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Developing a New Test Culture: The Art of Possible
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ABSTRACT

Preparing valid, reliable and fair tests has been concern of all educators, trainers, and test
developers for many years, specifically at English medium universities, where accurate determination
of language proficiency level is important. This study describes a process regarding how end of
module exams have been developed in the light of the Common European Framework (CEF) in an
institutional setting which has implemented a new system in its Preparatory Programme with rather
limited resources. The study describes the design, development and quality procedure of the end of
module tests together with the success rates of the exams in detail. The success rates of the exams
indicated in this study is worthwhile following the steps in the CEF manual when developing a new
test, as well as considering the bands given in the CEF, and the needs of the institution. It is expected
that sharing the process of developing a high stake exam will be valuable for other Preparatory
Programs in Turkey, especially when the CEF is controversial in Europe since it involves applying
one particular framework to a multitude of contexts.
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Yeni Bir Sinav Kiiltiirii Gelistirmek: Olasilik Sanati

OZET

Gegerli, giivenilir ve adil sinav hazirlamak tiim egitimcilerin ve sinav yazarlarinin yillardir
odak noktas1 olmustur. Bu durum, o6zellikle de yabanci dilde 6grenci yeterlik diizeyini dogru bir
sekilde belirlemek durumunda olan Ingilizce 5gretim yapan iiniversiteler igin gegerlidir. Bu galisma,
Hazirlik Programinda yeni bir yaklasim (Modiiler Sistem) uygulayan bir egitim kurumunda Avrupa
Ortak Cerceve Programlar 1siginda Ogrenci yeterliklerini belirlemeye yonelik snavlarin kisith
kaynaklarla nasil hazirlandigina yonelik bir siireci anlatmaktadir. Calisma, sinavlarin tasarlanma,
gelistirilme ve Kkalite siireclerinin yani sira sinav basari oranlarini da detayli olarak kapsamaktadir.
Calismada belirtilen sinav basar1 ortalamalari, kurumun ihtiyaglari da goz 6niine alinmak kosuluyla
Avrupa Ortak Cergeve Programlarinda belirtilen bantlar: takip ederek simav gelistirmenin denemeye
deger bir ¢aba oldugunu gostermektedir. Avrupa Ortak Cerceve Programlarinin farkli baglamlarda
ve ortamlarda kullanilmasmin siklikla sorgulandigi ve tartisildigi giiniimiizde bu ¢alismada anlatilan
giivenilir smav gelistirme siirecinin Ozellikle Tiirkiye’de benzer programi takip eden hazirhk
programlari igin 6nemli olacag: diisiiniilmektedir.

Anahtar Sézciikler: Avrupa Ortak Cerceve Programi, Sinav Gelistirme, Hazirlik Programi

1 Assist. Prof. {zmir Ekonomi University, Turkey School of Foreign Languages - evrim.ustunluoglu@ieu.edu.tr
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INTRODUCTION

Preparing valid, reliable and fair tests has been a concern of all educators, trainers,
and test developers for many years. This specifically applies to English medium universities,
which use English as a tool of instruction in their settings where English is spoken as a
foreign language. These universities have to use scores to determine their students” language
proficiency level, and thus they need clear descriptors and a clear policy for the language
skills of students. The Common European Framework (CEF) is used as a reference by some
of those institutions because it describes six proficiency levels and also presents a basis for
the mutual recognition of language qualifications and educational mobility (Council of
Europe, 2003).

The framework provides a common basis for the explicit description of objectives,
content and methods, and thus, enhances the transparency of courses, syllabus and
qualifications. The key words in this process are comprehensiveness (describing the
objectives), transparency (explicitness and availability of information), and coherence
(harmony among the components). Coherence includes the identification of needs,
determination of objectives, definition of content, selection/creation of material,
establishment of teaching/learning programmes together with the methods and finally
testing, assessment and evaluation (Council of Europe, 2003, 4). Testing, assessment and
evaluation are crucial final steps of developing a new program. In particular, achievement
tests, proficiency tests and end-of-module tests should be developed carefully as they
determine students” proficiency. However, those tests and their level of difficulty based on
proficiency level are likely to vary according to the needs of the schools, to the needs of the
students, or to other circumstances, such as the faculty of the student, which may become
controversial later.

