyalarinda Tiirkge 6grenmek isteyen insanlar igin
onemli firsatlar sunmaktadir. Yabanci dil olarak bilgisayar destekli Tiirk¢e dgretimi i¢in programlar
hazirlarken ve web ortamlart olustururken yukarida degindigimiz dil 6gretim yontemlerinden
yararlanarak etkin programlar hazirlanabilir.

Bilgisayar Destekli Egitim, bilgisayardan 6grenme-6gretme ve okul yonetimi ile ilgili biitiin
faaliyetlerde kullanilmaktadir (Demirel vd, 2001). Teknolojinin 6grenme ortami olarak kullanilmasi,
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Ogretim siirecini ve 6grenci motivasyonunu giiclendirici, 6grencinin kendi 6grenme hizina gore
yararlanabilecegi ve kendi kendine 6grenme ilkelerini uygulayabilecegi bir 6gretim yontemi olarak
tanimlanmaktadir (Sahin ve Yildirim, 1999). Calismada sirasiyla modeller tizerinde durulacak ve bu
modellerin web tabanli uzaktan dil 6gretim sitelerinin tasarim ve igeriklerinin gelisimine katkilar1 ele
almacaktir

Web tabanli dil 6gretim yonteminde ise teknolojik olanaklarin da 6gretim modellerinin
tasarimina sagladigi kolayliklar1 g6z 6niine alinarak kuramsal olarak tek bir kuramdan ¢ok, kuramlar
arast bir yontemin kullanilmas1 gerektigi goriilmektedir. Giiniimiizde teknolojik olanaklarin hizla
gelismesi Bilgisayar Destekli Ogretim Yontemini yeni bir dil 6gretim yontemi olarak her gecen giin
dil 6gretiminde kullanildig1 goriilmektedir.

Isitsel Gorsel Dil Ogretim Y éntemi

Yabanci dil 6gretiminde gorsel ve isitsel araglarin kullanilmasi 6grenimi kolaylastirmakta ve
hizlandirmaktadir. Gorsel ve isitsel araclar arasinda bilgisayar ve dolayisiyla web onemli yer
tutmaktadir. Geleneksel yabanci dil 6gretim yontemleri dil 6gretiminde beklenen basariy
saglayamamaktadir. Yabanci dil olarak Tiirkge 6gretiminin kalitesini artirmak ve 6grencileri motive
etmek icin tiim uyaricilart harekete gegirmek gerekir. Yabanci dil olarak Tiirkge Ogretiminde
yapilacak etkinliklerle 6gretilen sozciiklerin ve kavramlarin daha ¢abuk 6grenilmesine yardimci
olmaktadir.(Demirel, 1993a:24)

Yabanci dil derslerinde dgretilen teorik bilgilerin uygulamadaki sekillerinin gosterilebilmesi
icin derslerin video filmleriyle desteklenmesi gerekmektedir. “Video, hem bir bilgi deposu hem de
iyi bir gosteri aracidir. Gergek hayatin en iyi sekilde sergilenmesini saglar. Video filminin kisa bir
sahnesinde pek ¢ok mesaj bulunabilir. 3-5 dakika siiren kisa bir programa bir saatlik ders
sigdirilabilir’(Demirel, 1993b:97). Video filminde ses ve goriintii bir biitliin halinde verilir.

Yapilan arastirmalarda, bilimsel olarak kabul edilen zeka tiirleri; gorsel, miiziksel, isitsel,
matematiksel, sozel, bedensel zeka vs. olarak sayilabilir. Bireysel farkliliklarin olmasi egitim
sisteminin de ¢ogulcu olmasimi zorunlu kilmistir.(Balim, Pekmez, Erdem, 2004:13-19)

Giliniimiiz sartlarinda yabanci dil 6grenimi esnasinda kullanilan geleneksel yontem ve
teknikler (metinler, dilbilgisi ¢eviri yontemleri, iletisimsel yontemler, islevsel dil 6gretimi vb.), hedef
dilin 6gretiminde dilbilimcilere, yabanci dil Ogretenlere ve Ogrenenlere tam bir doyumluluk
saglamamaktadir. Cilinkii bu siirecte edinilen dilsel dgelerin, kiiltiirel 6gelerden ayr1 bir sekilde
verilmesi bu eksikligi gozler 6niine sermektedir. Halbuki "dil, bir toplumun anlagma vasitasi oldugu
gibi, ayn1 zamanda bir kiiltiir tasiyicisi ve aktaricisidir." (Iscan, 2011:1).