Although the CEF provides a common basis for language syllabi, examinations, and
textbooks, the feasibility of taking one particular framework and applying to a multitude of
contexts is still in question (Urkun, 2008). Little (2005) points out that there is no definition
of how many descriptors should define a level or how many communicative tasks one must
be able to perform in order to achieve a level. He also indicates that there is a risk that
teachers or students may claim that a certain level has been reached on the basis of
performance in just one or two of the descriptors. Weir (2005) shares the similar concerns,
indicating the possibility of making false assumptions of equivalence, when the tests
constructed for different purposes are located on the same scale point. He also adds that this
may lead to performance descriptors that may be inconsistent or not transparent enough.

On the other hand, North (2007) states that it is not the aim of the CEF to tell
practitioners what to do in terms of laying down the objectives. Instead, the aim is to discuss
the way languages are taught and assessed to ensure higher quality because the CEF
facilitates comparisons between different systems of qualifications (Council of Europe, 2001).
In this way, specifically, test users can interpret their own exam results and make better
sense of their existing level of proficiency in a particular language. However, Alderson
(2006) states that in order for claims to linkage with the CEF to be valid, the process of
designing tests should be well-structured. According to him, institutions which intend to
make use of the CEF in their local context should follow a very realistic approach
recommended in the manual. The manual outlines the alignment process as a set of stages:
Specification (coverage of the examination), Standardization (common understanding of the
meaning of CEFR levels), Empirical Validation (collection and analysis of data), and
Familiarization (detailed knowledge of the CEFR) (Council of Europe, 2003, 6-7). Briefly, the
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manual and the reference should be applied appropriately; there should be evidence of the
quality of the process followed to link tests and exams to the CEF; and the process should be
monitored. Urkun (2008) and Jones (2002) note that institutions which are in the process of
developing new tests need to ensure accurate interpretation and application of the CEF in
order to achieve the desired results, otherwise, different countries’ interpretations could be
culturally determined and these may result in inconsistencies.

While the discussions are continuing on this issue, some institutions, specifically the
schools of foreign languages which are in the process of developing their own tests use the
manual as a reference. This study describes how exams have been developed in the light of
the CEF by following the steps in the manual in a university setting, where a new system in
the Preparatory Programme was implemented with relatively limited resources. The study
first gives information about purpose and the setting, and later the development of exams
regarding the efforts to reflect an international level of descriptors.

Purpose of the Study

The School of Foreign Languages in the university has been undergoing a significant
change, which has led to the creation of clear descriptors and scores to determine students’
language proficiency level. With the introduction of the modular system at the Preparatory
Programme, it was felt an urgent need to review and revise the testing procedure to produce
more reliable tests than the previous system, in which results were considered unreliable.
This study aims to describe the process of developing Gateway exams —end of module
exams- using the CEF as a resource tool, and using the success rates of the exams as the end
product, and also report on the experiences gained and lessons learnt. This purpose is also in
parallel with the aims of the CEF, “to facilitate the mutual recognition of qualifications
gained in different learning contexts and aid European mobility” (Council of Europe, 2001,
1). By doing so, it is firmly believed that schools of foreign languages which have similar
systems and therefore similar problems will benefit from this study. It is also expected that
the process explained in the study will contribute to the standardization of proficiency
exams, which has been under discussion in Turkey for many years, particularly for transfer
students changing university who need to prove language proficiency.

Setting

The study was conducted in a school of foreign languages within an English medium
university in Turkey. Students who enroll in the university but who do not meet the
required proficiency level of English attend the Preparatory Programme run by the School of
Foreign Languages (SFL) and the school prepares the students for their Faculties through an
intensive English preparatory year. Over the previous seven years of its existence, the school
followed a semester-based system. However, the feedback from faculty members and
students themselves about inadequacies in language proficiency led the administration to
search for new approaches. Having worked on a new “Modular system” for one and a half
years, the administration decided to adopt it for the 2009-2010 academic years and develop
Gateway exams, focused on the CEF, B2 level, but also considering the needs of the setting.
The Modular system is based on assessing students’ performances over short modules (7
weeks) with specific objectives. The assessment becomes more significant in this new system
because Gateway exams determine whether students will move on the next module or not.
The Gateway exams, from Beginner to Upper Intermediate level, produced and
administered by the Testing Unit, are given at the end of each 7 week-module.
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Process

First, a project manager from the school was assigned to monitor the process, as it
was considered that managing innovation needs a plan. An external consultant from
England, the project manager, the school administration, the Testing Unit (TU), the
Curriculum and Material Development Unit (CMDU), five Preparatory Programme
coordinators and a focus group formed by a group of teachers worked cooperatively
throughout the project to set up the modular system for the Preparatory Programme. The
Programme Head, the Measurement and Evaluation Unit, the testers together with the
CMDU members specifically worked on developing Gateway exams. These were planned to
be high-stake institutional examinations designed for students who require evidence of
competency in English at an Upper-Intermediate proficiency level (B2+) in reading, writing,
listening, and speaking as well as in vocabulary and grammar resources. The process was
carried out as follows:

¢ A needs analysis was conducted with the faculty members and freshman students
to identify the main needs of students and the expectations of faculty members, which later
led the curriculum designers to develop the current curriculum accordingly. The need for a
renewed curriculum established the need for a new test.

e The team (Programme Head, members of the CMDU and the TU, the
Measurement and Evaluation Unit, and the coordinators) involved in the process of
developing exams first familiarized themselves with the CEF. Having considered the needs
of Faculty, the team first decided on the outcome of Preparatory Programme as B2/CEF.
From this point, they worked backwards through each level, discussing the objectives of
Beginner (A), Elementary (B), Pre-Intermediate (C), and Intermediate (D) levels. The
identified needs/objectives were converted into linguistic requirements — “can do”
statements of the CEFR-, specifying not only the knowledge and skills, but also the ability
level that the learner is likely to need. This stage was based on knowledge, judgments and
expertise of the team regarding their experiences.

e Before writing the test items, clear guidelines (writer guidelines, routine test
production process, standard operating procedures for exam production, and grading
manuals) were prepared. Test writers were trained on guidelines, checklists, and given
examples of valid, reliable, appropriate tasks.

e Test specification was the next step, during which purpose and testing focus was
decided upon and documented. Specifications described the content of the tests, the length
of each part of the test, item choices, and thus, helped the test developers to choose
appropriate task types and test items. Specifications were produced, linking students’ needs
to the test requirements stated in the CEFR. Finally, the Gateways were developed for each
level, covering listening and note-taking, writing, reading, and speaking skills. The team’s
experience suggested that a strong focus on basic competency in grammar was necessary for
Beginner, Elementary and Pre-Intermediate groups, but this should be replaced by an
increasing emphasis on skills in Intermediate and Upper-Intermediate (E) levels (see Table
1.). The format of the questions consisted of multiple choice, matching, gapped text/cloze,
selected response, short answers to open questions, and extended answers (text/monologue).
Speaking section of the Gateway exams covered the tasks such as asking for opinions, giving
clear and detailed descriptions on a wide range of subjects, synthesizing and reporting
information from a number of sources, and taking an active part in discussion. Test tasks
were discussed before use by internal group discussions and also supervised by the external
consultant.
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Table 1. Percentages by skills and levels

Level Listening Use of English Reading Writing Speaking
A 20 % 20 % 20 % 20 % 20 %
B 20 % 15 % 25 % 20 % 20 %
C 20 % 10 % 25 % 25 % 20 %
D 25 % - 25 % 25 % 25 %
E 25 % - 25 % 25 % 25 %

o After the Gateway exams for each level were developed, they were piloted in
order to remove or amend the controversial items and to evaluate the difficulty level of
items. After the placement exam, the pilot group was placed in appropriate levels to take the
Gateway exam under simulated examination conditions. Useful information was gathered
through feedback from the pilot group and decisions were made regarding difficulty level,
timing and tasks. The items which did not work and the tasks which were not understood
were removed.