Bundan dolay1 bazi iinlii dilbilimci ve dil 6greticileri, var olan eski teknik ve yontemlerin
yant sira birtakim kiiltiirel icerikli amaca uygun Ogretim materyallerinin de ders ortamina
getirilmesini 6ngormektedirler. Ayrica, tasiyict dili konusan kisiyle saglikli bir iletisim kurmanin
yolu dilsel ve kiiltiirel 6gelerin de beraber edinilmesiyle gergeklesebilmektedir. Ciinkii kiiltiirel
Ogelerden eksik bir sekilde iletisime gecmek diyalog esnasinda gerilim, ¢ekingenlik, tutukluk gibi
birtakim sorunlara neden olmakta ve hatta daha sonraki asamalarda iletisimi tamamen
koparabilmektedir. Aksini diistiniirsek dil 6grenenlerin, farkli toplum ve kiiltiirlerde yetismelerinden
dolay1 birbirlerinin kiiltiirleri hakkinda bilgi sahibi olmalar1 dogabilecek iletisim sorunlarini ortadan
kaldirarak hem birbirlerini dogru bir sekilde anlama hem de iletisimin siirekliligini saglama agisindan
¢ok Onemlidir. Bu baglamda O. Demircan da (1990) "Hi¢ kimse toplumsal, sosyal ve kiiltiirel
degerlerden soyutlanarak yabanci dil 6grenemez." sozleriyle yabanci dil 6greniminde dil ve kiiltiir
iligkisinin bu siirecte ne kadar 6nemli bir yere sahip olduguna atifta bulunmustur (Aktaran: Kargi,
2006: 62). Yine ayn1 sekilde Brooks, "Kiiltiir 6geleri yeterince iiretilmediginde, 6grencinin yabanci
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dil konusmasi, kendi kiiltiir cevresinde gordiigii kavramlar1 farkli sembollerle dile getirmesinden
baska bir sey olamaz" sozleriyle konuya farkli bir bakis acis1 getirmektedir (Brooks, 1986: 123).
Anlagilacag: iizere 6grenciye, hedef dildeki kiiltiirel 6gelerin yeterince kazandirilamamasi, hedef
kiiltiire ait olan ve edinilmesi gereken yasam tarzlariin ve milli degerlerin d6grenilmesinin 6niine
gecebilmektedir. Bu da muhatabiyla arasinda gegen diyaloglarda yanlis anlasilmalara ve daha sonrasi
icin diyalog kopmasi gibi birtakim ciddi sorunlar1 dogurmaktadir. Dilsel ve kiiltiirel 6geleri, iginde
bulunduran arag-gereclerin ya da yontem ve tekniklerin yetersiz bir sekilde kullanilmasindan dolay1
iletisim sorunlari ortaya ¢ikmaktadir. Hizli bir sekilde ilerleme ve gelisme kaydeden 21.yy teknolojisi
ise bircok alana oldugu gibi yabanci dil 6grenimine de yeni olanak ve firsatlar1 beraberinde
getirmistir. Teknolojideki gelismelerin etkisiyle birlikte medya yapit1 iiriinler, 6zellikle de amaca
uygun c¢agdas sanatsal filmler, gorsellik ve isitsellik acisindan, dil edinimini kolaylagtiric1 ve
belirlenen amaca ulagsmada dogrudan erisebilirlik firsati sunan diger ara¢ ve gereclere oranla daha
verimli ve etkili olur.

Gorsel ve Isitsel Materyallerden Sanatsal Filmlerin Dil Ogrenmedeki Rolii

Yabanci dil 6gretimi siliresince, amacina uygun egitici ve 6gretici olma 6zelligine sahip olan
gorsel-isitsel arag ve gereclerin, Ozellikle de sanatsal filmlerin pratik kullanimi, dil egitiminin
verildigi alanlarda, kullanilan yontem ve teknikler arasinda neredeyse yoktur halbuki yabanci dil
Ogretiminde basarty1 yakalamanin temel sartlarindan biri de 6gretilen konuyu benimseyebilmesi i¢in
ogrencide yiiksek motivasyon faktoriinli saglamaktir. Stiphesiz ki, bu amaca ulagsmadaki en énemli
rol, gorsel ve isitsel materyaller arasinda bulunan sanatsal filmlerin sinmif ortamina getirilip verimli
bir sekilde kullanilmasindadir (Ovcinnikova, 2006: 128). Sanatsal filmler, 6grenilen konuyu tiim
acikligiyla yansitmakta ve 6grenciye hedef dildeki kisilerle olan dogal diyalog ortamlarinda bulunma
hissi uyandirmaktadir. Ogrenim esnasinda dgrencide olusan gerilim, tutukluk ve cekingenlik gibi
negatif etkenleri en aza indirmede sanatsal filmlerin rolii azzimsanmayacak kadar ¢oktur.