e Regarding operational phase, several documents such as test tasks, sample test
papers, sample video of the oral exam, sample answer papers, and grading schemes were
made available for students and teachers.

e The marking process was the next step. For administrative purposes, reading and
listening parts were answered on forms for optical marking. One holistic score for each task
was used. For writing and speaking parts of the tests, students created their own answers.
Regarding writing and speaking assessment, two core groups of assessors were formed and
standardization sessions were arranged before marking. Both groups were trained by two
external experts. The writing section was marked by double raters, two markers who sought
agreement in case of discrepancy. Accuracy of marking was promoted by training of
markers, moderating sessions to standardize judgments, and using standardized examples
of test tasks. The speaking part was evaluated by two teachers- one interlocutor and one
assessor. Accuracy of marking was promoted by regular checks by coordinators, training of
markers, moderating sessions to standardize judgments, using standardized examples of test
tasks, and calibrating to the CEF. The criteria used for writing and speaking skills came from
the CEFR —“can do” statements— at each level and they were presented as a band scale which
describes performance in terms of 5 levels ranging from unsatisfactory to excellent. In the
second module, inter-rater reliability coefficient was conducted for only Beginner,
Elementary and Intermediate levels writing section due to the limited resources and the
values were 0.79 for Beginner level, 0.70 for Elementary level, and 0.80 for Intermediate
level.

e Monitoring phase covered obtaining regular feedback from students and teachers
and analysis of students’ performance on the Gateway exams. This phase helped revision
when there was a need.

e Finally, global and section based scores were reported to the students
electronically.

RESULTS
The overall success rates of levels and modules are presented in this section together
with the means of item difficulty and reliability. As shown at Table 2, the mean item
difficulty of Beginner (A) level is between 0.60 and 0.69, Elementary (B) level 0.53 and 0. 61,
Pre-intermediate (C) level 0.52 and 0.61, Intermediate (D) level 0.53 and 0.65, and finally,

23.



USTUNLUOGLU

Developing a New Test Culture: The Art of Possible

Upper-Intermediate (E) level 0.57 and 0.69. Reliability coefficient of the exams range from
72% to 92%, which shows the internal consistency of the test results obtained by the test
items. As indicated in the statistical studies, reliability coefficients theoretically range in
value from zero (no reliability) to 1.00 (perfect reliability) and the score .70 and above good
for a classroom test, in the range of most (Erkus, 2003). The overall success rates of the
modules 1, 2, 3 and 4 are 57%, 55%, 52%, and 73% respectively.

Table 2. Means of item difficulty and reliability coefficient in modules

Module 1 Module 2 Module 3 Module 4
Level Mean item KR 20 Mean item KR 20 Mean item KR 20 Mean item KR 20
difficulty difficulty difficulty difficulty
A 0.60 0.90 0.63 0.80 0.69 0.77 0.67 0.81
B 0.59 0.85 0.53 0.82 0.61 0.82 0.56 0.81
C 0.55 0.85 0.58 0.81 0.52 0.75 0.61 0.72
D 0.58 0.92 0.55 0.85 0.53 0.81 0.65 0.77
E 0.64 0.75 0.57 0.72 0.69 0.81
1 -
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Figure 1. Overall and level-based success rates in module 1
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Figure 2. Overall and level-based success rates in module 2
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Figure 3. Overall and level-based success rates in module 3
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Figure 4. Overall and level-based success rates in module 4

The overall success rates of the first three modules may indicate that the results are
below expectations. However, considering that the procedure indicated in the manual was
followed without compromise in order to ensure high quality, as well as realistic approach,
and taking into account the newness of the modular system for teachers and students, the
Gateway exams can be considered to have achieved their aims.

A closer look at the difference between overall success rates indicates that reading,
listening and note-taking, writing, and speaking components of Gateways should be
reexamined together with the specifications. The difference between the success rates of
each level is also noteworthy. The results indicate that Upper-Intermediate students are the
most successful compared to Elementary, Pre-Intermediate, and Intermediate levels in the
second, third and fourth Modules, while Elementary level students have continuously low
rates throughout the year. This finding may also require a careful examination of the cut-off
points of placement exam for the following academic year so as to ensure the proper
placement of students. A careful examination of the cut-off points of the placement exam
may also explain the reason behind low success rate of Pre-Intermediate level with 34% in
Module 3 with the mean item difficulty, 0.52. Specifically, those borderline students who
were only just able to reach the required standard for Pre-Intermediate level, and
subsequently failed the Pre-Intermediate level exam, could also be explained by the cut-off
points used in the placement exam. It is clear that there is a striking increase in success rate
of the fourth Module, which could be interpreted as either students becoming accustomed to
the new system, or by students improving as a result of taking the same formats of exams.

CONCLUSION AND IMPLICATIONS
This study has described the design, development and quality procedure of the
Gateway exams at a Preparatory Programme which has implemented a new system with
limited human resources. It is clear in this study that the differences in success rates at both
level and Module base require a careful review of level objectives, specifications, tasks, and
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cut-off points of placement exam for the following year. However, it is important to note
here that regardless of exam results, when developing a new test, it is worthwhile following
the steps in the manual and the bands in the CEF, as well as taking into account the needs of
the institution. It should be highlighted here once more, as indicated by North (2007) and
indicated in the CEF (Council of Europe, 2001), that it is not the aim of the CEF to tell
practitioners what to do in terms of laying down the objectives and specifications, instead,
the aim is to gain an objective approach to language assessment and to discuss about the
right way and methodology to ensure higher quality assessment. Despite the fact that the
CEFR can be misinterpreted or misused as indicated in previous studies, it is clear that if
institutions have a realistic approach to make the best use of the CEFR and maintain a
systematic monitoring, they can achieve developing reliable and valid exams if their concern
is not only high success rates. Determining specifications, ensuring empirical validation, in
other words, developing high stake exams as explained here, is expected to lead to
standardization among the universities, particularly for schools of foreign languages in
terms of students” language proficiency, which is a controversial issue in Turkey for many
years.

The university where this study was conducted is seeking the following ways to
make better sense of the existing level of proficiency, to make modifications accordingly, and
to maintain the continuity of high stake exams:

e Building up the item bank during the time when items are pretested and calibrated
using anchor items to monitor exam difficulty. This will help prepare reliable and valid
exams.

e Monitoring, adjusting and keeping the weightings under review during the
revision process, based on the statistics, and seeing the programme and test development as
an ongoing process.

e Continuously examining objectives and specifications of each level as a natural
process of curriculum and exam development.

e Continuing with studies on empirical validity.

e Tracing students’ improvement and success rates in each level to develop
understanding of cut-off points and make adjustments accordingly.

e Carrying out a similar process for developing proficiency exam, this will ensure
that satisfactory standards are met in terms of validity, reliability, impact and practically.
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Giris