Sanatsal filmlerin yabanci dil 6grenimindeki baglica yararlarini sdyle siralayabiliriz:

1. Erisilmesi veya temini miimkiin olmayan ya da ¢ok zor olan islemleri, geregleri, olaylari
yer, hiz ve zaman degisimlerini kolaylikla sinif i¢ine getirir.

2. Kazanilan bilgi kapsamini koruyarak bilgilerin kisa siirede unutulmasini onler.

3. Hassas ve tartismaya acik konularin etiidiinde objektif goriisler saglar. Aragtirma yapmaya
ve okumaya kars1 ilgi uyandirir.

4. Grup lyelerinin tamamina ayn1 olanaklarinin taninmasini saglar.

5. Tutum ve davranis degisikliklerini kolaylastirir.

6. Hemen biitiin 6grencilerin ilgisinin uyanmasina ve bu ilginin devam etmesine yardim eder.
7. Islenen konunun uzmanlarini ve konuyla ilgili sayisiz kaynaklar1 sinifa getirir.

8. Ogrencilerin, yasanilan sosyal ve fiziki ¢evre ile temasin saglar.

9. Yaslar1 ve yetenekleri degisik de olsa biitiin gruplar igin elverislidir. (Iscan, 2011: 940)
10. Hedef dilde olugsmas1 muhtemel diisiince sisteminin boyutunu genisletir.

11. Kiside mesleki ve kisisel gelisimi saglar.

12. Cok fazla zaman kaybetmeden ve asir1 ugrasmaya gerek kalmadan mitkemmel sonuglara
ulastirir.
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13. Ogrencinin konuyu anlama, algilama ve hatirlamasi icin ulasilabilir bilgileri biinyesinde
bulundurur.

14. Bigime degil, konuya odaklanma imkani verir(Frayfeld, 2006: 74-81).

Genel olarak, sanatsal filmler, 6grencinin duygu-diisiince alanimi genisleterek fikirlerini
bagimsiz bir sekilde ortaya koymasina ve siirekli bir sekilde gelisen yorum giicliniin olusumuna
zemin hazirlar.

Kisacasi sanatsal filmler; etkin 6gretim ortami olusturmada, dilsel ve kiiltiirel 6ge ve imgeleri
bir 6grenciye ulagtirmada, dil 6gretimindeki dort temel dil becerisinin kiside olusumunu saglama ve
hizlandirmada, dogal ve yalin hedef dil ile kisiyi tanistirmada ve kiside 6zgiin diisiince alanim
genisletmede olaganiistii yararlara sahip se¢kin bir kaynaktir.

Video Filmli Ogretim Etkinlikleri

« Sadece Goriintiiden Olusan Video Filmleri Hakkinda Ogrencileri Konusturma:
Ogrenilen konuyla ilgili olarak yalniz goriintiiden olusan video filmleri 6grencilere izletilmeli daha
sonra bu video filmi hakkinda 6grenciler konusturulmalidir. Ogrenciler bu etkinlikle, 6grendikleri
yeni sozciikleri climle icerisinde kullanma imkani bulacaklardir.

« Anlatilan Konuya Uygun Kisa Video Filmi izletme: Yabancilara Tiirkge 6gretiminde
islenen konunun arkasindan ilgili konuyu pekistirici kisa video filmleri izletilmelidir. Ogrenciler
uygulamada gordiikleri ve isittikleriyle konuyu pekistirirler. izlenilen video filminde gecen
diyaloglar taklit edilerek smifta goniillii 6grenciler tarafindan canlandirlabilir.

Miizik

“Isitsel araglar dogru dil aliskanliklarinin kazandirilmasinda ve tekrar alistirmalarmin
yapilmasinda etkili olmaktadir” (Demirel, 1993¢:97). Isitme duyusunu en hizli harekete geciren
isitsel araglardan biri miziktir. Yabancilara Tirkge Ogretiminde miizik pargalari yardimiyla
yapilacak etkinlikler 6grencilerin telaffuzlarmi gelistirecektir. Ogrenciler begendikleri bir miizigi
dinledikleri zaman 0 miizigin s6zlerini tekrarlamaya ¢alisacaklardir. Bu sekilde dgrencilerin dinleme
becerilerinin yaninda konusma becerileri de gelisecektir. Miizik pargalarinin nakaratlarinda bazi
sozciikler siklikla soylenmektedir. Tekrar edilen bu sozciiklerin telaffuzlari 6grenciler tarafindan

kolayca soylenecek ve bu sozciiklerin ezberlenmesi daha kolay olacaktir. Konuya uygun sarkilari
bilgisayar ve web araciligiyla 6grencilere dinleterek sozciik dagarciklarint genisletmek miimkiindiir.

Bilgisayar

Bilgisayar, yabanci dil etkinliklerinin vazge¢ilmez yardimci ders aracidir. Bilgisayar
“Toplumlarin biitiin ticari, sanayi ve egitim faaliyetlerinde yer alarak kullanildiklari her alanda
verimliligi artirmis ve insan yasaminda énemli bir yere sahip olmustur” (Arslan, 2003:67). Egitime
bakan yonilyle zamanimizda artik bilgisayarsiz okul gérmek neredeyse miimkiin degildir. Cocuklar
okul disinda kalan tiim zamanlarim bilgisayara ayirmaktadirlar. Giinliik yagsamda 6nemli bir yer tutan
ve bir¢cok alanda kullanilan bilgisayar, yabancilara Tiirk¢e Ogretiminde etkili bir bigimde
kullanilmalidir. Genellikle yabancilara Tiirkge 6gretiminin hedef kitlesi, gen¢ niifustur. Gengler
bilgisayara kars1 ciddi bir alaka gostermektedir. Genglerin bilgisayara olan bu ilgileri yabancilara
Tirkge 6gretiminde bilgisayar tabanli programlarin hazirlanmasini gerekli kilmaktadir. Bilgisayarlar
ogretmenler tarafindan genellikle sunum (Powerpoint programi kullanilarak) hazirlama, video
izletme, miizik dinletme, vb. amaglarla kullanilmaktadir. Ogretmenlerin bilgisayarda hazirladiklari
materyalleri derste kullanmalar1 6grenci motivasyonunu olumlu olarak etkilemektedir. Yabancilara
Tiirk¢e 6gretiminde bilgisayar vasitasiyla hazirlanacak programlar 6grencilerin dikkatini ve bu dili
dgrenmeye olan ilgilerini artiracaktir. ingilizce dgretimi amaciyla hazirlanan baz1 bilgisayar tabanli
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programlar1 (Rosetta Stone, Euro Talk vb.) kullanan 6grencilerin bu programlari ilgiyle ve siirekli
kullandiklar1 goriilmektedir. Bu programlarin Tiirkgeye uyarlanmis siiriimleri yabancilara Tiirk¢e
Ogretim derslerinde kullanilmis ve benzer sonuglar elde edilmistir. Yabancilara Tiirk¢e 6gretmek
amaciyla bilgisayardan web araciligiyla pek ¢ok oyun oynatilmalidir. Ogrenci oyun igerisinde
farkinda olmadan Tiirk¢e sozciik ve ciimleleri bilingaltina yazarak yeri geldiginde kullanacaktir.
Yabancilara Tiirkce 0gretenler bilgisayar yardimiyla konular1 dgretirken sinifin seviyesini dikkate
almalidir. Programlar anlagilir ve kolay olmalidir.