Gegerli, glivenilir ve adil smavlar hazirlamak test yazarlarmin yillardir odak noktas:
olmustur. Bu durum, dzellikle Ingilizce 6gretim yapan ve dgrencilerin yabana dil yeterlik
diizeyini dogru bir seklide tespit etmek durumunda olan okullar i¢in ayri1 bir énem
tasimaktadir. Bu nedenle, alt1 yeterlik diizeyi belirtilen Ortak Avrupa Cergeve Programlars,
acik hedefler, igerik ve Olgiitler sundugu igin ingﬂizce egitim veren bazi okullarda
programlarin yapilandirilmas: ve sinavlarin hazirlanmas: asamasinda bir referans olarak
kullanilmaktadir. Ancak, Cerceve Programlarinda belirtilen ortak hedef ve olciitlere uygun
yabana dil sinav hazirlama ve farkli ortamlarda uygulama konusu pek ¢ok tartismayr da
beraberinde getirmistir. Little (2005) ve Weir (2005) ¢alismalarinda konuya elestirel bir
yaklasim getirerek farkli hedefleri ve amaglari olan smavlarin Ortak Avrupa Cergeve
Programlarinda Dbelirtilen kriterlerin hazirlanmasi ve degerlendirilmesinin  sikinti
yaratabilecegini belirtmislerdir. Cerceve programlarmn dil Ogretimi ve Olgme ve
degerlendirme siirecine bir standart getirebilecegini belirten North (2007) yine cerceve
programlar kanaliyla farkli sistemler arasinda kiyaslamalar yapilabilecegini ve bu yolla dil
Oogretimi ve degerlendirmelerinin kaliteyi yakalamada etkin bir kanal olabilecegini
vurgulamistir. Cergeve programlarinin bu amaca hizmet etmesi icin Alderson (2006) bu
siirecin gergekgi bir sekilde yapilandirilmas: gerektigini belirtmistir. Yapilandirma asamasi,
smav igeriginin tespit edilmesi, standardizasyon, verilerin toplanip analiz edilmesi ve ayni
zamanda Ortak Cerceve programlarmin cok iyi bilinmesini kapsamaktadir. Bu asamada
dikkat edilmesi gereken en 6nemli nokta programlarin dogru bir sekilde yorumlanmas: ve
kiiltiirel yorumlardan miimkiin oldugunca sakinilmasidir (Jones, 2002). Yabanci dil 6gretimi
ve yabanc dille 6gretimin siklikla tartisildig: Tiirkiye’'de, Ozellikle yabanci dilde egitim
yapan yiiksek Ogretim kurumlarinda uygulanan sinavlarin zorlugu, kolayligi, yeterlik
diizeyi gibi konular da siklikla bu tartismalarda yerini almaktadir.

Amacg

Bu calismanin amaci, Ingilizce 6gretim yapan bir {iniversitenin modiiler sisteme
gecen hazirlik programlarinda dgrencilerin dil yeterliklerinin daha nitelikli Ol¢lilmesi ve
degerlendirilmesi amaciyla Ortak Avrupa Cergeve Programlar1 temel alinarak giivenilir ve
gecerli smav hazirlama siirecini anlatmak ve bu dogrultuda hazirlanan sinavlarin basari
oranlarmi paylagsmaktir. Bu calismanin, sayilari giderek artan yiiksekogretim hazirhk
programlari igin ornek tegkil edecegi ve tiniversiteler arasinda yatay gecis yapmak isteyen
ogrencilerin dil yeterliklerinin sorgulanmasinda bu gercevede hazirlanan sinavlarin standart
olusturmas: agindan da onemli olacag: diistiniilmektedir. Yabanci Diller Yiiksekokullar
diizeyinde yapilan toplantilarda verilen yeterlik sinavlarin zorluk derecesi ve farkh kriter ve
degerlendirme sistemlerinin kullanilmakta oldugu siklikla dile getirilmekte ve smnavlarmn

1Yrd. Dog. Dr. izmir Ekonomi Universitesi Yabanci Diller Yiiksekokulu - evrim.ustunluoglu@ieu.edu.tr
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standartlastirilmasina yonelik tartismalar devam etmektedir. Calismanin bu amaca hizmet
ederek benzer kurumlar i¢in 6rnek teskil edecegi de umulmaktadir.