Mobil Ogrenme

Alan yazinda mobil grenmenin ilk tanimlar1 daha ¢ok teknoloji merkezli olmustur. Ornegin
Palm, Windows CE makineleri ve dijital cep telefonu gibi mobil sayisal cihazlarla yapilan elektronik
dgrenme (e-dgrenme) olarak tanimlamistir (Quinn, 2000; aktaran: Ozdamar, 2010: 492). Bir baska
deyisle Mobil 6grenme, Ogrenciler i¢in kablosuz ortamlar iizerinden mobil araglarla egitim
materyallerine erisim ve Ogrenme kolayligidir (Litchfield,2007; aktaran: Gilsecen, Giirsul,
Bayrakdar, Cilengir ve Canim, 2010: 788). Keegan’nin teknoloji merkezli taniminda ise, mobil
cihazlar1 kullanicilar tarafindan taginabilir olanlar ile sinirlamaktadir ve hareketlilik kavramina vurgu
yapmaktadir (Keegan,2008; aktaran: Ozdamar, 2010: 492). Tanimlardan da anlasilacagi iizere mobil
O0grenme, Ogrenme isini kolay hale getirerek her yerde ve yasam boyu 6grenme kavramlarini
desteklemektedir. Mobil 6grenme, 6grenmeyi kolaylastirmak gibi bircok avantaja sahip olmasina
ragmen bazi sikintilari da beraberinde getirmektedir. Mobil 6grenme uygulamalan faydal
fonksiyonlar1 sayesinde kolay depolama ve tasinabilirlik imkani sunmaktadir. Her zaman her yerde
O0grenme anlayisini gelistirerek hayat boyu 6grenme kavramini desteklemekte bunun yani sira zaman
ve mekan kisitlamasini ortadan kaldirarak ihtiyag duyulan anda bilgiye erisime imkan saglamaktadir
(Kossen, 2001, Jones ve Jo, 2004; aktaran: Giilsegen ve ark. 2010: 788)

Bilginin hizla gelistigi ve yayildig1 glinlimiizde teknolojinin de gelismesiyle beraber bilgiye
ulagmak daha kolay hale gelmistir. Son yillarda kullanimi1 yayginlagan mobil cihazlar sayesinde
uzaktan egitim uygulamalar1 artig gostermis ve bu cihazlar yagsam boyu 6grenmenin bir parcasi haline
getirilmistir. Bu cihazlarda c¢esitli amaclara hizmet edebilmeleri amaciyla uygulamalar
gelistirilmektedir. Bu uygulamalar arasinda “podcast” ler 6nemli yer tutmakla beraber iilkemizde pek
fazla bilinmeyen ve kullanilmayan bir uygulama tiiriidiir. Podcastler egitim ile iligkilendirilerek
kisilerin dil 6grenim ¢aligsmalarina, herhangi bir yer hakkinda bilgi edinmelerine, turistik ¢calismalara,
egitim ¢aligmalarina yardime1 olmaktadir

Sosyal Medya ve Egitim

Giiniimiizde insanlarin iletisim kurmak i¢in kullandig1 en yaygin internet ag1 sosyal medya
olmustur. Harvard tiniversitesi 6grencisi olan Mark Zuckerberg’in sahibi oldugu sosyal paylagim
sitesi Facebook, giiniimiiz itibariyle Tiirkiye’de ve diinyada en ¢ok kullanilan sosyal aglardan biridir.
“Sosyal medya kullanimimin tlkemizde bir¢ok iilkeden daha hizli gelistigini anlatan Vural,
Tiirkiye'nin 2012'deki raporlara gore sosyal medya kullaniminda 5'inci sirada yer aldigini, Facebook
kullanominda ise diinyada ABD, ingiltere ve Endonezya'dan sonra 4. sirada oldugunu
kaydetti”(http://www.trtturk.com.tr/haber/facebook-kullaniminda-turkiye-dunya-4uncusu.html).

Sosyallesmenin insan igin bir ihtiya¢ oldugu kesindir. Internet, insan1 mekanin ve zamanin
kisitlihigindan kurtararak insana daha rahat ve daha 6zgiir bir iletisim ortam saglar. insanlar, internet
tizerinden sosyal aglari kullanarak yeni iliskiler kurabilmekte, mevcut iliskilerini devam
ettirebilmektedir. Ayrica insanlar sosyal aglar1 kullanarak uzun zamandir goriismedigi, ulasamadigi,
hicbir sekilde iletisim kuramadigi kisilerle baglanti kurarak sosyallesme siirecini devam
ettirmektedir. Bu kadar ¢ok avantaji olan sosyal medyanimn egitim sektoriinde kullanilmasi ise

Turkish Studies
International Periodical for the Languages, Literature and History of Turkish or Turkic
Volume 12/34


http://www.trtturk.com.tr/haber/facebook-kullaniminda-turkiye-dunya-4uncusu.html

Tiirkcenin Yabanct Dil Olarak Ogreniminde ve Ogretiminde Sosyal Medyanin... 229

kesinlikle gereklidir. Ciinkii egitimin birincil amaglarindan biri de bireyin sosyallesmesine katkida
bulunmaktir.

Sosyal medyanin egitimde kullanilabilirliginin en 6nemli 6lgiitii bireyi aktiflestirmesi ve
bireyler arasi etkilesimi artirmasidir. Sosyal medya 6grenci, 6gretmen Ve igerik arasindaki etkilesimi
artirir. Ayrica gesitli egitim durumlar1 ve ortamlari saglar. Materyal c¢esitliligine de katki
saglayabilecek olan sosyal medya nitelikli egitime de destek olmaktadir. Sosyal aglar dgrencilerin
ogrenme derecelerini artirmakta, Ogrencilerin derse yonelik ilgilerini ve memnuniyetlerini
artirmakta, okul-6grenci ve 6gretmen liggenindeki etkilesimi saglamaktadir.

3. BULGU VE YORUMLAR

Bu arastirmaya Uludag Universitesi Tiirkce Ogretimi Uygulama ve Arastirma Merkezinde
Tiirkge hazirlik géren B1, B2 ve C1 diizeyinde olan 60 6grenci katilmigtir.

ARASTIRMAYA KATILAN DEMOGRAFIK OZELLIKLERI

Katilan Dagilimi
9

CiNSIYET DAGILIMI
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Yas(20-25)
2%

Tiirkgeyi 6grenirken en ¢ok neden
yararlandiniz?

A. Web'den
32%

Tiirkgeyi Ogrenirken Web'i (interneti)

kullaniyor musunuz?
B. HAYIR

3%
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Ne zamandan beri web'i (interneti)
kullaniyorsunuz?

A 1yl
15%

B.2yil
12%

C.3yil
C. 4 yildan fazla 8%

65%

Tiirkge 6grenirken internetten yararlandiniz
mi?

R.

B. HAYI
35%

A. EVET
65%

Tirkce 6grenirken web’in(internetin) katkisi

ne kadar oldu?

C. Hig
8%

C.Az
10%
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Tiirkce 6grenirken web'in size zaman
kazandirdigini ve kolay 6grenmenizi
sagladigini dusiiniiyor musunuz?

B. HAYIR
23%
A. EVET

77%

ULUTOMER facebook grubunda size dnerilen

sitelerden yararlaniyor musunuz?
10%

Sozciiklerin anlamlarini en kolay ve hizh nasil
O0greniyorsunuz?

mSeril

2

A. Sozlikten B. Webden C. C. Kitap D. Yazarak
bularak. yararlanarak. Arkadaslarimla  okuyarak.
konusarak.
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ULUTOMER facebook grubundaki

yazismalarin Tiirkce 6grenmenizde ne kadar

katkisi oldugunu diisiiniiyorsunuz?
C. Hig
7%

C.Az
13% A. Cok

40%

Tiirkge 6grenirken ULUTOMER facebook

sayfasnin kaygillgl ne kadar oldu?
C. Az 7% A. Gok

18% ‘ 32%

Tiirkce 6grenirkenULUTOMER facebook
sayfasindaki dosyalarin katkisi ne kadar
oldu?

C. Hig
C. Az 5% A. Cok

12% ‘30%

B. Orta
53%
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ULUTOMER facebook grubundaki
yazismalarin Tiirk¢ce 6grenmenizde ne kadar
katkisi olduéuréq”gijsﬁnﬁyorsunuz?

C. Az 7% A. Cok
13% 40%

B. Orta
40%

4. SONUC

Diinyadaki teknolojik gelismeler her alanda oldugu gibi iletisim teknolojisini de etkilemistir.
Hizla gelisen teknolojik araglar insanlar arasi iletisimi ve etkilesimi farkli bir boyuta tasimistir. Bu
degisim iilkelerin sosyal, ekonomik, kiiltiirel ve deger yargilarini bile etkiler hale gelmistir (Aksiit,
Batur ve Avsar, 2006:2). iletisim alaninda yasanan bu gelismenin bas aktérii internet teknolojileridir.
Internet, kisa bir gegmise sahip olmasina karsin diinya iizerinde yaygin bir kullanim alanina erismis
bir kitle iletisim aracidir. Ticaret, haberlesme, eglence sektorii, egitim ve hatta yonetim
uygulamalarinda bile interneti kullanmak miimkiin olmaktadir (Cakir ve Topgu, 2005:71).

Yabanci dil olarak Tiirkge 6gretenler Ve 6grenenler i¢in vazgecilmez bir unsur olan gorsel
ve isitsel araglarla kelime 6gretimi ve 6grenimi ele alinmaya ¢alisilmistir. Yabanci dil olarak Tiirkge
ogretenler, bu yontemleri kendi agilarindan degerlendirerek derslerinde kullanabilirler. Ogrencinin
kimi zaman dagilan dikkati bu yontemlerle tekrar saglanabilir ve G6grenciler farkinda olmadan
kelimeleri belleklerine kaydederler. Bu etkinliklerle 6grenciler 6grendikleri kelimeleri uygulama ve
tekrar etme imkani bulurlar.