Siirec

Yabanc Diller Yiiksekokulu, Hazirlik Programinda gelistirilmesi planlanan Modiil
sonu smavlar1 bir proje kapsaminda yiirtitiilmiistiir. Proje; program baskani, koordinatorler,
Miifredat ve Materyal Gelistirme Birimi, Olgme ve Degerlendirme Birimi, Stnav Hazirlama
Birimi ve bir grup 6gretmenden olusan bir ekip tarafindan yiirtitiilmiistiir. Modiiler sistem
yaklasimina dayali ingﬂizce Hazirlik Programi 6grenme ¢iktist Ortak Avrupa Programlari
gercevesinde B2 + olarak belirlenmistir. Her modiil i¢in belirlenen hedefler, hedef
davranislara dontstiiriilmiistiir. Test maddeleri yazilmadan Once ilkeler agik olarak
belirlenmis ve test yazarlar1 gegerli ve gilivenilir sinav yazma konusunda egitilmigslerdir.
Sinavlarmn amaglar1 ve odak noktalar1 belirlenerek smav igerikleri, smav uzunlugu, madde
tiirleri Ortak Avrupa Cergeve programlarinda belirtilen sinav basamaklar1 da goz oniine
aliarak tartisilmistir. Her seviye igin gelistirilen modiil sonu sinavlari, dinleme ve not alma,
yazma, okuma ve konusma becerilerini igermis, ilk seviyelerde dil bilgisi de Olgiilmiistiir.
Her bir diizey icin gelistirilen sinavlarin pilot calismalar1 yapilarak smav siiresi ve
maddelerde degisiklikler ve diizeltmeler yapilmistir. Smavlar uygulanmadan once smav
ornekleri, konugsma smavi ornegi videosu, cevap anahtarlari, degerlendirme Olgiitleri web
sitesine Ogretmen ve Ogrencilerin erisilerine agilmistir. So6zlii ve yazili boliimler igin
standardizasyon ¢alismalari ile birlikte degerlendirmeler de yapilmistir.

Sonug

Istatistik sonuclar1 madde zorluk ortalamalarinin baslangic diizeyi igin 0.60 ve 0.69,
az bilenler igin 0.53 ve 0.61, orta diizey alt1 i¢in 0.52 ve 0.61, orta diizey igin 0.53 ve 0.65 ve
son olarak da orta diizey iistii igin 0.57 ve 0.69 arasmnda oldugunu gostermektedir.
Sinavlarin giivenirlik katsayilar1 % 72 ve % 92 arasinda bulunmustur. Bu aralik sinavlarin ig
tutarliginin yiiksek oldugunu gostermektedir. Ilk ii¢ modiiliin toplam basar1 oranlar
beklentilerin altinda bulunmakla beraber (Modiil 1. % 57, Modiil 2. % 55, Modiil 3. % 52)
cerceve programlarinda belirtilen basamaklarin 6diin verilmeden takip edilmesi smavlarmn
amacina hizmet ettigini gostermektedir. Son Modiilde sinav basari ortalamasinn (% 73)
ylikselmesi sinav sisteminin, 6grenci ve Ogretmenler tarafindan giderek benimsendigi
seklinde yorumlanabilir.

Modiillerin basar1 ortalamalar1 beklentilerin altinda ¢ikmakla birlikte, kaliteli sinav
gelistirmek adina Ortak Cergeve Programlarinda belirtilen sinav gelistirme basamaklarinin
odiin verilmeden ve gergekgi bir yaklagimla takip edilmesi, madde giicliiklerinin normal ve
glivenirlik katsayisiin yiiksek olmasi smav gelistirme siirecini denemeye deger kilmugtir.
Ancak diizeyler ve modiiller arasindaki basar1 farkliliklar: ilke, amag, soru tipleri, boliim
agirliklarinin tekrar gézden gegcirilmesini gerekli kilmaktadir. Giivenirligi yiiksek smavlarin
gelistirilmesi igin soru bankasi olusturulmasi, istatistik ¢calismalar1 sonuglarina dayal olarak
sinavlarin  boliimleri arasinda agirliklarin  goézden gegirilmesi, miifredat ve sinav
gelistirmenin dogal bir siireci olarak her bir seviyenin hedef ve amaclarmin diizenli olarak
gozden gecirilmesi, yerlestirme smavi sonucunda seviyelerine yerlesen Ogrencilerinin
basarilarmin izlenmesi ve yerlestirme puanlarinin takip edilmesi ve yeterlik smavi
hazirlanmasit asamasinda benzer basamaklarin kullanilmasi calismada Onerilmektedir.
Ozellikle {iniversiteler arasinda yatay ve dikey gecislerin yapildigi ve Yabanci Diller
Yiiksekokullar: tarafindan verilen yeterlik sinavlarin siklikla sorgulandigr giintimiizde bu
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calismada belirtilen basamaklarin kullanilmasi yeterlik smavlarina standardizasyon
getirilmesi agisindan 6nem kazanmaktadir.
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