Internet tiim diinya iizerine yayilmus bilgisayar aglarmin birlesiminden olusan devasa bir
yapidir (Kennedy, 2000). Bu agda bilgisayar ortamina aktarilan her tiirli veri, hemen herkes
tarafindan kullamlabilmekte ve kullanicilar simirsiz bir olanaga kavusmaktadirlar. Internet sonsuz
sekilde biiylimeye acik, genis alanli bir sebeke sistemi olup, haberlesme potansiyeli saglayan bilgi
ve iletisim teknolojisi hatlar i¢in kullamlan bir semsiye terimdir. internetin sinir1 yoktur ve etkisi
ulusal smirlar1 agsmaktadir (Acun, 2000:6; Tamilir, 2003:3). Internet bugiin bilgiye en ¢abuk, en kolay
ve en ucuz yoldan ulasma araci haline gelmistir. Ozellikle iletisim, bilgiye erisim ve yayiminda
sagladigi avantajlar dolayisiyla biitiin diinyada olaganiistii bir hizla yayginlagsmaktadir (Ergin,
2005:39). Boylelikle toplumlar arasi bilgi akis1 hizlanmaktadir. internetteki evrensel iletisimde yaz,
ses ve goriintii ayni ortamda kullanilmakta; bu durum iletisimi diger geleneksel medya tiirlerine gore
daha etkin kilmaktadir. Boylece internet; gazete, radyo ve televizyonun istiinliiklerini ayni ortamda
bir araya getirerek giiclii bir enformasyon sunumu gerceklestirmektedir. Internet kullanicilari, sanal
iletisim sayesinde olusan ortamlarda farkli kiiltiirlerde yasayanlarla yakinlagmakta ve kiiltiirel
etkilesim i¢ine girmektedirler (Cakir ve Topgu, 2005:76). Siiphesiz bu etkilesimden en fazla
etkilenen unsurlardan biri de dilin yapisidir. Bugiine kadar gergeklestirilen bir¢ok arastirmada
internetin dil iizerine etkileri incelenmistir (Aksiit ve arkadaslari, 2006; Cakir ve Topgu, 2005;
Merchant, 2001; Obrien ve arkadaslari, 2001). Humbolt “Dil ile kiiltiir siirekli olarak birbirlerini
etkiler, birbirlerinden ayrilmazlar” demistir. Buna paralel gorisleri dile getiren Giiveng (1999),
“Toplumda madde ve kavram olarak var olan her sey dilde de vardir. Kiiltiirel ve tarihl miras, ancak
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dil araciligiyla yeni kusaklara aktarilir. Dil, kiiltiirel muhtevanin bir ansiklopedisi, hazinesi ya da
sozligi gibidir demektedir.

Yabanci dil 6gretiminde bilgisayar tabanli flag kartlar kullanilmaya baslanmustir. Renkli flas
kartlara yazilmis olan kelimelerin tizerine tiklandiginda kelimenin telaffuzu da verilmektedir. Bu
elektronik kartlarla 6grencilerin kelimeleri hem gérsel hem de isitsel olarak daha kolay 6grenmeleri
saglanir.

Kelimeleri gorsel olarak anlatan sekil, kroki, resimler sozciigiin dogru ve kolay kavranmasini
saglar ve ¢abuk unutulmasimi engeller. Sekil, kroki, resim ve ¢izgi resimler yardimiyla kelime
ogretimi etkili bir yontemdir.

Bilgisayarin herkes tarafindan yaygin bir sekilde kullanilmasiyla birlikte 6grenciler derste
ogrendiklerini evde kendi baslarmma uygulama imkani bulmuslardir. Hem gorsel hem isitsel
etkilesimli Cd’ler yabanct dil 6grenenlerin ilgilerini ¢eken kelime 6gretim materyalleridir. Ancak
yabancilara Tiirkge Ogretiminde sesle goriintiiniin bir arada oldugu videolar yabanci dillerin
ogretiminde etkin olarak kullanilmaktadir.

Bilgisayar teknolojisinin her gegen giin yeni iletisim ve gorsel olanaklar sundugu giiniimiizde
bu teknolojik olanaklarin kullanildigi 6grenme ortamlarinin olusturulmasi tartisilmaz bir gergektir.
Bilgisayar destekli dil 6gretimin yararlarini (Giizel ve Barin, 2013) bilgisayarin diizglin climleler
kurmasi, 6grencinin siif ortaminda olmadan dil 6grendigi i¢in sinif i¢inde giiliing duruma diisme
korkusu yasamayacagi olarak belirtmistir. Tirk¢enin yabanci dil olarak web tabanli ortamlarda
Ogretimi konusunda Tiirkiye’de sinirli sayida ¢aligma vardir. Yapilan ¢alismalarin bilimsel temele
dayal1 6gretim yontemleriyle hazirlanmasi Tiirk¢enin yabancilara daha saglikli 6gretilmesi a¢isindan
yadsinamaz bir gercektir. Bu alanda yapilan ve yapilacak calismalarda mevcut dil 6gretim
yontemlerine paralel olarak “Bilgisayar Destekli Dil Ogretim Yontemi- CALL” kullanilmali ve bu
yontem gelistirilmelidir. Bilgisayar destekli dil 6gretimiyle 6grencilere ¢evrimi¢i okuma pargalari,
gorsel ve isitsel materyaller, kisa videolar, resimli ve hareketli ii¢ boyutlu sozliikler, konusma ve
yazma geri doniligiimleri saglayan oyun ve etkinlikler, isbirlikgi 0grenmeyi saglaya grup ici
etkilesimler saglamak miimkiin olacaktir.

Web tabanli uzaktan Tiirk¢e 6gretimi amaciyla yapilacak galigmalarin amaci ve hedef kitlesi
belirlenmeli ve bu amaca uygun materyal tasarimlari yapilmalidir. Materyal tasarimlari yapilamadan
once, bir miifredat hazirlanmalidir. Modiiler 6gretim, Ogrencinin kendi kendine 6grenmesini
saglayan, kendi igerisinde biitiinliigii olan ve birbirlerini islevsel olarak tamamlayan modiillerden
olusacak sekilde diizenlenmelidir (Usun, 2012). Bu baglamdan hareketle, olusturulan miifredat
programina uygun olarak ADP’nin 6nerdigi dil seviyelerine (A-1, A-2, B-1, B-2, C-1, C-2) gore
icerikler yazilabilir. Bu amagla,

[ Bulmacalar

[ Kisa video filmler

[ Seslendirilmis diyaloglar

[ Elektronik sozliikler

[ Bosluk doldurmalar

[] Dogru siralamay1 bulma etkinlikleri
[ Sozciik eslestirmeler

[1 3D kelime 6grenme oyunlari
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I Dinleme etkinlikleri
[1 Sozciik- resim eslestirme
[ Coktan se¢meli sézciik oyunu

gibi uygulamalar hazirlanabilir. (Nunan, 1988). Ogretim materyalleri hazirlanirken 6grencilerin yasi,
cinsiyeti, diizeyi, bilgisayar kullanma deneyimleri de dikkate alinmalidir

Bu aragtirmanin sonucuna gore web tabanli dil 6gretimi i¢in sadece bir 6gretim yontemine
gére program hazirlanmayacagl goriilmektedir. ADP’nin ortak Oneriler g¢ercevesinin genel
Ozelliklerinde de sadece bir kuram ya da bir yonteme kayitsiz sartsiz bagl kalinmamas1 gerektigi
savunulmaktadir. Dil 6gretimi konusunda bu giine kadar pek ¢ok yontem ve kuram gelistirilmesine
ragmen web tabanl uygulamalar i¢in bu ydntemlerden “iletisimsel Yontem, Kavramsal- Islevsel
Yéntem, Isitsel Gorsel Yontem ve Bilissel Yontemin &nerdigi 6gretim ilkelerinin web tabanli dil
Ogretimi agisindan kolayliklar sagladigi goriilmektedir.

Yaptigimiz bu aragtirmada dil 6gretiminde Web’in Katkisnin biiyk oldugu gorilmistiir. Yine
yaptigmz bu arastrma sonucunda diyebiliriz ki 6grencilerimiz ULUTOMER Facebook sayfasini
olduk¢a etkin kullanmislardir. Ogretim elemanlarmin yiiklemis olduklar1 konularla ilgili
dosyalaradaki agiklama ve uyglamalar Tiirk¢e 6grenimlerinde biiylik 6lgiide katki saglamistir.
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